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AFFIRMATIONS AND DECLARATION

As the authorized lead petitioner, I, Ruth A. Dutton, hereby certify that the information submitted in
this petition for the renewal of the Sycamore Valley Academy (“SVA” or the “Charter School”) charter
petition to be operated by The Academies nonprofit public benefit corporation, and to be located
within the boundaries of the Visalia Unified School District is true to the best of my knowledge and
belief; | also certify that this petition does not constitute the conversion of a private school to the
status of a public charter school; and further, | understand that if awarded a charter, the Charter
School will follow any and all federal, state, and local laws and regulations that apply to the Charter
School, including but not limited to:

The Charter School shall meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Sections 60605 and 60851, and any other statewide
standards authorized in statute, or student assessments applicable to students in non-charter
public schools. [Ref. Education Code Section 47605(c)(1)]

The Academies declares that it shall be deemed the exclusive public school employer of the
employees of Sycamore Valley Academy for purposes of the Educational Employment Relations
Act. [Ref. Education Code Section 47605(b)(6)]

The Charter School shall be non-sectarian in its programs, admissions policies, employment
practices, and all other operations. [Ref. Education Code Section 47605(d)(1)]

The Charter School shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

The Charter School shall admit all students who wish to attend the Charter School, and who
submit a timely application; unless the Charter School receives a greater number of applications
than there are spaces for students, in which case each application will be given equal chance of
admission through a public random drawing process. Except as required by Education Code
Section 47605(d)(2), admission to the Charter School shall not be determined according to the
place of residence of the student or his or her parents within the State. Preference in the public
random drawing shall be given as required by Education Code Section 47605(d)(2)(B). In the
event of a drawing, the chartering authority shall make reasonable efforts to accommodate the
growth of the Charter School in accordance with Education Code Section 47605(d)(2)(C). [Ref.
Education Code Section 47605(d)(2)(A)-(C)]

The Charter School shall not discriminate on the basis of the characteristics listed in Education
Code Section 220 (actual or perceived disability, gender, gender identity, gender expression,
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or
association with an individual who has any of the aforementioned characteristics). [Ref.
Education Code Section 47605(d)(1)]

The Charter School shall adhere to all provisions of federal law related to students with
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title Il of
the Americans with Disabilities Act of 1990 and the Individuals with Disabilities in Education
Improvement Act of 2004.

The Charter School shall meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5 California
Code of Regulations Section 11967.5.1(f)(5)(C)]



e The Charter School shall ensure that teachers in the Charter School hold a Commission on
Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher
in other public schools is required to hold. As allowed by statute, flexibility will be given to
noncore, noncollege preparatory teachers. [Ref. Education Code Section 47605(l)]

e The Charter School shall at all times maintain all necessary and appropriate insurance coverage.

e The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes of
instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D).

e If a pupil is expelled or leaves the Charter School without graduating or completing the school
year for any reason, the Charter School shall notify the superintendent of the school district of
the pupil’s last known address within 30 days, and shall, upon request, provide that school
district with a copy of the cumulative record of the pupil, including a transcript of grades or
report card and health information. [Ref. Education Code Section 47605(d)(3)]

e The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and inspection. [Ref.
Education Code Section 47612.5(a)(2)]

e The Charter School shall, on a regular basis, consult with its parents and teachers regarding the
Charter School's educational programs. [Ref. Education Code Section 47605(c)]

e The Charter School shall comply with any applicable jurisdictional limitations to locations of its
facilities. [Ref. Education Code Sections 47605 and 47605.1]

e The Charter School shall comply with all laws establishing the minimum and maximum age for
public school enrollment. [Ref. Education Code Sections 47612(b) and 47610]

e The Charter School shall comply with all applicable portions of the Elementary and Secondary
Education Act (“ESEA”), as reauthorized and amended by the Every Student Succeeds Act
(“ESSA”).

e The Charter School shall comply with the Public Records Act.
e The Charter School shall comply with the Family Educational Rights and Privacy Act.
e The Charter School shall comply with the Ralph M. Brown Act.

e The Charter School shall meet or exceed the legally required minimum number of school days.
[Ref. Title 5 California Code of Regulations Section 11960]

Ruth A. Dutton, Lead Petitioner Date



INTENT OF THE CHARTER SCHOOLS ACT OF 1992

It is the intent of the Legislature... to provide opportunities for teachers, parents, pupils, and
community members to establish and maintain schools... as a method to accomplish all of the
following:
a. Improve pupil learning.
b. Increase learning opportunities for all pupils, with special emphasis on expanded
learning experiences for pupils who are identified as academically low achieving.
Encourage the use of different and innovative teaching methods.

d. Create new professional opportunities for teachers, including the opportunity to
be responsible for the learning program at the school site.

e. Provide parents and pupils with expanded choices in the types of educational
opportunities that are available within the public school system.

. Hold the schools established under this part accountable for meeting measurable
pupil outcomes, and provide the schools with a method to change from rule-based to
performance-based accountability systems.

g. Provide vigorous competition within the public school system to stimulate
continual improvements in all public schools.

California Education Code Section 47601

Sycamore Valley Academy embraces the Legislative Intent of the Charter Schools Act and its mandate.
Our school has been formed by teachers, parents, and community members in response to the needs of
local pupils, and will provide all of the benefits listed above. As a Charter School, SVA seeks to
accomplish the following:

1. Increase student achievement for all students through individualized learning opportunities
and targeted interventions to provide the scaffolding, differentiation, acceleration,
guidance, and monitoring our students will require. While gifted students are not typically
identified as “low achieving,” SVA believes this subgroup is often achieving well below their
potential. Students from low-income backgrounds persistently under-achieve when compared
with students from middle and upper class backgrounds. [Education Code Section 47601(a)-
(g)]

2. Use a student-responsive instructional model and a rigorous, standards-based curriculum
to “close the achievement gap” in our students. [Education Code Section 47601(a)-(g)]

3. Provide an in-depth enrichment program, giving K-8 students the opportunity to be
meaningfully challenged and enriched in the arts, history/social studies, science, foreign
language, and through project-based and service-learning opportunities. [Education Code
Section 47601(a), (b), (c), (e), (g)]

Offer a longer instructional day for 1-3 students. [Education Code Section 47601(e)]

5. Thoughtfully use performance data from multiple measures and authentic assessments to
guide and improve our instruction and student achievement. [Education Code Section
47601(a), (b), (d), ()]

6. Create and maintain a collaborative school culture and climate where students, teachers,
and parents are valued as responsible partners in the educational process. [Education Code
Section 47601(b), (c), (d), (e)]

7. Expand the range of educational choices for parents and students. [Education Code
Section 47601(c), (e), (g)]



8. Offer a K-8 option to students and families who desire a more intimate setting for their
child, particularly at the seventh and eighth grade levels. [Education Code Section
47601(e), (8)]

9. Draw students back into public education from private, online, and home school settings.
[Education Code Section 47601(e)]

10. Achieve our mission (see further discussion below) by always keeping our students at the
forefront of our decision-making. [Education Code Section 47601(a)-(g)]

The Charter Schools Act of 1992 provides that a charter petition must contain reasonably
comprehensive descriptions of the elements described in Education Code Section 47605 (b)(5)(A)-
(0). These subsections of law and the required descriptions are discussed below.

In addition, SVA petitioners trust that the District is guided in its review of this petition by statute,
which states, “[i]n reviewing petitions for the establishment of charter schools... the chartering
authority shall be guided by the intent of the Legislature that charter schools are and should become
an integral part of the California educational system and that establishment of charter schools
should be encouraged.” (Education Code Section 47605(b)). (Emphasis added.)

FOUNDING TEAM & BOARD OF DIRECTORS

Our founding team consists of community leaders, educators, parents, and Charter School students
with significant depth and breadth of experience and commitment to the growth of our high quality
charter option in our community. This team drove the development of the charter petition document,
and organized community support for signature collection. In addition, this Charter School had the
feedback and support of the Sycamore Valley Academy Board of Directors at every stage of the process
as well. The varied areas of expertise between our Founding Team and our Board of Directors include
instruction, curriculum design and development, assessment and accountability, special education,
gifted education, school administration and leadership, teacher development, school facilities,
nonprofit management and fundraising, accounting, the law, public relations, and marketing. A
review of the founding team’s and Board of Directors’ areas of expertise and contributions to their
respective fields provides clear evidence of the team’s capacity to establish and maintain an
excellent school, as well as manage public funds effectively and responsibly.

The founding team came together because of a shared interest in improving our community through
expanding opportunities for Visalia schoolchildren.

Founding Team

Ruth Dutton

Ruth attended VUSD schools from kindergarten through 12th grade, where she enjoyed academic
acceleration opportunities through VUSD’s GATE resources. She has a love for her hometown and a
drive to make similar, if not better, opportunities available for Visalia students today. After her
education in Visalia, Ruth earned a BA degree from New York University in philosophy. She returned to
her hometown to teach, and earned a single subject teaching credential in English from Chapman
University. While teaching, Ruth finished her MA in Education, Curriculum and Instruction from
Chapman University and an Administrative Credential as well. Ruth was a talented teacher who built



meaningful rapport with her students through her constructivist teaching methods, and earned the
respect of her peers and administrators through her continuous efforts to improve the schools where
she taught. She has taught in traditional schools, and at Visalia Charter Independent Study, where she
was inspired by the possibilities of the charter movement to meet specific student needs through
targeted programs. Ruth led the process of initial charter development for Sycamore Valley Academy in
2011, and served as its first Principal/Superintendent of the school. Building from the school’s initial
success, she led the school through strategic planning in preparation for charter renewal, and has
served as Lead Petitioner on SVA’s and Blue Oak Academy’s charter petitions in recent months. She
envisions leading Sycamore Valley Academy through a transition to become a Charter Management
Organization and continue to model “the change [she wishes] to see” in our community and in the
education space. Ruth is an SVA parent, a parent of gifted children, and an educator and change-maker
at heart. She is committed to using her professional knowledge and her intimate understanding of the
needs of gifted individuals and children to continue to shape an effective program and see the vision
realized.

Tiffany Andrews

Tiffany Andrews has a passion for contributing to the discovery and growth of young scholars and
providing engaging and developmentally appropriate education to all children. This goal inspired Tiffany
to become an Early Childhood Educator. Originally from Salt Lake City, Utah, Tiffany attended Boston
University before graduating from Brigham Young University, Magna Cum Laude, in Early Childhood
Education. She has teaching experience from Kindergarten to third grade in Utah, Arizona, and
California. She treasured the two years she spent immersing herself in teaching first and second grade
at Sycamore Valley Academy and discovering the effectiveness of its principles first-hand as she watched
scholars grow in her SVA classroom.

During that time, she became passionate about the powerful impact that project-based learning can
have to make the educational experience of young children come alive and increase student motivation
and engagement. When her first son was born, Tiffany transitioned out of the classroom to working
with teachers as the project-based learning instructional coach at SVA. Tiffany joins the team of
founders because she recognizes the need to spread the powerful impact of quality, engaging, and
authentic education and to provide an exciting and challenging curricular alternative to more children
and families in Visalia.

Gerald Benton

Gerald Benton is a retired superintendent of the Tulare Joint Union High School District. He served in
the high school district for thirty-six years holding the positions of teacher, assistant principal, principal,
assistant superintendent for business services/ personnel and, for the final eight years, superintendent.
In these various roles he gained experience in almost every aspect of a school district’s functioning —
classroom teaching, school wide discipline, staff/program evaluation, curriculum development, financial
management, construction/maintenance, public relations and strategic planning. He also served in the
community at large in many capacities some of which were Kiwanis Club, Chamber of Commerce,
Special Olympics committee, Historical Museum board and chairman of the College of the Sequoias
bond committee that conducted a successful campaign which resulted in passing a sixty-million-dollar
bond to help build the College of the Sequoias Tulare campus. Gerald believes that families should
have choices as to where and how their students receive an education, that charter schools are one of



many options that should be available, and that competition in the education market place is an
effective way to improve education for all students.

Erin Davis

Erin Davis, principal at Davis Communications Group, has worked in the agriculture, conservation,
building and the non- profit sector for over a decade and has built a broad network of relationships
spanning the length of California. Her extensive background in marketing, communications, event
planning, fundraising, and animal and food production has served her clients well. Her ability to apply
her education and career experience in communications with her hands on knowledge in working with
trade association memberships, agencies, coalitions, the public, builders, and various media outlets has
allowed her to successfully manage unique public relations situations from crisis management
communications to grassroots network building.

Prior to forming Davis Communications Group in 2009, Davis served as Director of Communications for
the California Rangeland Trust following her role as Director of Public Relations and Events for the
California Cattlemen’s Association where in both roles she was lead staff for all communications,
organizational branding, fundraising, and content generation in print and online.

Seeing the great need for effective communication among the public, agricultural producers, agencies,
funders, and the various intermediary groups, Davis felt compelled to form her own business to serve

this critical need more directly. She specializes in streamlining the context of complex issues, creating

practical solutions for her clients, and bridging the communication gap between divergent groups and
like-minded groups as well.

Davis previously served as Media Specialist at the American Simmental Association in Bozeman, MT.
Here, she led their national advertising campaign, managed cost-share programs for members and the
association at large, and worked with cooperator herds to improve genetic performance. Her unique
combination of intellect and hands-on experience throughout her career has given Davis an
unconventional edge in relating to her clients and their constituents across many professional and
industry genres.

Davis earned her Bachelor of Science in Agriculture in 2001 from California Polytechnic State University,
San Luis Obispo and has completed her course work for her Masters of Science in Agricultural
Communications with an emphasis in Animal Science, her thesis defense is pending. She has also
earned a certificate of fundraising from Indiana University School of Philanthropy. Davis is a member of
California Cattlemen’s Association, the Tulare County Farm Bureau, Tulare County Cattlemen’s and
Women'’s Associations and San Luis Obispo County Cattlemen’s Association. She also serves on the
Outreach Committee for the California Rangeland Conservation Coalition. She and her family continue
to ranch and farm in Paso Robles, CA.

Davis was raised on the Central Coast of California but has been based in the Central Valley since 2007.
Shauna Dolin

Shauna is a proud SVA mom and advocate. Determined to see her daughter get the very best
education possible, she researched various charter schools and found SVA to be the best of the best.
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As a school of choice, SVA encourages parent involvement resulting in academic growth. Shauna
believes that all children and parents should have access to the finest education. With a broad
professional background, Shauna possesses office management and assistant experience along with a
keen mind for technology. Born and raised in Visalia, CA, Shauna attended Visalia public schools from
grades K-12. She graduated from Golden West High School and went to work in the banking industry
moving up in the ranks to Assistant Manager. During that time, her daughter was born and quickly
Shauna’s focus changed. She decided to change careers and work with a local non-profit as a Project
Technician and Office Assistant. This move gave Shauna more time at home raising her daughter as well
as increased opportunities for professional growth. Ms. Dolin joined the SVA staff as the Administrative
Assistant in July 2015. She believes strongly in SVA’s mission and is proud to be a part of this wonderful
child-centered community as a parent and staff member.

Leila Gates-Wai

Leila was born and raised in Buenos Aires, Argentina. Growing up, Leila’s parents had to make many
sacrifices in order to send her to private school, as public schools were facing many challenges;
teachers were paid unfairly, resources were scarce, and school administration would often go on strike.
Leila is thankful for the wonderful teachers who motivated her to always want to learn more.

Leila holds a Bachelor of Art in Early Childhood Education from Fresno Pacific University and is currently
working on her teaching credential and Masters in Education at Brandman University. Leila has been a
part of the Sycamore Valley Academy community since 2013 as a parent volunteer, and since 2015 as a
Spanish teacher.

Leila believes in the mission of The Academies; one that has positive effects, not only on its students
and families but in the community at large. Leila is thrilled to be a part of our founding team, knowing
that this new school will allow more families in Visalia to have access to high-quality education.

Jesus Pelayo

Mr. Pelayo is architect and principal of Hedron Architecture Design and Consulting, a firm he founded
following extensive work serving private, public and corporate clients across California for over 15
years.

A native of Corcoran, California, where he was a Boswell Scholar, Jesus went on to graduate of from Cal
Poly, San Luis Obispo, one of the nation’s top architecture programs, and obtained his Masters of
Business Administration from the Craig School of Business at California State University, Fresno, where
he received the Graduate Award of the Year for Business.

Jesus’ experience as an educator started at a young age when he served as a teacher to migrant
families during summers, visiting migrant students at their homes so that they could continue their
education.

Jesus is passionate about building the communities we seek to leave for our children, and only
accepting the best of ourselves in that effort. He uses his talents as an architect, business owner,
entrepreneur and educator to further this work. Mr. Pelayo is a Certified Emergency Service
Professional for the California Governor’s Office of Emergency Services, Historical Preservation
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Commissioner for the City of Dinuba, Alta Historical District Society Board Member, Rotarian, and
founding member of the Kiwanis Bilingue Chapter in Dinuba, CA.

Jesus is a proud father to two young daughters, Sarah Lucia and Elena Maria, who attend Montessori
and Sycamore Valley Academy schools respectively.

Kelly Theofanis

Kelly Theofanis, Director of Client Management at EdTec, Inc., manages a portfolio of charter schools
across California, serving as each school’s finance lead and main point of contact for cross-functional
outsourced business and development support services. She comes from a nonprofit consulting
background and has partnered with clients in education, arts, and social service on projects ranging
from strategic planning to fundraising. The complexity of business in the nonprofit sector, as well as the
disparity between the capacity of nonprofits to provide services and the populations of people in need,
inspired Kelly to continue her work in public education and to pursue a degree in business. Kelly is an
Education Pioneers alumna and worked with Green Dot Public Schools in Los Angeles while in business
school. Kelly also served on the founding team and as Treasurer of the Board of Directors for Futuro
College Preparatory Elementary School (now Endeavor College Prep). Kelly is originally from Los
Angeles and graduated from Yale University with a BA in English and from the USC Marshall School of
Business with an MBA. Kelly is grateful to serve on this founding team because she wishes to advance
our vision and mission, and believes the exceptional instructional model we provide is promising for
future dissemination of best practices and influence toward change in public education.

Claudia Van Groningen

Claudia Van Groningen was born and raised in a foothill community of Southern California where
access to rich cultural experiences and an excellent education shaped her unique worldview. She
and her young son moved to Visalia in 2006 where she attended College of the Sequoias. She
later transferred to UC Berkeley where she graduated with honors, earning her BS degreein
Conservation and Resource Studies.

As a lifelong learner and adventurous spirit, Claudia found SVA to be a natural fit. She identifies
with the Mission to challenge curiosity and creativity in a nurturing environment and
appreciates that this applies to the school staff as much as to the students. The collaborative
community of top-notch people at SVA inspires Claudia every day and she is grateful to be part
of such an excellent staff.

Claudia has been a part of the Sycamore Valley Academy community since 2013, first as a parent
then later joining the administrative staff as Director of Operations in 2015. She is grateful to be
part of the founding team to help provide this excellent educational opportunity to more children
in our community.

Alejandra Yado

Alejandra Yado has been working with children since 2010. She began her career in education as a
Migrant Tutor with the Butte County Office of Education. Working with Migrant families is a passion of
Alejandra’s, as she relates to the struggles that migrant families face. Miss Yado’s first school placement
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was at Highland Elementary, where she immediately fell in love with the staff and students she worked
with every day. Many successes were shared, and her love for teaching deepened over her time there.
Alejandra was inspired by students who looked to her for guidance and that is when she knew she
would pursue a life in education.

Miss Yado faced many challenges growing up and persevered to earn first her associate’s degree from
College of the Sequoias and then her bachelor’s degree from California State University, Fresno. She is
the first in her family to graduate from high school or college. Recognizing the impact her education has
on her life, and desiring to help others feel empowered by their own education, Alejandra enrolled in a
teaching credential program immediately after graduation.

Alejandra envisions a world where everyone has access to an excellent education, and she strongly
believes in the mission of Sycamore Valley Academy. Miss Yado joined the staff at Sycamore Valley
Academy in the fall of 2014. Full of love for life and learning, she is known to say that she is growing and
learning every day right alongside her students. Alejandra is excited to be part of the Blue Oak Academy
founding team and to continue to move ever toward her vision of providing excellence in education for
all in our community.

Kole Devereaux

Kole was born in the city of Hudsonville, Michigan on June 12th, 2001. He grew up with his Mom, Dad,
and his sister Kaelyn. His young years he had friends who lived on the block who taught him many
things that led him into many of his different passions. One of those few passions was the idea of big
vehicles. Today, Kole’s favorite hobbies are trains, planes, and especially buses. Growing up in Michigan
was much different than living out here in California. In the year of 2006 his parents separated. For 10
years of his life he has spent living it in Michigan with his family out there. In 2007 his Mom and his
Step-Dad got married and decided to live in California. In 2012 he decided to move to California to go
school and live out here permanently. He has lived 4 years of his life in California and has enjoyed every
day of it.

The beginning of his Education started in Michigan at two different schools. He attend Alward
Elementary for Pre-K through 2nd. He moved to a school named Georgetown Elementary for 3rd. There
he learned the beginning of his technology talent. When he moved to California the first school he went
to was a school here in Visalia named Linwood Elementary for 4th and 5th. While there he did student
council and received the award for leadership. For his 6th grade year he attended Veva Blunt. What he
feels successful the most about there is his Golden Award for Academics signed by the President.
Finally, for his 7th and 8th grade years he attended Sycamore Valley Academy. He said that he has
grown the most at SVA and totally likes the decision he made to stay there. Kole strives to be his best
when it comes to education and being a leader within his home, school, the U.S. Naval Sea Cadet
Program he’s in, and at his church. He values everything he has learned and will every day of his life.

Jocelyn Davila-Gonzalez

Jocelyn was born in the city of Tepatitlan de Morelos, Jalisco on October 29, 2001. Originally from
Mexico, on July 2007 she and her family moved to California where they have spent nine years living in
the US. Jocelyn, soon to be fifteen, enjoys reading about world topics and speaking out about the things
that matter in today's society. She believes that any voice can make a difference no matter the size.
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Because of it she has joined Ruth Dutton and her team to create Blue Oak Academy to better the future
of young people.

Jocelyn’s education started in Mexico where she attended kindergarten. She later attended Oak Grove
and continued her elementary years in Manuel F. Hernandez. The last two years Jocelyn has attended
Sycamore Valley Academy’s middle School. In the last 10 years of education she has received at least on
recognition award from her teachers. In the 8th grade Jocelyn received three awards in total. Jocelyn’s
dream is to change the world and make an impact. She's always been an outspoken person and hopes
to use that in her advantage. Now freshman in high school is ready to take any challenges that face her
in the future and is prepared to continue striving in her education in hopes of making herself and her
family proud.

See Appendix A, “Founders’ Resumes.”

Board of Directors

Rachele Berglund, Esq.

Ms. Berglund was admitted to the California State Bar after earning her Juris Doctorate degree and
graduating valedictorian from San Joaquin College of Law in 2006. As an attorney, the majority of her
law practice is dedicated to serving public agencies, non-profits and business entities, primarily in the
areas of employment, labor law, and governance. Her journey to working as an attorney was inspired
more than 15 years ago when she was employed by Community Services & Employment Training, Inc.
(C-SET). There, Rachele worked to mobilize community action through education and service. She met
incredible people in rural communities throughout Tulare County who were dedicated to their families,
their communities, and their schools. She continued her efforts as School/Community Development
Director with Pixley Union School District. There, Ms. Berglund was part of a team that secured millions
in grant funding to establish and manage much-needed preschool education and family literacy
programs. These experiences served to deepen her interests in shaping policy and practices in the
public’s interest. Although effective education has long been an interest to Rachele, becoming a
mother to two beautifully amazing and curious children has served to deepen that interest. Rachele
appreciates SVA, its many successes and its continued efforts in providing exceptional and enriching
education for children. She enthusiastically served on the initial SVA Founding team, and has since
served us as Board Secretary and is now the Chair of the SVA (soon to be “The Academies”) Board of
Directors. Ms. Berglund is also a proud SVA parent.

Robert N. Line

Mr. Line is a lifelong resident of the Visalia area and pillar of the community. He graduated from Visalia
Senior High School (now Mt. Whitney) and was the school’s first student body president in 1952. After
graduation he went to College of the Sequoias where he played baseball and football, later serving as
the Commissioner of Athletics. He graduated from California State University, Fresno, with a B.A. in
1955 and an M.A. in School Administration in 1963. During H.S. Bob played in the school band where he
met his future wife Mary on a band trip after the bus tire blew and they were all asked to move seats.
Mary and Bob were married for 60+ years and have four beautiful daughters.
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Professionally, Mr. Line was always an educator at heart. For 37 years he worked for the Visalia Unified
School District. He began as a teacher, Vice Principal, and then finally Principal for
Washington/Jefferson schools. After serving as principal he was appointed to be the first Director of
Compensatory Education for VUSD and soon after was appointed Assistant Superintendent. In 1980
Bob was appointed Superintendent of VUSD where he served until his retirement in 1992. After
retirement Bob spent 15 years working at California State University Fresno where he supervised
Education Administration interns and field work students working on Master’s degrees in school
administration.

Throughout his career and now in retirement, Bob has been more than a generous volunteer. He is
motivated by a core value of service to his community and desire to contribute to many causes
including COS, Visalia Host Lions Club, Boy Scouts of America, Boys and Girls Club of America, and
Tulare County Symphony, just to name a few. Bob has volunteered as a Leadership Visalia mentor, as a
coach for Visalia Little League, and participates in many scholarship committees focused on providing
college funds to deserving students. His wisdom and guidance have been and still are sought by many
and our charter community is grateful for his membership on our Board of Directors.

Karin Aure

Karin Aure is a product of Tulare County, growing up in Earlimart and attending local public schools for
her entire elementary and secondary experience. She received her BA from UC Berkeley and her
doctorate in Education from UC Los Angeles. Some of Ms. Aure's other distinctions include serving as a
Rotary Ambassadorial Scholar at the University of Karlstad, Sweden, and as a Fulbright Scholar at the
Stockholm Institute of Education in Stockholm, Sweden.

As a classroom teacher, Ms. Aure taught in Saudi Arabia, Turkey, and California, gaining experience in
grades pre-Kindergarten to 8th grade. She has also taught graduate level courses in Education at the
University of Southern Mississippi, Brandman University, and the Impact Program with the Tulare
County Office of Education. In addition to her years in the classroom, Karin’s experience in education
includes her time as an administrator. She served for eight years as the Director of Research and
Evaluation for the Lindsay Unified School District and is now an elementary school Principal in Visalia
Unified School District, at Royal Oaks. She lives in Exeter with her two children, Amos and Rosalind.

Karin served as second Lead Petitioner on SVA’s initial founding team, was our school’s first Board
Chair, and has since been (and is presently) the Board Secretary. It is her pleasure and honor to have
been a part of our special community since we began development of SVA in 2010.

Toby Maitland-Lewis

Toby Maitland-Lewis has been a member of the Sycamore Valley Academy Board of Directors since
2011. He grew up in England and moved to the United States in 1990, graduating with a bachelor’s
degree from Dartmouth College (1994) and a master’s degree in Business Administration from UCLA
(1998).

Mr. Maitland-Lewis established himself professionally in Silicon Valley working in finance and
accounting, first for Hewlett Packard and subsequently for Autodesk before moving into
agriculture. Since 2006, when he and his wife, Rie Reniers, moved to Visalia, he has served as Chief
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Financial Officer of a prominent grower / packer / shipper in the Central Valley, Sun Pacific. He brings
his financial expertise to the Board, where he serves as Treasurer.

Rie and Toby have two children, Lucy and Charlie, who both attend Sycamore Valley Academy.
Harold Rollin

Mr. Rollin spent his early life in the San Fernando Valley, and then moved north to attend the University
of California, Berkeley, where he graduated with a B.A. in Political Science. His desire to utilize his
education, skills and attention to detail to help others, led Mr. Rollin to attended McGeorge School of
Law, where he graduated in the top third of his class. After passing the Bar Exam, Mr. Rollin
commenced his legal career working in a small firm in Delano, CA, where he gained valuable legal
experience. Upon relocating from Bakersfield to Visalia, Mr. Rollin joined Visalia's second oldest firm,
Houk & Hicks where he worked as an associate attorney under the tutelage of Gareth W. Houk, Jr. and
Lloyd L. Hicks and gained additional valuable experience representing clients in many different types of
cases.

In 1999, Mr. Rollin opened his own sole practice in Visalia, and since that time he has successfully
represented clients in civil matters of all kinds, with an emphasis in business, real estate, collections,
construction and employment law.

Harold has been a proud member of Visalia Breakfast Rotary since 1995, contributing his time and
money to further Rotary International’s goals of performing philanthropy throughout Visalia and the
world and has served as a past President of the club. Mr. Rollin has also served on the Board of
Directors for the Tulare County Bar Association since 2009, and served as President from 2014-
2015. He has had the opportunity to serve the community as a Director on other Boards as well.

Mr. Rollin is pleased to serve as Vice Chair of our Board, where he contributes his legal skill and
knowledge, Board experience, time, and effort to make a positive and impactful difference in the lives

of the students, families and staff.

He lives in Visalia with his wife and two young children, and is a proud SVA parent.
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THE ACADEMIES

Following several months of stakeholder engagement and the adoption of a strategic plan in January
2016, Sycamore Valley Academy leadership decided to replicate the school, and start a second K-8
charter school. Consequently, our nonprofit’s foundational documents have been revised to expand
the purpose and scope of our organization, and upon authorization of Sycamore Valley Academy’s
renewal charter and Blue Oak Academy’s initial charter, the proposed revisions will take effect. Instead
of being a nonprofit whose purpose it is to run one charter school, after the authorization of our second
charter school, we will submit new documents to become a nonprofit that manages multiple charter
schools, also known as a Charter Management Organization (“CMQ”). Similarly, instead of this
nonprofit being named “Sycamore Valley Academy,” we will begin a new corporate identity that
matches the new purpose of serving multiple charter schools; “The Academies” is the proposed new
name for our nonprofit public benefit corporation, which has 501(c)(3) tax-exempt status.

See Appendix B, “Strategic Plan 2021” and Appendix C, “Restated Articles of Incorporation & Revised
Board Bylaws.”

The Academies functions much like a school district office, with centralized services and staff that
support all charter schools in the organization. The many benefits of the restructure are described in
the Strategic Plan; fundamentally, we believe it allows for the institutions’ persistence into the future.
Becoming The Academies, a CMO operating a network of charter schools, allows us to expand access to
our program, responding to the demand for our educational option, while adding needed supports to
the charter school(s) that will translate to the longer-term sustainability of these schools in our
community.

The organizational charts below illustrate the staffing restructure that results from the transition from a
single charter school to a Charter Management Organization. These charts show the
supervisorial/reporting structure, however two parties indicated within these are not The Academies
staff: Special Education Itinerant Staff and EdTec, our Business Services provider.

SYCAMORE

VALLEY Organizational Chart
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TACADEMIES CHARTER MANAGEMENT ORGANIZATIONAL CHART
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SUCCESSES AND ACCOMPLISHMENTS OF THE FIRST CHARTER TERM: 2012-2017
Governing Law: 5 CCR 11966.4(b)(1): When considering a petition for renewal, the district governing
board shall consider the past performance of the school's academics, finances, and operation in
evaluating the likelihood of future success, along with future plans for improvement if any.

Meeting Charter Renewal Criteria for Academics

A. Evidence of Meeting Charter Renewal Standards Pursuant to Education Code Section 47607(b) and
the California Code of Regulations, Title 5, Section 11966.4(a)(1)

Education Code Section 47607(b) requires that a charter school must meet at least one of the following
renewal criteria prior to receiving a charter renewal:
(1) Attained its Academic Performance Index (API) growth target in the prior year or in two of the
last three years, both school wide and for all groups of pupils served by the charter school.

(2) Ranked in deciles 4 to 10, inclusive, on the APl in the prior year or in two of the last three years.

(3) Ranked in deciles 4 to 10 inclusive, in the API for a demographically comparable school in the
prior year or in two of the last three years.

(4) The entity that granted the charter determines that the academic performance of the charter
school is at least equal to the academic performance of the public schools that the charter
school pupils would otherwise have been required to attend, as well as the academic
performance of the schools in the school district in which the charter school is located, taking
into account the composition of the pupil population that is served at the charter school.

(5) Has qualified for an alternative accountability system pursuant to subdivision (h) of Education
Code Section 52052.
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The following shall serve as documentation confirming that the Charter School meets the statutory
criteria required for renewal as set forth in Education Code Section 47607(b)(4).

*Note on Testing Data

Assembly Bill 484 amended Education Code sections 52052(e)(2)(F) and 52052(e)(4) to allow schools
that do not have an API calculated to use one of the following criteria to meet legislative and/or
programmatic requirements:

o The most recent API calculation;
. An average of the three most recent annual API calculations; or
. Alternative measures that show increases in pupil academic achievement for all groups of

pupils schoolwide and among significant groups.

The Charter School meets the charter renewal criteria established in Education Code Section 47607(b)
by utilizing “alternative measures” as allowed per Education Code Section 52052(e)(4)(A), as further
specified below.

See corroborating source data in Appendix D, “CDE DataQuest/CAASPP Reports for Sycamore Valley and
Visalia Unified.”

SVA delivers student results that demonstrate a sound educational program, as well as the likelihood
that such results will improve over time.

When SVA opened in 2012-13, we served 127 pupils who came to our option from over 35 different prior
schools. During this challenging and rewarding first year, we effectively established a school culture and
implemented a radically different instructional program than any other local option, and our instruction
was aligned to the Common Core State Standards (“CCSS”) at a time most districts in our county were
continuing to teach from the prior 1997 California State Standards. We managed a school launch,
extensive policy development, staff training in our specialized methodologies, implementation of new
standards, and acculturation of students and parents to our charter community while co-located at a
District Elementary school site, Veva Blunt Elementary School. This was the last year in which the State
required schools to participate in the STAR/CST testing and the last year it generated an “Academic
Performance Index” or API, to numerically represent school quality. We were pleased with our 2012-13
APl of 818, and its implication that our students were performing within the top range of Visalia area
students despite all of the challenges of the first year of an autonomous charter school. Especially
notable for us was the fact that our students had a strong performance even when we entirely ignored
the expiring CA State Standards as learning objectives that year, instead delivering Common Core aligned
instruction.

In 2013-14, there was no external, state-reporting. During this year, SVA implemented internal NWEA
MAP assessments to measure student growth within the Common Core aligned curriculum, and our
students participated in the state-wide field testing of the new state exams.

In 2014-15, our students tested for the first time under the California Assessment of Student
Performance and Progress (“CAASPP”), Common Core aligned, computer adaptive testing. We were
pleased to see that our students’ performance had risen in relation to other Visalia area elementary and
K-8 options over the last time we were able to compare external academic scores.
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The chart on the next page shows SVA's rise in student achievement since the state’s tests became CCSS-
aligned, and demonstrates not only that our pupils are well-served by our program, but also that our
school is on a trajectory of excellence.

The table on the left in this chart shows the achievement of all of the Visalia area elementary and K-8
schools that achieved above an 800 API under the old testing system (STAR/ CST) in 2013, ranked in
order of performance. Though there were 27 Visalia elementary schools, the chart shows only the 10
schools in Visalia that served these grades and met the state’s target score of 800. In other words, it
shows only the top performers in our area, and there are 17 other Visalia elementary schools not
included in either table because their performance was below this threshold.

The same 10 schools that demonstrated top performance in 2013 continued to lead as the area’s “top
10” in 2015, and the table on the right shows these same schools’ performance in relation to one
another within the new CAASPP system. It is worth noting that all K-8 schools, including SVA,
demonstrate a rise in performance relative to their counterparts.

The lime green bar in both tables is Sycamore Valley Academy. Its movement from 6% place (2013) to 3™
(2015) demonstrates not only a strong initial academic performance in year 1 when instruction and tests
were not aligned, but a clear growth trajectory and stronger performance when instruction and tests are
actually aligned.

2013 Academic Performance Index (API) Repart 2015 CAASPP Results Report.
Visalia Area & ""1 Visalia Area FLa Mamm
iy | amerenee | o e | S
Elementary Schools relative o SVAL Elementary Schools Etandares tandardy
difference difference
relalive o 5¥& | relalive to SVA
| e [ Blewientany. | 2. | 1

| 8 |wanusi F. Hemangez T T

T Roval Qaks El i3 E =10

Thy tebly poempares the sohiovomant in kg gracfes of ol o ghe Visalle scb-cola thas achicved abovg an BODATE undor the old esting symmer, ard dows thale porfarmancg within the raw CRUTT sytam,

When comparing Sycamore Valley Academy as a Local Education Authority (“LEA”) within Tulare
County, we demonstrate the highest student achievement scores relative to the region we are located
within. When (the above) individual school level data is aggregated within the District, the 17 other
elementary schools within VUSD become a part of the comparison. Our percentage meeting or
exceeding standard on the CAASPP English Language Arts and Math portions averaged 42.5. This
represented the strongest academic performance of any LEA in our county. The nearest LEA to SVA was
Three Rivers (with an average of 40.5), followed by Springville (average of 37), then Valley Life Charter
School (36.5), and Visalia Unified (average of 35.5).
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2014-15 CAASPP Scores for Selected Tulare County Local Education Authorities (“LEAs”)
LEA % who met or % who met or
exceeded standard | exceeded standard
in ELA in Math

1 Sycamore Valley Academy 54 31
2 Three Rivers Elementary School District 42 39
3 Springville Elementary School District 42 32
4 Valley Life Charter School 42 31
5 Visalia Unified School District 42 29
6 Oak Valley Elementary School District 34 30
7 Exeter Unified School District 37 23
8 Burton Elementary School District 34 20
9 Porterville Unified School District 29 20
10 Tulare City School District 30 23
11 Dinuba Unified School District 30 18
12 Cutler-Orosi Unified School District 22 17
13 Lindsay Unified School District 25 13
14 Farmersville Unified School District 21 10

At the time of charter submission, we are not able to view other schools’ or LEA’s 2016 CAASPP scores
to produce comparisons for interpretation. However, we have accessed our 2016 CAASPP scores and
are pleased to report continued growth.

Comparing SVA’s 2015 to SVA’s 2016 CAASPP Results

% who met or exceeded
standard in ELA

% who met or exceeded
standard in Math

SVA 2014-15 CAASPP 54 31
SVA 2015-16 CAASPP 56 40
Score growth over prior year +2 +9

It is important to contextualize Sycamore Valley Academy’s achievement scores to determine whether
students at SVA are receiving an education of equal or greater value than they would at their public
schools of residence. It has always been the case that our students are attracted to our option from
within the District as well as outside the District. Students enrolled at SVA come to us from across the
community. In 2014-15, our nearly 300 students came to us from over 40 different public schools of
residence (within VUSD, as well as from Exeter, Orosi, Hanford, Woodlake, and Tulare). Our 374-8th
graders (test-takers) came to us from 37 different public schools of residence.

In order to determine the answer to our question of whether these pupils are achieving better
academic outcomes as a result of the opportunity to attend our Charter School, we first took a look at
our school-wide average achievement scores: our percent who met or exceeded standard in ELA, and
our percent who met or exceeded standard in Math. Next, we compiled a list of all of the public
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schools of residence our students would otherwise attend if they were not enrolled at SVA. We then
gave each of these schools their average CAASPP scores: their percent who met or exceeded standard
in ELA, and their percent who met or exceeded standard in Math. Next, we determined the weighted
average of these scores by their proportional representation in our student body. For example, since
the largest number of SVA students would otherwise attend La Joya Middle School (12 pupils), this
school’s average CAASPP percentages were weighted the greatest, and since many of our students are
the only pupil from their public school of residence enrolled at SVA, those schools” CAASPP
percentages were weighted the least (and equal to one another). In this way, we created a
hypothetical school’s CAASPP scores to indicate what our pupils might have achieved had they been
educated in their home schools.

The table below shows the 2014-15 CAASPP results for this hypothetical comparison school
(generated by weighting public schools of residence’ average CAASPP scores by their proportional
representation on campus) compared with 2014-15 SVA CAASPP results and the difference between
these. The table illustrates that SVA student performance exceeds the academic performance of the
public schools that the charter school pupils would otherwise have been required to attend.

See Appendix E for the source data used to generate this calculation, “Hypothetical School CAASPP
Calculation.”

Comparing Hypothetical School CAASPP Results to SVA’s in 2014-15

% who met or exceeded % who met or exceeded
standard in ELA standard in Math
SVA 2014-15 CAASPP 54 31

Our students’ school-level
score had they attended their 37 28
public schools of residence

Difference in achievement
because these pupils +17 +3
attended SVA

B. Additional Justification for Charter Renewal- Student Subgroup Growth

Internal data is suggestive of something even deeper. As the “Intent of the Charter Schools Act” and
the charter school proponents envisioned, Sycamore Valley Academy’s model has proven to be effective
at “closing the achievement gap,” that is, reducing the distance between the performance of
persistently disparate groups of students. Ethnic minority groups and students from low socio-
economic households have persistently underperformed in relation to the achievement of their white
and more advantaged counterparts. We are particularly proud of the fact that at SVA we are closing
this achievement gap, even while all groups grow and improve over time.

We administer the Northwest Evaluation Association (NWEA) Measures of Academic Progress (MAP) as
an interim assessment according to the schedule below.

22



Frequency of Computer-adaptive Testing
Grade End of Trimester 1 End of Trimester 2 End of Trimester 3
K NWEA MAP
1 NWEA MAP NWEA MAP NWEA MAP
2 NWEA MAP NWEA MAP NWEA MAP
3 NWEA MAP NWEA MAP CAASPP
4 NWEA MAP NWEA MAP CAASPP
5 NWEA MAP NWEA MAP CAASPP
6 NWEA MAP NWEA MAP CAASPP
7 NWEA MAP NWEA MAP CAASPP
8 NWEA MAP NWEA MAP CAASPP

NWEA MAP gives students a numeric score (seen as “RIT” in their reports) and generates student-level,
classroom-level, reports, and sample of these can be found in Appendix F, “Sample NWEA MAP
Reports.” Students are measured against their nationally-normed projected RIT for the point in the
academic year and grade level where they are presently. NWEA MAP also embeds resources for
teachers to teach responsively from these formative assessments.

School-level and “district”-level are also available through NWEA MAP and are useful for program
analysis. The data in the tables below, taken from 2015 NWEA MAP Student Growth Reports, indicates
that scores are rising year over year, and that all subgroups, including our numerically significant
subgroups (Hispanic learners and Free or Reduced Price Meal- eligible learners), are experiencing
academic growth.

The following three tables show NWEA MAP student achievement data in Mathematics, Reading,
and Language Usage disaggregated by ethnic subgroups. Comparing the Mean RIT from Fall 2014
to the Mean RIT from Fall 2015 illustrates improved outcomes for all subgroups.
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In fact, not only is growth universal, but it is worth noting, that the growth rate for our numerically
significant subgroup, Hispanic learners, in 9 out of 10 instances, they are experiencing greater academic
gains than their white counterparts, and that in 8 out of 10 instances, the Hispanic student growth rate
is frequently higher than the mean for the grade level. In the tables above, this is evident by comparing
groups’ performance in the “Observed Growth” column.

The next three tables show NWEA MAP student achievement data in Mathematics, Reading, and
Language Usage disaggregated by special populations. This includes English Learners, Special Education,
Section 504, Free or Reduced Lunch, and “Talented and Gifted.” All of these subgroups possess special
learning needs. Comparing the Mean RIT from Winter 2014 to the Mean RIT from Winter 2015
illustrates improved outcomes for all subgroups.
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Sycameore Valley Academy

Mathematics
Comparison Periods
Winter 2015 Winter 2016 Growth
Grade (Winter2016) GO [MeanRT  SD  Percentie|Mean RIT D Percentie| 23ombd Sheehes
K Siatistics cannol be aggreg
1 Statistics cannot be aggreg
Statistics cannol be aggreg
English Language 1 133.0 94 185.0 41 20
Learner (ELL)
Free and 8 1614 1.5 2 1789 0.1 0 175
Reduced Lunch
(FRL)
Special Education i 147.0 | 156.0 1 9.0
{SPED})
3 Statistics cannot be aggreg
English Language 1 191.0 78 206.0 20 15.0
Learner (ELL)
Free and 10 1822 164 24 18338 838 54 166
Reduced Lunch
(FRL)
Seclion 504 2 137.0 170 54 2035 64 8 165
Special Education i 194.0 a0 202.0 73 3.0
{SPED)
4 Statistics cannol be aggreg
English Language 2 184.5 0.7 1 191.0 14 1 65
Learner (ELL)
Free and 3 1834 83 5 193.6 7.0 6 10.3
Reduced Lunch
(FRL)
Sectlion 504 1 195.0 3o 205.0 29 100
Special Education 1 184.0 1 195.0 2 11.0
{SPED)
5 Statistics cannol be agarec
English Language 2 189.5 9.2 1 2025 35 3 13.0
Learner (ELL)
Free and 12 198.2 19.0 5 20738 143 1" 96
Reduced Lunch
(FRL})
Seclion 504 2 2045 G4 26 2070 85 9 25
Special Education 2 195.5 16.3 2 2055 106 6 10.0
(SPED)
6 Statistics cannot be aggreg
Free and 7 2044 01 5 2083 274 4 9
Reduced Lunch
(FRL)
Special Education 3 188.0 36 1 1943 116 i 63
(SPED)
Talented and 6 2215 14.2 71 2238 135 59 23
Gitted (TAG)
T Stalistics cannol be aggreg
Free and 9 2178 148 29 2283 9.7 61 10.6
Reduced Lunch
(FRL)
Talenled and 9 2}4 6 65 95 2404 73 96 59
Gited (TAG)
8 Statistics cannol be aggreg
English Language 1 194.0 1 2130 4 1.0
Learner (ELL)
Free and 15 2124 221 4 2274 13.9 42 15.0
Reduced Lunch
(FRL)
Special Education 3 2003 19.9 1 2143 133 § 14.0
(SPED)
Talenled and 3 2257 203 48 2437 127 94 18.0
Gited (TAG)




Sycamore Valley Academy

Reading
Comparison Periods
Winter 2015 Winter 2016 Growth
Growth : . |Observed Observed

Grade [Winter 2016} Count} IMean RIT sD Percentile | IMean RIT SD Percentile Growth Growth SE
K Stafistics cannot be aggreg
1 Statistics cannot be aggreg
2 Statistics cannol be aggreg
3 Statistics cannot be aggreg

English Language 1 185.0 55 186.0 7 1.0

Leamer {(ELL)

Free and 7 18%.0 170 77 196.3 152 54 73

Reduced Lunch

(FRL)

Seclion 504 1 1810 31 186.0 7 5.0

Special Education 1 172.0 3 192.0 29 200

{SPED}
4 Statistics cannot be aggreg

English Language 2 163.5 64 1 193.0 [A 5 245

Learner {(ELL)

Free and 8 1818 160 2 1975 149 17 1538

Reduced Lunch

{FRL}
5 Statistics cannot be aggreg

English Language 2 2005 92 32 2040 85 18 35

Learner (ELL)

Free and 11 204.0 172 53 2142 109 76 102

Reduced Lunch

(FRL)

Section 504 2 2030 14.1 46 2150 99 80 120

Special Education 2 187.5 35 1 1745 64 1 -13.0

{SPED}
6 Statistics cannot be aggreg

Free and 1 199.9 2941 6 2016 28.7 2 1.7

Reduced Lunch

(FRL)

Special Education 3 184.3 289 1 1833 11.6 1 -1.0

(SPED)

Talented and 6 213.5 15.3 72 2183 225 74 4.3

Gitted (TAG)
7 Stalistics cannot be aggreg

Free and 10 217.0 141 67 2203 8.7 70 33

Reduced Lunch

(FRL)

Talented and 10 225.6 12.8 96 23141 10.8 93 55

Gifted (TAG)
8 Statistics cannot be aggreg

English Language 1 180.0 1 2110 14 31.0

Learner (ELL)

Free and 13 204.8 21.0 3 2208 12.7 59 16.0

Reduced Lunch

{FRL)

Special Education 2 175.0 226 1 2005 9.2 1 225

{SPED)

Talented and 3 219.7 5.0 66 2320 2.0 96 123

Gifted (TAG)
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Sycamore Valley Academy

Language Usage
Comparison Periods
Winter 2015 Winter 2016 Growth
Grade {\Winter 2018) g::lﬁg tdean RIT sD Percentile | MMean RIT sD Percentile Obssr::;ehd gfns:::esdE
K Slalistics cannol be aggreg
1 Stalistics cannol be aggreg
2 Sialistics cannol be aggreg
3 Statistics cannot be aggreg
English Language 1 1900 13 182.0 1 -3.0
Leamer (ELL})
Free and 8 183 4 18.7 41 191.0 16.4 17 16
Reduced Lunch
{FRL)
Section 504 1 1940 ai 203.0 54 9.0
Special Education 1 176.0 9 194.0 32 145.0
{SPED)
4 Stalistics cannol be aggreg
English Language 2 1795 106 L 193.0 14 3 13.5
Learner (ELL)
Free and 7 1893 128 1 200.1 88 23 10.9
Reduced Lunch
{FRL)
Section 504 1 190.0 13 202.0 34 12.0
Special Education 1 155.0 1 169.0 1 14.0
{SPED)
5 Slalislics cannol be aggreg
English Language 2 1945 134 5 196.0 85 1 1.5
Leamer (ELL}
Free and 12 2038 140 47 206.3 179 30 2.3
Reduced Lunch
{FRL)
Section 504 2 2140 5.7 95 2145 64 81 0.5
Special Education 2 1945 177 5 196.0 297 1 1.5
{SPED)
6 Slatistics cannol be aggreg
Free and T 2004 25.7 § 207.6 232 14 14
Reduced Lunch
(FRL)
Special Education 2 179.5 19.1 1 186.5 14.8 1 1.0
(SPED)
Talented and 6 216.8 14 90 2220 12.2 92 52
Gifted (TAG)
7 Stalistics cannot be aggreg
Free and 10 2194 85 83 222.1 6.9 32 2.7
Reduced Lunch
(FRL)
Talented and 11 226.8 59 89 231.0 6.8 99 4.2
Gifted (TAG)
8 Stalistics cannot be aggreg
English Language 1 197.0 1 203.0 1 6.0
Learner (ELL)
Free and 15 209.9 16.4 13 2201 12.8 62 10.1
Reduced Lunch
(FRL)
Section 504 1 211.0 17 219.0 66 8.0
Special Education 3 194.0 231 1 208.7 214 . 147
(SPED)
Talented and 3 2183 95 63 226.0 36 38 6.7
Gifted (TAG)




Another piece of contextual information helps us further interpret these tables. SVA enrollment trends
affect the way we interpret data. Knowing which grade levels contain higher proportions of students
who have been with us less than a year (“new” students) helps us imagine what future years might look
like.

% of new, test-taking students by grade level in Fall 2015:
3r9- 16%
4th-32%
5th- 28%
6™-33%
7th-19%
8th- 14%

Over our first charter term, we have learned that families’ motivation to choose our option varies, and
generally speaking, parents who choose us for their K-4t" grade student are primarily motivated by
excitement about our instructional model, whereas families who choose to transfer their 5"-8t grade
student to our school have been primarily motivated by feeling underserved in relation to their
learner’s needs. These families describe negative experiences at their public school of residence as the
cause of their inquiry into options and eventual transfer to SVA. These parents/guardians considered
the challenges associated with transferring to a new school (making new friends, establishing
relationships with staff) to be lesser than the challenges they would face if their child was to stay in
their public school of residence. This general trend was the case in 2015. As we got to know them,
many of our new 5%/6%™ grade students in 2015 arrived at SVA in need of extra supports or
interventions. By the end of the 2015-16 school year, our school-wide proportion of students within
Special Education or 504 (identified as having learning disabilities) grew by three percent over the prior
year, and much of this is attributable to new students within 51/6%" grade.

As the list above indicates, in Fall of 2015, we opened a new 5™/6%" grade multi-age classroom, resulting
in roughly one-third of our 51/6™ grade students being new to SVA. While these students’ challenges
are evident in the fact that their growth generally lags behind the other grades (37/4 or 7t"/8"), 2015
achievement scores of 5" and 6™ graders were still higher than 2014 achievement scores of 5" and 6t
grades, indicating our school systems and methods of delivering instruction are sound, appropriate to
learner’s varied needs, robust, and getting better with time.

Taken with the understanding above, considering the proportion of students who have been taught
according to our model longer versus those that just joined our school, the grade level trends
corroborate that the longer a student experiences the model, the more their learning accelerates. This
is particularly promising for the future, and suggests that now that we have hit full enrollment, and the
vast majority of students are returning year to year, our data will become more attributable to purely
our efforts and fewer inherited challenges will cloud our data. Early indications point to the
effectiveness of our practices, and also to their multiplicative effect when a student stays with us
longer.
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Our CMO is committed to student growth and to ensuring that growth rates are only accelerated by
our work and never hindered. It is pleasing to see that success is universal at our school. All students,
including our most vulnerable subpopulations, are steadily learning more each year as our staff grows
in its capacity to deliver our unique instructional model. Improved outcomes year over year suggests
improved services were provided, and combined with the organizational restructure and the new
resources this will entail for staff, the data substantiates the inference that the charter schools within
The Academies will be high quality.

Our quantitative internal data demonstrates that our instructional model is effective at “closing the
achievement gap,” that is, reducing the distance between the performance of historically underserved
minority groups from that of white pupils and reducing the impact of poverty on student outcomes,
even while all groups grow and improve. We believe our success with these vulnerable subgroups can
be attributed to the richness of our program and its design, as articulated in our Instructional
Framework and the “Educational Philosophy and Instructional Program” sections of this charter. We
further believe that the closing of the achievement gap at Sycamore Valley Academy validates that our
work is aligned to the needs of the students we serve and the populations we have in mind to target,
as articulated in the “Students to be Served- Target Populations” section of this charter. Last, we
believe our success points to the need for all public schools to provide similar consideration to the
needs of the Gifted, not only for the sake of the Gifted, but for the myriad benefits such a program
design can provide to all pupils and to those populations who comprise “the achievement gap.”

Other Financial and Operational Success (2012-2017)

Due to tremendous community support and demand for our option, we were able to hit full enrollment
(grow to planned site capacity) more rapidly than planned in our initial charter (in 2011). The 2016-17
school year was initially planned to be at 350 enrollment, with 2017-18 showing the full realization of
the school size and grade level breakdown. However, we attained our 378 enrollment a year early. The
table below shows enrollment growth during our first term.

2012-13 2013-14 2014-15 2015-16 2016-17

(year 1) (year 2) (year 3) (year 4) (year 5)
Grade Levels Served K-7 TK-8 TK-8 K-8 K-8
Enrollment 127 227 297 350 378
% Growth over Prior Year 100 79 31 18 8
Approximate # pupils on wait list 150 110 105 115 140
at any given moment that year

Enrollment is an indicator of both the quality of our option and our ability to communicate what we
offer to help parents make help them make an informed choice. Our ability to grow was also a direct
result of the cooperation and positive working relationship we enjoy with Visalia Unified. We were
collocated on the campus with Veva Blunt in 2012-13, and then moved to our own campus in 2013-14
and have occupied and maintained that site according to a multi-year Facility Use Agreement. Through
nearly annual construction projects, we have never had a formal dispute with Visalia Unified.

In addition, managing charter school finances through the state’s deferral schedule in 2012-13, and
through such steep growth in years after that, came with challenges. Except when the pupils represent
the opening of a new grade level, public schools do not receive ADA for newly enrolled pupils until
midyear. While expenses to serve these pupils begins with the first day of school (staffing, facility,
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materials, etc.), revenue to pay those bills arrives months later. Our ability to manage cash flow gaps
due to deferrals (40% of our revenue arrived after the close of the 2012-13 fiscal year) and due to the
years of significant enrollment growth demonstrates that we are resourceful managers. SVA not only
mitigated these challenges successfully, but also demonstrates strong financial standing in general after
weathering them.

All indicators of a charter school’s financial health are positive: we have a strong cash reserve, have
come through three clean external audits with no findings to date, have spent our funds responsibly
and provided appropriate resources to students and teachers, and are positioning ourselves for further
growth and expansion. Our enrollment growth and strength of our waitlist is another financial
indicator: we have kept classes full in all years and our waitlist ensures financial stability.

In addition, we successfully managed and spent our federal Public Charter Schools Grant Program
(PCSGP) start up funds according to the restrictions of the grant, and completed all of its compliance
reporting. We used these funds to purchase professional development and instructional materials and
furnishings for our school, investments that continue to benefit SVA. During the period of grant
funding, the grant parameters changed and it became a reimbursable grant. This meant we had to
spend the money first, then bill the state for reimbursement, and caused new cash flow strains. We
were able to secure the financing we needed to access these grant funds and overcome that challenge.

As part of the PCSGP grant requirements, external third-party programmatic auditors from Charter
Schools Development Center evaluated our school. This occurred in 2013-14, year two. They spent
several days on campus, reviewed policies and procedures, interviewed cross-sections of stakeholders
and members of our community in varied roles. Their “School Quality Review Report” was submitted to
VUSD in full within our “Annual Programmatic Audit” report on September 1, 2014. We were pleased
that they objectively evaluated us to be implementing program in a manner consistent with our charter,
and their suggestions for areas to improve have been addressed in subsequent years. We met all of
their evaluative benchmarks, and exceeded their expectations for “implementing the instructional
program outlined in its mission statement and its charter.”

Consistent with our intentions from the start, Sycamore Valley Academy has been a resource in our
community as well. Beginning in 2015, our school has hosted professional development for local
educators in an annual event, “Excellence or Bust!” In 2015, it was a half-day event and hosted roughly
20 attendees. In 2016, we offered two half days and hosted 42. At both, we gave presentations about
two practices we employ and espouse, and wish to see grow in prevalence: our use of “Gifted
education for all” and our use of Restorative Justice. We also gave visitors a menu of classroom
visitation options across all grade levels and opened up our campus for their observation. 90% of
attendees said it was worth their time, and narrative feedback from attendees in 2016 indicated the
event was impactful. We are excited to be sowing the seeds of greater systemic change through
“Excellence or Bust!” and other engagement activities with the education community.

Sycamore Valley Academy has been the recipient of awards during our first charter term as well. In
2015, our “Be the Change” service-learning elective open to 5™- 8™ graders competed in the TCOE Step
Up Youth Challenge (sponsored by the Gang Prevention Task Force). Their significant project of
connecting with seniors in a retirement home earned them the “Sustainability Award” and a five
thousand dollar grant to seed future projects. In addition, in 2015, only three schools in the state were
awarded the California Association for the Gifted “5 Star School” award and Sycamore Valley Academy
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was one of these. Most recently, Sycamore Valley Academy was recognized as a “California Department
of Education Gold Ribbon School.” This award was given for our model program practice of providing
“Gifted Education for all.”

While launching an autonomous charter school is challenging work, the team at Sycamore Valley
Academy has done an exceptional job. During our first charter term, our students are learning and
growing, our staff is improving in their effectiveness and implementation of the unique program, our
finances are stable and management skill is substantial. We have many reasons to expect continued
and increased success in the future.

ELEMENT A - EDUCATIONAL PHILOSOPHY AND INSTRUCTIONAL PROGRAM

Governing Law: The educational program of the charter school, designed, among other things, to
identify those whom the charter school is attempting to educate, what it means to be an “educated
person” in the 21st century, and how learning best occurs. The goals identified in that program shall
include the objective of enabling pupils to become self-motivated, competent, and lifelong learners.
[Education Code Section 47605 (b)(5)(A)(i)]

The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant
to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060,
that apply for the grade levels served, or the nature of the program operated, by the charter school, and
specific annual actions to achieve those goals. A charter petition may identify additional school
priorities, the goals for the school priorities, and the specific annual actions to achieve those goals.
Education Code Section 47605(b)(5)(A)(ii).

All schools in The Academies CMO share in the same Vision, Mission, and Motto and provide like
programming to pupils on their school sites.

Vision
A new vision statement was created through the strategic planning process in 2015 to express our
commitment to access and inclusion, and our desire to create change in our community:

The Academies’ charter schools model transformative change in education by elevating
expectations of learning and growth. With grit, tenacity, and empathy, we improve the world
around us by embracing challenges as problem-solvers. We create an inclusive community with
access to rigorous and enriching educational experiences that challenge and support individuals to
achieve their personal best and realize new opportunities.

Mission

Our mission statement has not changed since the original 2011 Sycamore Valley Academy charter:

The mission of our school is to provide a rich, meaningful education in a nurturing environment,
where students are continually challenged and their natural curiosity, creativity, and talents can
thrive. We are a collaborative community of educators and families working together to help our
students grow into virtuous, courageous, and intelligent citizens, equipped with a love of learning
and a love of life, and eager to contribute to a better world.
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Motto
The Motto for The Academies also remains consistent since the original 2011 Sycamore Valley Academy

charter:
Accelerating Academics in an Enriching Environment

The schools in our CMO believe that providing an enriched curricular and instructional experience to
children causes academic learning to accelerate. We believe our instructional design is developmentally
appropriate, complimenting children’s natural propensity to learn, and removing ill-fitting and arbitrary
structures that are all too common in schools, but that actually encumber and inhibit student growth,
such as providing a narrow curriculum of only English and math, or a refusal to differentiate. Our
schools’ motto reflects a recognition of our staff’s responsibility to provide an enriching environment so

that academics can accelerate.

Students to be Served — Target Student Populations

The Charter School will serve an academically, ethnically, and socioeconomically diverse student
population, similar to the student population of the District in which it is situated. The following tables
provide an overview of student demographics in VUSD compared with SVA over the first charter term

(EdData, 2016).

YEAR ONE YEAR TWO YEAR THREE YEAR FOUR
2012-13 2013-14 2014-15 2015-16
127 enrolled 227 enrollment 297 enrollment 350 enrollment
2012-13 | 2012-13 | 2013-14 | 2013-14 | 2014-15 | 2014-15 | 2015-16 | 2015-16
SVA VUSD SVA VUSD SVA VUSD SVA VUSD
FRL 18% 64% 28% 65% 30% NA 37% NA
Hispanic 30% 64% 36% 65% 33% 65% 36% NA
Black 1% 2% 2% 2% 2% 2% 1% NA
Asian 1% 5% 3% 5% 4% 4% 3% NA
ELL 1% 16% 3% 16% 4% 15% 5% NA
SpEd 7% 9% 5% 8% 5% 8% 8% NA
504 1% NA 2% NA 2% NA 2% NA

In accordance with Education Code Section 47605(d), we will not discriminate against pupils based upon
protected classes. Families will enroll their children by free choice, after deciding that the unique

environment of our program is right for their learner(s).

The Charter School embraces the wonderful learning opportunities inherent in a diverse student
population. By law, we are required to describe the means by which the Charter School will enroll a
student population whose racial and ethnic balance reflects that of the general population residing in
the geographic boundaries of the District. When the Charter School resembles Visalia Unified School
District’s demographic proportionality, we will know we have enabled our community to overcome
challenges of access. However, we understand diversity as broader than simply these numbers. While
we are situated in this local context, we envision a school community that embraces diversity which is
not limited to these categories. For example, it has been our experience in the first years of SVA that
our student population may differ from VUSD’s, but contains subpopulations that bring with them
special challenges, unique needs/perspectives, as well as assets and contributions that these tables
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belie. In SVA’s history, these include (but are not limited to) children of adoptive families, students from
families with varying household/family structures, students of varied gender identities, students who
have lived in other countries or have immigrated to the United States, and students from varied
religious/nonreligious backgrounds. Academically, the Charter School will include a range of K-8
students, including high achievers in need of additional academic challenges, as well as learners not yet
proficient with grade level standards, who need intervention strategies and support. Though the state
does not require demographic reporting to include schools’/districts’ gifted learners, this subpopulation
also contributes to a diverse academic environment. (For further discussion of how the Charter School
will attempt to achieve a racial/ethnic balance reflective of the general population residing in the
District, see Section VI, Admissions, “Community Diversity and Outreach.”)

While recognizing the full range of students who will attend, the Charter School has a distinct aim to
meet the needs of a currently underserved population, the gifted and talented children of the Visalia
area in grades K-8. The attributes, strengths, vulnerabilities, and needs of this target population have
served as the basis for the research and formulation of our educational program.

We employ a broad definition of giftedness and recognize that giftedness is not defined as
achievement, but rather developmental advancement, curiosity, and creativity (Silverman, 2007). The
Charter School also recognizes the definition in Education Code Sections 52201 and 52202.

“The current definition, which is located in the Elementary and Secondary Education Act, is students,
children, or youth who give evidence of high achievement capability in areas such as intellectual,
creative, artistic, or leadership capacity, or in specific academic fields, and who need services and
activities not ordinarily provided by the school in order to fully develop those capabilities” (National
Association for Gifted Children, 2016).

The Charter School’s guiding philosophy, program features, and instructional practices are distinct from
other public and private schools in the area. We believe our school model provides the kinds of
“services and activities not ordinarily provided” by the schools as intended by the Elementary and
Secondary Education Act, since they are consistent with research about the best practices in gifted
education and are likely to nurture gifted learners to “fully develop [their] capabilities.”

While the Charter School’s curriculum and educational program has been designed with the needs of
gifted students in mind, we firmly believe that all students will be well-served by our program. We
further believe that this model is particularly needed in economically disadvantaged households, and
for those populations that have been historically underserved. “Intellectual and creative talent cannot
survive educational neglect and apathy. This loss is particularly evident in the minority groups who
have, in both social and educational environments, every configuration calculated to stifle potential
talent.” (Marland, 1971).

Enrollment Projection

We intend to maintain an enrollment of approximately 378 students each year, but retain the right to
grow in response to community demand, in accordance with Education Code Section 47605(d)(2)(C).

The Charter School will comply with minimum age limits as set forth in law. In addition, we seek to work
with the District to create a strong transitional program to the District’s high schools to keep families in
the public school system and ensure students’ continued success.
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Momentum in California's charter movement builds each year as parents choose the charter public
school option in ever greater numbers. Despite this growth, there is still an overwhelming unmet
demand for quality school options in California. Recent estimates released by the California Charter
Schools Association (“CCSA”) show that about 158,000 students are on waitlists to attend California
charter schools.

Evidence over the past five years argues that the public has never been more supportive of
charter public schools than they are right now based on increasingly high parent demand, growth
in charter school enrollment, and statewide polling data. This growth in support has occurred
during a period when charter public schools have strengthened their performance, especially
with historically underserved students. (California Charter Schools Association, 2015)

The Visalia community is also demonstrating its support of alternative models of education. Sycamore
Valley Academy has maintained a wait list averaging about 124 students per year during its first charter
term. We are excited to offer the District a proactive, high quality response to the growing demand for
options locally.

Aligning the Instructional Design to the Target Populations

There are two populations that charter schools within The Academies CMO are particularly suited to
serve: the gifted and talented student, and the student from a low-income household. We believe both
populations are vulnerable and at-risk, and we are grateful for the opportunity to respond to these
needs in our community.

There is a misguided belief that gifted learners can maintain their abilities even when classroom
instruction is restricted to the use of grade level concepts and materials. [However,] when no
modification is made to meet learning needs, many parents, teachers, administrators, and
educational decision makers, are placing vast numbers of children at risk. Current educational
provisions and practices are placing many populations of gifted children at risk of losing their
intellectual heritage by inhibiting their unique personal growth. Among those populations [at
greatest risk] are children who are gifted and within the culture of poverty; gifted and physically
or learning disabled; highly and profoundly gifted; and gifted learners in the regular classroom.
(California Association for the Gifted, 2004)
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INSTRUCTIONAL FRAMEWORK
Learning Outcomes

Inquisitive, critical thinkers
Confident leaders in the 21st century world
Virtuous, courageous, and intelligent individuals
Creative and effective problem-solvers
Self-motivated, competent, life-long learners
Empowered, able citizens in a democratic society

Guiding Principles for Instruction Instructional Practices
1- Multi-age grouping e Process of inquiry, discovery, application, and
2- Differentiation reflection
3- Project-based learning (“PBL") ¢ Questioning, modeling, discussing, collaborative
4- Gifted education for all students grouping
5- Development of scholarly habits of | ¢ Small group and individual differentiated
mind instruction
6- Enriched curriculum e Essential questions
7- Social and emotional learning e Democratic environment
(“SEL”) ¢ Flexible pacing of standards in response to
8- Authentic assessment and mastery student need
orientation e Arts/music and foreign language instruction
9- Collaboration in the whole school e Social and emotional instruction and support
community services
e Explicit instruction in and encouragement of
growth mindset
e Portfolios, performance-based assessments
e Meaningful involvement of parents/families
e Collaboration among teachers

Philosophy of Education

Constructivist/ Progressive Education

The charter schools within The Academies open opportunities for the families of gifted learners in our
community by providing an educational program that promises the full development of their child(ren).
We nurture the strengths of our student population (e.g., intellectual curiosity, divergent thinking,
accelerated mastery of content, philosophical inquiry/wonder, desire for deeper and/or broader
learning opportunities) and also support and develop those weaknesses that may be present in our
student population (e.g., underachievement and social-emotional needs).

Research indicates that the source of social-emotional conflict gifted children face in school is “not
something inherent in the traits of gifted children, but rather in the interplay between the individual
and his or her surroundings.” (Coleman and Cross, 2005) This means the structures and opportunities at
school, and the degree to which they are compatible with students’ needs, have a significant effect on
children’s social and emotional well-being. Cognizant of this, our school is structured to honor “the child
as a person, and continues with providing the best in academic, social, and emotional growth, and
talent development.” (Robinson, Shore, and Enersen, 2007)
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With this role of the school in mind, the founders of Sycamore Valley Academy designed an
Instructional Framework that persists to this day, and is now proposed for all charter schools within The
Academies CMO. First, we established the learning outcomes we expect our students to develop,
descriptors of what an SVA graduate would be like as a result of experiencing his or her K-8 education in
our school, attributes we believe appropriately prepare children for the 215t century world. Working
backwards from this, we developed our philosophy of learning, established our guiding principles for
instruction, and deduced our instructional practices. Through the careful construction of this
instructional framework, we are confident our students will achieve these outcomes.

It is because The Academies is committed to the principle of free and appropriate public education for
all, and to serving the needs of our particular community, that we offer a program that meets the needs
of the gifted and talented population. Such services are otherwise absent in our community. We are
proud to offer our community a needed service and provide a hub for continued advocacy and
resources. The National Association for the Gifted indicates 10% of the population is gifted; The
Academies argues 10% of our children is too much to forfeit.

Educators have a moral imperative to do our best to reach the individual needs of each child. This is
because we recognize children’s individual value, and would consider it unethical to squander the
potential of any. How much less conscionable is it, then, to recognize a statistically significant student
population with identified vulnerabilities/needs, as well as established best practices that reliably
support them, but to choose not to provide these, as a system? California’s transition to the Local
Control Funding Formula (LCFF) in 2013-14 removed categorical Gifted and Talented Education
(“GATE”) funding, under the presumption that our schools would continue to offer gifted programming
via the flexibility of LCFF and the accountability of the Local Control Accountability Plan (“LCAP”). This
dynamic, however, removed any state level push to encourage schools to run, let alone expand, gifted
and talented programming.

Instead districts and charter schools which include the gifted in their LCAP are few across the state,
according to the California Association for the Gifted. Because no other reporting to the State is
required for this subpopulation, LCAP’s are the only opportunity to glimpse inside these districts and
schools to see if programming exists for their gifted. Further, the State is in a period of ambiguity with
regard to the expired Academic Performance Index, but there are no signs that the Gifted will be a
subpopulation that schools and districts must flag and report on (or monitor the progress of), though
disaggregation of data is provided for Special Education-qualifying disability groups, ethnic groups,
students qualifying for Free or Reduced Price Meals (low income), parent education level, or English
Learner status. There is no mandate from the federal government either: the recently passed federal
Every Student Succeeds Act (“ESSA”) indicates schools “may” use their funding to serve the Gifted,
punting the choice to the local level again. While the State’s move to the California Assessment of
Student Performance and Progress (“CAASPP”) and computer-adaptive tests suggests more of a growth
approach to learning, which would help to make the needs of the gifted more visible than the target-
hitting Standardized Testing and Reporting (“STAR”) of the past, it is nevertheless expected that the
gifted will be forgotten in any kind of meaningful way state-wide, since their service does not appear to
impact the financial or the academic bottom line directly.

It is in this context that The Academies models an alternative approach, and posits the position that
neglecting to identify and address the needs of the 10% of the student population who are gifted is
neither financially nor academically benign. Our charter schools illustrate that from an instructional
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framework designed with the Gifted in mind, student-responsive, 21 century learning follows.
Sycamore Valley Academy applies accommodations typically provided to the Gifted learner universally,
and this directly benefits enrolled children and families immediately, while also contributing to a more
equitable community in the long term. (Appendix G, “Differentiation at The Academies,” contains a
graphic organizer that illustrates how instruction within our school(s) is adjusted to provide Gifted
accommodations to all, while other tools for differentiation are provided on an as-needed basis.)

We believe that failing to appropriately serve the Gifted contributes to the perpetuation of existing
inequitable economic opportunity within our community and within our State. Having the LCAP as the
only opportunity to capture schools’ and districts’ provision of Gifted programming, a document whose
composition is driven by stakeholder engagement and community input, means a community’s access
to curricular and instructional experiences appropriate for Gifted learners is dependent on the advocacy
efforts of its constituents and/or the wisdom or sensitivity of its leaders alone. Regions with
disempowered or under-educated parent populations are likely, then, to lack Gifted programming,
while regions with a high parent education level and higher incomes are likely to offer Gifted
programming for their children.

Tulare County is predictably lacking. According to the Tulare County Office of Education, there are
currently no districts in our county identifying Gifted learners. VUSD discontinued its identification
practice (“universal screening” of third graders) in 2013, the same year the GATE categorical funding
ended. Likewise, there are currently no districts in Tulare County providing services designed for the
Gifted. The District’s K-6 programming was most recently variant at best, with some campuses hosting
after-school drama programs or other activities at the end of the school day, while other campuses
appeared to offer nothing at all. According to the VUSD’s (most recent) 2009 GATE Survey, teachers
expressed a need for more support services in accommodating Gifted learners, more training regarding
the characteristics of Gifted learners and their related social and emotional basis, and more staff
development to incorporate techniques to support learning in their classrooms. In short, even when the
District had been receiving and spending GATE categorical funding, the vast majority of District teachers
indicated they were not prepared to differentiate instruction or access support for the Gifted learners in
Visalia classrooms.

Since inception, we have envisioned Sycamore Valley Academy’s instructional design as a direct
response to this void, as well as many of our region’s most pressing education-related problems. See
Appendix H to view a document shared with the District during initial charter development (in February
of 2011), “How SVA Will Benefit Students, the District, and the Community.”

Recent reports indicate the Visalia-Porterville metropolitan area is the second least educated in the
entire United States (Dill, 2015). With Bakersfield in third place, Modesto in seventh, and Fresno in
tenth place for least educated metro areas in the US, this makes our Central Valley a perilous and
tenuous place to be a child when it comes to accessing the American dream and economic and personal
opportunity. We continue to envision a community that benefits from The Academies and its schools’
solutions to these persisting challenges.

We further believe that since our initial chartering, the loss of categorical GATE funding and reliance
upon the LCAP process, combined with the continued lack of State accountability for the Gifted within
academic performance accounting, has increased the vulnerability of our target population. While we
anticipated that our instructional approach would be effective with all learners as we developed
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Sycamore Valley Academy’s initial charter, it has become apparent through our initial charter term that
our design and methods are especially vital not only for the gifted learner (who could not otherwise
access such services locally) but also for the learner who comes from a low-income household (whose
home life may include exposure to risk-factors affecting one’s ability to learn). Finally, we believe
providing “gifted education for all” is a cost-effective way to both meet the needs of this 10% while
enriching the experience of the remaining 90%, developing the latent talent within all students, and
that this approach contributes to a more economically just community.

It is widely accepted that high quality education is one of the best weapons against poverty, and
provides the conditions in which economic opportunity, or social mobility, is possible. No system can
rightfully claim to be high quality when it ignores 10% of its constituents. Regions that lack gifted
programming are consistently under-serving their 10% of the population who are Gifted (a racially,
ethnically, and economically diverse group), but the lack of programming is disproportionately impactful
to those children who are both gifted and poor. “This consistent lack of investment in gifted kids for
decades has created a deep divide between the educational, occupational, and leadership attainment of
low-income and high-income students... This has significant implications not only for the well-being of
these disadvantaged students, but also for societal innovation and even America’s GDP” (Wai & Worell,
2016).

We believe the low-income students are a subpopulation also at-risk, and one that is particularly well-
served by a “gifted education for all” approach. Students from low income households are at-risk of losing
their range of opportunities within American society, and in danger of becoming unable to access a middle
class lifestyle/culture.

Although childhood is generally considered to be a time of joyful, carefree exploration, children living in
poverty tend to spend less time finding out about the world around them and more time struggling to
survive within it. Poor children have fewer and less-supportive networks than their more affluent
counterparts do; live in neighborhoods that are lower in social capital; and, as adolescents, are more
likely to rely on peers than on adults for social and emotional support. Low socio-economic status
children also have fewer cognitive-enrichment opportunities. They have fewer books at home, visit the
library less often, and spend considerably more time watching TV than their middle-income
counterparts do. (Kumanyika & Grier, 2006 as cited in Jensen, 2009)

Students from poverty are especially reliant upon their public schools to provide “an enriching
environment.” Recent brain research suggests that our environment not only shapes our culture or
perspective, but our environment also contributes to the structural organization of our brains. A lack of
stimulation or unhealthful stimulation (whether that lack can be attributed to a disadvantaged home or
whether the lack is compounded by a less than whole educational experience) can destroy potential.
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(Jensen, 2009)

The “achievement gap,” that is, the reliable trend of vulnerable racial and economic groups consistently
performing lower in standardized academic assessments than children with more social and financial
advantages, is disturbing to the entire field of education. How to address equity issues for persistently
under-performing subpopulations is a perennial topic. Students of color and students from low income
households trail behind their white and more affluent counterparts as a group. If we know that families
in poverty cannot provide as much enrichment or healthy neural stimulation and intellectual modeling
to their children as middle and upper class families can, it makes sense to apply an enriched curricular
and instructional experience to these children as a targeted compensation. Children who face the
challenges correlated with an impoverished home environment lack social-emotional supports and
cognitive-enrichment opportunities. Our instructional program provides these in a very thoughtful
manner.

Sycamore Valley Academy students not only enjoy a broad course of study and benefit from academic
breadth, but they also experience gifted education teaching tools that are the best practices in
intellectual and talent- development. These add depth, complexity, inter-disciplinarity, applicability,
and dimensionality to their learning and equip learners to be meaning-makers, independently able to
go on learning in the absence of a teacher because they have learned the tools of inquiry and
connection-making. As the diagram suggests, an enriched experience primes the brain for further
learning; the more one learns, the more one becomes able to learn and make connections.

A study conducted in 2014 by the National Research Center on the Gifted and Talented at the
University of Virginia indicated that racial and ethnic representation of students identified in today’s
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gifted programming is more consistent with the prevalence of giftedness (6-10%) than the
representation of students from poverty identified as gifted. “Notably, underrepresentation of
students of poverty in gifted programs was greater than that of Black or Hispanic students. More than
50% of the respondents across school levels reported much lower representation of students of
poverty in their gifted programs than the percentage of the subgroup in their district student
population. Only 17.8%, 21.4%, and 15.1% of the districts at the elementary, middle, and high school
levels, respectively” reported proportionally equivalent representation of pupils in gifted programming
from poverty (Callahan, 2014).

The underrepresentation of low-income students within gifted programming nationally points back to
the ways in which poverty can disadvantage and mask ability. The California Association for the Gifted
(“CAG”) explains:

“Underrepresentation of gifted children from poverty crosses all ethnic and cultural groups. It
has been found to be easier to identify gifted students from middle-class homes, regardless of
their racial or cultural group, than to identify giftedness of individuals living in homes in poverty.
Poverty is not just about money. The culture of poverty involves the extent to which an
individual does without resources, not only financial resources but emotional, intellectual, and
physical resources; relationships and role models; and innumerable external support systems.”
(CAG Position Paper 17, 2007).

“Children living in poverty are not typically offered trips to the museum, aquariums, or concerts.
They seldom are given special art classes, private music lessons, or other opportunities that are
out of the family’s economic reach. The possible gifts and talents of such children may not be
realized. Once inhibited, such abilities will not become evident regardless of the type of testing
or assessment used to find them. At home and at school, early intervention, stimulating
environments, and enriched educational experiences are essential and provide our best hope.”
(CAG Position Paper 7, 2007).

The schools within The Academies, including Sycamore Valley Academy, enthusiastically envision a
public school system that no longer ignores the needs of its 10% Gifted population, and that recognizes
the value of intellectual and talent-development as a strategy to close the achievement gap, prepare
children for the 215t century, and contribute to economic opportunity. Our public charter schools
model what this looks like in practice and demonstrate, through their student success, the efficacy of
such an approach.

Our organization’s “Theory of Change,” which can be found on page 42 of our Strategic Plan (located in
Appendix B) details the ways in which our organization engages families, students, instructional staff,
and education leaders to realize our Vision. By publishing our theory and making it explicit, we wish to
engage in important conversations within the field of education, and to influence others to consider our
philosophy and practices for application to their own communities/schools.

But we also believe it is only through publishing our theory and making our assumptions explicit that a
system can remain sensitive to its continued need for revision. The Academies and its charter schools
believe our Instructional Framework has great potential when used within a system designed and
functioning as our “Theory of Change” illustrates. But because we are more committed to children than
we are wed to our own exciting ideas, and because we understand that the body of knowledge about
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learning and brain development as well as pedagogy is continually increasing, we also continually seek
best practices and new research that could cause us to adjust, supplement, modify, or eliminate
elements of this Theory.

What it Means to Be an “Educated Person” in the 21st Century

The Academies’ and Sycamore Valley Academy’s Learning Outcomes reflect what we believe to be the
skills, abilities, dispositions, and attitudes our students will need to succeed in our rapidly changing
world. In order to identify our Learning Outcomes, the founding team started by describing the
conditions of the world and nation our students will inherit:

e Information (both credible and false) is ubiquitous, easily accessible, and growing exponentially.

e The world is “shrinking” as nations recognize their economic connectedness and technology
brings the world closer together.

e Democracy depends on a thoughtful citizenry and capitalism requires a diversity of talent.

e The world’s problems are increasingly complex and will require divergent and creative thinking
coupled with cooperative problem-solving.

e The job market increasingly requires higher levels of skill and intellectual agility in a “knowledge
economy.”

Aware of these conditions, the team developed the Learning Outcomes, descriptors of what scholars
who experience our instructional model for their K-8th grade education will be like as a result of
experiencing our pedagogy. They are:

inquisitive, critical thinkers

confident leaders in the 21st century world
virtuous, courageous, and intelligent individuals
creative and effective problem-solvers
self-motivated, competent, life-long learners
empowered, able citizens in a democratic society

The Academies' Instructional Framework (see pg. 38) is aligned to produce individuals who are properly
educated for the 21st century economy, with all of the challenges and opportunities it will offer.

How Learning Best Occurs

Sycamore Valley Academy’s philosophy of education is rooted in a fundamental belief that all students
can learn, and that every student deserves an educational experience that enables ongoing progress.
Sycamore Valley Academy believes a blended pedagogical practice is conducive to our aims and to the
best development of our student population, and that this is how learning best occurs. We consciously
borrow and merge the best ideas from constructivism and progressive education (including models
developed by Dewey, Montessori, and Steiner) with elements of the classical education model in order
to support our students’ intellectual curiosity and to make learning relevant and exciting.

Knowledgeable, highly skilled, and empowered teachers are at the helm of the learning process. Such

teachers arrive at curricular and instructional decisions by knowing the course content, understanding
pedagogy and instruction, and considering the individual needs of students.
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Guided by both what the students need to know and who the students are, the SVA teacher chooses
how to deliver the content: whether it should be constructed (discovered through inquiry-based
methods and teacher guidance/coaching) or instructed (imparted through direct instruction from the
teacher).

The philosophical assumption at Sycamore Valley Academy is that it is preferable for students to learn
content through constructivist teaching practices, and that this kind of learning environment is more
likely to develop higher level thinking skills and yield the kind of meaningful, long-term retention we
aim to achieve. This is consistent with both best practices for gifted learners, and the goal of properly
educating all students for the 21st century.

The normal school curriculum calls for a 70/30 split between time spent on teaching basic skills
and time devoted to higher cognitive learning, such as reasoning, drawing inferences and
reaching conclusions. The gifted child seems to need the reverse emphasis. (Ramos, 1975)

By relying heavily on constructivist practices, the Sycamore Valley Academy teacher reverses this typical
split, and affords students the opportunity to grapple with more complex thinking tasks regularly. See
Appendix |, “Philosophical Basis.”

The K-8 Learning Environment

Sycamore Valley Academy offers a site-based program for students in grades K-8. Students will be
grouped in the following contained classrooms: Kindergarten (“K”), Grades 1 and 2 (“1/2”), Grades 3
and 4 (“3/4”), Grades 5 and 6 (“5/6”), and the Middle School Program (“7/8").

SVA K-6: Kindergarten, 1/2, 3/4,5/6

Elementary students have a single classroom teacher, but also see other teachers on a rotating schedule
for instruction in their foreign language, science, PE, and the arts. Students may also receive
deployment instruction in core subjects from other grade level teachers.

SVA 7-8: Middle School Program

A distinguishing feature of the Middle School Program is the greater use of subject- specialized
teachers. In place of the single classroom teacher, students in grades 7-8 will have departmentalized
instruction for the core subject areas of ELA/ history social studies, math, and science. PE, music, and
foreign language teachers will continue to be seen on a rotating schedule, similar to the K-6 grades.

The sample schedules in Appendix J give a picture of how a week in the life of a student is experienced
across the grade levels. Consistent with our educational philosophy, these schedules encourage the
development of the “whole child” and ensure time for individualization.

Sycamore Valley Academy has adopted the K-8 structure because of its many, well-researched academic
and social/ emotional benefits. Studies show that students in K-8 schools have “higher academic
achievement as measured by both grade point averages and standardized test scores, especially in
math. These students also participate more in extracurricular activities, demonstrate greater leadership
skills, and [are] less likely to be bullied than those following the elementary/middle school track.”
(Yecke, 2006).
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Guiding Principles for Instruction/Key Program Features

Derived from our philosophical assumptions explained above, Sycamore Valley Academy believes the
following core features of our program, explained below, are essential to produce our Learning
Outcomes, and serve all students well.

Multi-age grouping

Differentiation

Project-based learning (or “PBL”)

Gifted education for all students

Development of scholarly habits of mind
Enriched curriculum

Social and emotional learning

Authentic assessment and mastery orientation
Collaboration in the whole school community

LN EWNRE

These features allow SVA to offer the community currently unavailable educational options, and will
facilitate our success with students. Further discussion of each is found below.

1. Multi-age Grouping

Students will be grouped in K, 1-2, 3-4, and 5-6, in the Elementary Program, and 7-8 in the Middle
School Program.

Borrowing from Montessori and Waldorf methods, Sycamore Valley Academy is structured to group
students in this manner because of our core philosophical belief that learning should be student-
centered and that this model is a highly effective way to educate. It marks a departure from the
traditional age-grade lock step system that the vast majority of American schools have implemented
since 1843, when the “one-room schoolhouse model” was replaced by “a factory model that was used
to classify and manage the increasing need of urban schools...a product of the Industrial Revolution”
(Stone, 1997).

Many thinkers are recognizing the arbitrary nature of single-graded learning environments. Sir Ken
Robinson, creativity expert, describes how our system has come to be single-graded and our need to
rethink this practice: "It's about conformity. It's about batching. We still educate people by age group,
for example. Why do we do that? It's because it's a managerial convenience. It's not because it
answers to any model of human growth or development. We assume that all the five year olds should
be educated together, all the six year olds, all the seven year olds... It's like the most important thing
they have in common is their date of manufacture. Well, | know five year olds who are a lot smarter
than some twelve year olds, according to what they are doing. It's also about standardization; we all
know this." (Robinson, 2011).

The graded system assumes, “that all children are the same in development and needs; that they can be
taught in the same way... and that education is a product, not a process” (Stone, 1997). The graded
system is curriculum-centered and efficiency-minded. Even when teachers within graded schools
consciously work to create student-centered environments, “the structure of the graded system...
hinders continuous, successful progress for all children” (Stone, 1997). Because single-graded
environments encourage the use of “the same curricula to teach diverse groups of students, graded
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education might neglect some students’ needs, especially those of high- and low-achievers.” (Song,
Spradlin & Plucker, 2009).

In contrast, the multi-age approach assumes:
all children, even children of the same age, are different in their development and needs; that
children construct their own knowledge in their own way; that learning should be child-
centered, not curriculum-centered; and that education is a process, not a product (Piaget,1976,
Piaget and Inhelder, 1969). Multi-age classrooms also promote social learning-- children learning
from each other. (Vygotsky, 1978) (Stone, 1997).

Because these assumptions underlie a multi-age environment, a multi-age school is a natural fit for
student-centered and project-based learning.

In sum, the multi-age structure is utilized at Sycamore Valley Academy model because it begins with the
assumption of diversity in students, not sameness, and it is compatible with learning outcomes we aim
for: producing life-long learners and instilling a mastery orientation.

Academic Advantages of Multi-Age Grouping

Both ends of the achievement spectrum, high-achieving and lower-achieving students, will benefit from
this structure at Sycamore Valley Academy, as “age-segregated classrooms are particularly difficult for
children whose development differs from the norm” (Pratt, 1986). This is because multi-age classes
encourage differentiation. “Teachers of multiage classes are more likely to see their students as diverse
as as similar and to provide developmentally appropriate (that is, differentiated) curricula” (Lloyd,
1999).

Multi-age grouping removes the social stigma of being an outlier when students’ chronological age and
cognitive ability are disparate. The opportunity to progress on a continuum toward mastery without
grade-imposed limits will encourage greater motivation and feelings of success. Research indicates that
this affective advantage translates to greater achievement for students. “Statistical analysis
demonstrated that students from multiage classrooms achieved greater academic outcomes in relation
to their abilities and demonstrated greater increases in academic achievement than students of the
same and higher abilities from single-age classrooms, [even] when all classrooms employed
developmentally appropriate teaching practices” (Kinsey, 2001).

Social/Emotional Advantages of Multi-Age Grouping

There are other, nonacademic benefits to adopting multi-age grouping as well. Multi-age classes are
truer to the world outside the formal classroom, where individuals interact with differing age levels
constantly. “The general picture that emerges from...studies is one of increased competition and
aggression within same- age groups, and increased harmony and nurturance within multi-age groups”
(Pratt, 1986). The harmonious culture of the Charter School will likely yield social/emotional benefits
for individual students. A healthy school culture-- one of cooperation across ages, grade levels, and
other differences-- will positively impact academic achievement as well, since academic success is more
likely when students have healthy self-concepts and social self-concepts.

Building on results from a study reporting increased frequencies of prosocial behaviors of
students in multi-age classrooms (McClellan & Kinsey, 1999), Kinsey demonstrated that higher
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teacher ratings of student prosocial behaviors were significantly related to greater student
achievement outcomes on both standardized and report card assessments. (Kinsey, 2001).

In Sycamore Valley Academy classrooms, grade-level peers will stay together with a teacher who
remains constant for the duration of the multi-age span so long as the continuance of the relationship is
in the best interest for the individual child and the overall class. This model fosters strong teacher-
student relationships, a sense of belonging and community, and increases the teacher’s sense of
responsibility for student growth.

2. Differentiation

Essential to the success of our model is curricular flexibility and student-responsive teaching. Research
suggests that effective differentiation:
1) Is proactive rather than reactive. Teachers plan multiple routes for students to succeed rather
than adapting one-size-fits-all lesson plans when it becomes evident the lessons are not working.
2) Uses small, flexible learning groups for instruction. Teachers plan to meet with various
groupings of students based on a variety of needs throughout a learning cycle.
3) Uses a variety of materials to address learner needs, including materials at a range of
reading levels and materials that address various learning modalities.
4) Uses flexible pacing to address learner variance. In these classrooms, teachers do not
assume that a good day is one in which every student begins and ends a task at the same time.
5) Is knowledge-centered. Lessons are based on the teacher’s clear understanding of what is
essential in the study unit, and the teacher helps each student build his or her own
demonstrations of understanding and skill, encompassing the essentials.
6) Is learner-centered. Teachers systematically study learner traits to understand what each
student brings to the task, what each student needs to succeed with the task, and what the
student needs to support his or her success. (Tomlinson, 2005)

In addition to instructional unit/lesson planning to ensure instruction is responsive to student ability, in
order to facilitate a degree of personalization for all pupils, Sycamore Valley Academy will begin each
year by planning “individual learning plans” (“ILP”) for each student. In these ILPs, teachers set goals for
students in academic subject areas as well as goals for social/emotional growth. ILP goals will be based
on students’ prior performance and parent and student input. Progress toward individual learning plan
goals will be reported every trimester in progress reports and discussed at parent-teacher conferences.
New ILPs will be developed annually.

See Appendix K, “ILP Parent/Guardian Input Form.” See also Appendix L, “Sample Report Card.”

Teachers will utilize the benefits of multi-age classrooms, reading and writing workshop, and the
project-based learning periods in our schedule to differentiate learning opportunities and expectations
for students.

3. Project Based Learning

Students at SVA will experience three fully-developed, interdisciplinary projects per school year (one
per trimester). Teachers will be trained using the pbICORE model of Project Based Learning, developed
by Tulare County Office of Education and based upon the Buck Institute for Education’s original PBL
concept. Project Based Learning is a structured process designed to support educators in developing
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and delivering effective instruction that is focused on building transferable skills that prepare students
for college, career, and life.

The pbICORE process is an integrated approach for designing, implementing, assessing, and managing
Project Based Learning. All projects include the ten essential characteristics of PBL:

1. Real-World Connection: consideration is given for projects to inform/connect to students’ lives

2. Critical Knowledge: common core standards-based objectives are made meaningful to the
students

3. 215t Century Skills: critical thinking, creativity, collaboration, communication, (the 4 C’s) as well as
real world problem-solving

4. Purposeful Assessment: formative assessment is built into the process, can include self- and/or
peer- assessment, goal-setting and progress-tracking

5. Project Deliverables: learning products have applicability and the student’s learning and thinking is
embedded in the process of their creation

6. Authentic Audience: significantly improves student motivation to perform to the best of their
ability, makes work authentic, helps our school engage the larger community

7. Essential Question: an open-ended and motivating question prompts students to begin with the
big idea or complex/situated concepts. The acquisition of the details of the learning or the discreet
skills needed to meet learning objectives becomes purposeful as a means to resolve the Essential
Question

8. Need to Know: students see the need to gain knowledge in order to answer the driving question,
and identify their own questions/gaps in knowledge

9. Inquiry Process: includes a guided research process with multiple and varied resources, requires
higher level thinking

10. Personalized Learning: student decision-making or “voice and choice” is provided for within
process or product

Additionally, Project Based Learning is widely recognized as responsive to the needs of the 21st century
learner. Its design and essential components are informed by the Common Core State Standards
(“CCSS”), 21st Century Skills (The Four C’s), Webb’s Depth of Knowledge, and Daggett’s Three R’s (Rigor,
Relevance, and Relationships). See Appendix M for “PBL-Related Research.”

The process of how a well-developed PBL unit unfolds includes having students identify their own "need
to knows"-- their academic voids, deficiencies, or the questions that would need to be answered in
order to achieve the challenge or resolve the driving question. Our PBL units will be designed around
CCSS content standards and teachers will employ “backwards design” principles to create projects
based on several standards from multiple disciplines (Wiggins and McTighe, 2006). This will allow
students to demonstrate mastery of CCSS in context as a part of this powerful and interconnected
learning process. Teachers will embed formative assessment and provide the scaffolds for students to
demonstrate understanding at high levels that are meaningful to the learner. Teachers strive to meet
the student’s current skill level and push it a step further, keeping the learning experience within their
“zone of proximal development” (Vgotsky, 1978). The required PBL design element of personalized
learning ("voice and choice") provides avenues to respond to each child's individual interest or curiosity
as it relates to content standards/learning objectives. The culminating event for the unit always involves
a public audience, increasing the rigor and relevance of the learning experience and providing multiple
opportunities to connect our school with the larger community.
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The benefits to PBL are many and varied. These projects will be academically rigorous, inspiring, and
highly motivating for students. Projects facilitate the development of self-regulating habits, effective
time management, and study skills. Projects allow for individualized pacing and acceleration, and the
joy of following one’s own questions to the satisfaction of their answers. They promote pride in work,
creativity, and critical thinking. Project-based learning will not only encourage meaning-making, but it
will also prepare students for the rapidly-changing world they will experience after SVA by giving them
the chance to consider and understand the ethical issues associated with the curriculum, and develop a
greater conceptual sense for the context of the content. PBL foster the necessary critical thinking skills
for SVA students to navigate the complexity of our world’s challenges beyond their years at our school.
It requires learners to make connections and situate ideas, which requires constant recall, reuse,
transfer, and contextualization, and application of information. These tasks are brain-compatible and
likely to yield not only better retention, but also higher-level thinking skills. Projects connect across
content areas and enable more meaningful learning, thus PBL is a foundational part of SVA’s
instructional design.

Material can be...quickly dropped or forgotten if more sustained practice does not follow soon.
This happens because the material has no further meaning, and thus the need for long-term
retention disappears. ...[Therefore] practice that is distributed over longer periods of time
sustains meaning and consolidates learnings into long-term storage in a form that will ensure
accurate recall and applications in the future. This is the [same] rationale behind the idea of the
spiral curriculum, whereby critical information and skills are reviewed at regular intervals within
and over several grade levels. ...This method not only helps in retention but reminds students
that the learnings will be useful for the future, not just for the time when they were first learned
and tested. (Sousa, 2006)

When shared at their conclusion, project presentations afford individuals valuable public-speaking
opportunities, while the community of learners benefits from the variety and range in their classmates’
work. PBL will engage learners in ways that promote long-term retention of information and that
motivate students to want to learn and engage in provided experiences.

4. Gifted Education for All

Sycamore Valley Academy will use the best practices from gifted education with all learners. The gifted
education field has focused on defining the best ways to facilitate talent and intellectual development
in young people, and has produced clear results, pointing to effective practices. Because all learners
possess talent and intellectual strengths and weaknesses, we will apply these talent and intellectual
development strategies and structures broadly; the practices designed to support exceptional learners'
growth are, in fact, effective with learners of varying talent and intellectual ability. Our school will cause
all learners to grow at their natural pace. We will carefully monitor data to ensure that achievement
and school success is universal: those who struggle to meet standards will receive the supports and
targeted instruction and interventions to continually grow toward proficiency. Those who are "on grade
level" will receive multiple opportunities to practice new skills and apply concepts. And those whose
demonstrated ability far outpaces their peers, too, will show continuous growth through supported
challenge. Sycamore Valley Academy will show that it is truly possible in our public school system to
differentiate instruction to deliver a student-responsive, standards-based education, and deliver
appropriate public education to learners across the achievement spectrum.
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Gifted and Talented Education Standards

Our school will consistently use strategies from the four domains of the GATE standards in all classes,
with all students. These domains ask educators to adjust what is delivered to students to add elements
of depth, complexity, novelty, and acceleration. In order to add this dimensionality to academic
content, every teacher at SVA will receive extensive professional development from the California
Association for the Gifted and at our site on an ongoing basis and through our instructional coaching.

Depth and Complexity (Depth and Complexity Icons):

We will employ the "prompts/icons of depth and complexity" developed by Sandra Kaplan of USC as a
way to develop strong and independent thinking within our learners. The icons/prompts are symbols
paired with a word (such as judgment, details, ethics, multiple perspectives, trends, context, etc.) and
the icons prompt the kind of thinking indicated. The icons are content-neutral. Thus, they can be used
with all academic content to prompt students' thinking about the subject in deeper and more complex
ways. As a result of repeated use of these in our K-8 classrooms, students will acquire these as habits of
mind and will be able to think deeply, and with complexity, on their own.

In addition, since Sycamore Valley Academy’s initial charter approval, we have developed guidance for a
basic scope and sequence regarding the use of these icons. Our teachers teach the icons in the
following scope and sequence, however they have the flexibility to act outside this guidance when a
student’s ability suggests a lack of readiness, or a precociousness, that would cause the student to
benefit from an adjustment of this pacing:

Single prompts: Used in K-8
0 e.g. What is the context of this problem?
Sets: Used in grades 1-8
0 e.g. What is the context of this problem and what is its impact?
Intersections: grades 3-8
0 e.g. How does the context affect the impact of the problem?
Problem-solving: grades 5-8
0 e.g. Whichicons, in what order, together make a process for solving this problem or
reducing its impact?
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Novelty (Voice and Choice, Projects, Critical Thinking Skills, Creative Thinking Skills)

Practices associated with the GATE domain of novelty include responding to students' individual talents
and strengths. Additionally, SVA teachers will provide novelty through teaching modes of reasoning and
allowing some degree of student choice. At SVA, we will use PBL to help us provide a rich learning
experience that will always include an element of “voice and choice.”

SVA will also instruct all students in critical and creative thinking skills. Critical thinking skills (such as
"reason with evidence," or "determine the relevance," or "draw a conclusion") will be explicitly taught
as step by step processes, so that students understand the process that each requires and are
empowered as learners to use these in novel situations or for problem-solving. Creative thinking skills
(such as "substitute," or "combine," or "add to," or "modify") will also be taught as ways individuals can
construct new solutions or ideas using prior knowledge or materials. We consider the teaching of
critical and creative thinking skills a necessary part of meeting the rigor of the CCSS and developing the
kinds of thinkers who are prepared for a 21st century economy and for democratic participation.
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Acceleration (Universal Concepts and Themes, Think like a Disciplinarian, High-Level Questioning)
Practices we will employ from the GATE domain of acceleration include asking students questions of
varying types and levels of intellectual demand, teaching students about making connections, tying
ideas together through the use of universal concepts to anchor study across disciplines and increase
transferability, and teaching students how to "think like a disciplinarian." Contrary to the typical
understanding of the word "acceleration," which suggests simply moving quickly through curriculum,
the GATE standards define acceleration as a way to differentiate instruction to promote sophisticated
thinking in young students. It is really about accelerating the type of thinking we develop in students. To
do this, teachers will be conscientious about when to use open-ended versus closed-ended questioning.
They will teach students about factual, analytic, and evaluative questions and use a variety of these to
develop different types of thinking and reasoning in their scholars. "Thinking like a disciplinarian”
includes studying the methods, key concepts, questions, language/vocabulary, and contributions of an
academic discipline so that its processes can be applied to construct more meaningful understanding.
For example, students might "think like a historian," "think like an economist," "think like an educator,"
"think like a philosopher," or "think like a musician." Using this strategy to add dimension to academic
content helps teachers build rich schema in learners’ minds and also produces academic enthusiasm.
Students will begin to learn about themselves as learners as well, which disciplines they have affinity for
or greater curiosity within, and come into contact with the myriad opportunities for careers and study
in the vast fields that are available to them for further pursuit. “Thinking like a disciplinarian” models
concepts that are important to impart through the process of education: that knowledge is built
through the contributions of many over time, that multiple perspectives and diversity of thought is a
productive virtue that produces social benefit, and that learning is a life-long and never-ending process
and humility and questioning is the key to further growth and development.

nn

5. Development of Scholarly Habits of Mind

Sycamore Valley Academy aims to do more than merely teach skills and standards; SVA strives to
develop lifelong scholarly habits and a growth mindset within each child in order to develop the
dispositions described in our “Learning Outcomes.”

“Habits of a Scholar”

Throughout the school year SVA faculty, staff, and students study and celebrate the “Habits of a
Scholar,” based on the work of Dr. Sandra Kaplan of the USC School of Education. Dr. Kaplan identified
characteristics that are present in the lives of life-long learners and successful students. Each month,
SVA classrooms highlight a particular “Habit of a Scholar.” These include:

Habits of a Scholar
Pondering ideas Goal setting
Preparation Intellectual risk-taking
Academic humility Excellence
Saving ideas Curiosity
Perseverance Multiple perspectives and varied resources

Students exemplifying the month’s highlighted “Habit of a Scholar” are selected by their classroom
teacher for recognition with a Habit of a Scholar Award. When students observe a peer-model
performing a behavior and receiving recognition for that behavior, research shows this provides a
model that they are likely to want to emulate (Bandura, 1986).
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Explicit teaching of scholarly behaviors and habits, in tandem with the practice of using Gifted Education
for All and Project-Based Learning, will assist students in transitioning from dependent to independent
thinkers, and become more and more able to engage in self-directed learning over time, as they make
connections with the world, reflect to define themselves within it, and come to understand that there
are myriad pathways to problem-solving. Focusing on these “Habits of a Scholar” will create scholars
with habits of mind that will build a foundation for a lifetime of learning.

Growth mindset

Children will receive explicit instruction and modeling of how to develop a growth mindset. Growth
mindset is the core belief that abilities are malleable rather than fixed and is based on new insight on
the structural, physical effects of learning on the brain (Dweck, 2006). In contrast, in a fixed mindset,
people believe their basic qualities, like their intellect or aptitude, are simply fixed traits. They believe
that talent or inherent ability alone creates success. When students and educators have a growth
mindset, they understand that intelligence can be developed through dedication and hard work.
Children at SVA will come to learn that intelligence is not a fixed characteristic and that all people share
potential for learning and growth.

See Appendix N “Everyday Explorer Lesson Series” for a K-8 lesson plan for teaching Growth Mindset.

To help students from diverse backgrounds understand both the objective truth of our malleable brains
and the benefits of a growth mindset and to acclimate to our school culture, all teachers will employ the
Everyday Explorer Lesson on Growth Mindset annually. (The “Everyday Explorer Lesson Series” is a set
of lessons used school wide in the initial weeks of every academic year to ensure all attending students
share this essential body of knowledge. Each student will learn that regardless of past successes or
failures, socio-economic status, or family culture, they all share the same capacity for learning and
growth. High achievers will understand that their ability is developed, and will learn the value of effort
and understand that failures should not threaten their sense of intelligence. Low achieving students will
learn that through hard work and application of appropriate strategies, they too can find success and
will be encouraged by embracing mistakes as opportunities to grow (With Math | Can, 2016).

Teaching a growth mindset creates motivation and productivity and fosters a love of learning and
resilience, affective elements that are essential for great accomplishment (Blackwell, 2002). It is critical
to creating learning-oriented behavior and attitudes in order to equip children to persevere through
challenge. Children at the Charter School will learn to embrace, even seek, challenge, and to celebrate
making mistakes while persevering through obstacles. Students will be able to focus on improvement
instead of worrying about how smart they are. Students who possess a growth mindset show greater
motivation in school, better grades, and higher test scores (Blackwell, Trzesniewski, and Dweck, 2007).
More importantly, this shift in understanding how our brains work can empower SVA staff and students
alike to approach challenges and obstacles in their everyday lives with an expectation that perseverance
promises success.

Independence
“What the best and wisest parent wants for his child, that must we want for all the children of the

community. Anything less is unlovely, and left unchecked, destroys our democracy.” (Dewey, 1916).
Good parents rear their children to become independent adults. Similarly, the Charter School’s
philosophy and practices are designed to engender the development of independent thinking and
learning within our scholars. Life-long learners are necessarily independent learners. We believe the
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best way to develop independence in students is to provide them with a variety of lesson
types/structures. Over-reliance on any one lesson type, particularly “explicit, direct instruction”
promotes reinforcement of deductive reasoning and expectation of learning to come from an external
source (such as a teacher, text). Sycamore Valley Academy teachers are equipped through professional
development to be curriculum designers and lesson-planners so they can provide a variety of learning
experiences to foster growth and the development of a wide range of thinking skills.

6. Enriched Curriculum

Sycamore Valley Academy offers students a broad course of study with the understanding that “it is the
office of the school environment to balance the various elements in the social environment, and to see
to it that each individual gets an opportunity to escape from the limitations of the social group into
which he was born, and to come into contact with a broader environment.” (Dewey, 1916). By
providing a broad course of study and a variety of learning experiences/lesson types, students gain
access to differing cultures and ways of thinking, thus increasing their empowerment and potential for
social mobility in their lifetime.

There are three ways that our curriculum is enriched to promote opportunity and growth for our
students:

1) Academic enrichment
a. In Math, we use developmentally-appropriate teaching methods that develop conceptual
understanding (such as hands-on manipulatives, class discussions of varying ways to solve
problems, investigations, and small group instruction) and support the acquisition of academic
language.

b. In English/ Language Arts, we will utilize engaging and effective strategies and tools (such as
vocabulary and word work, guided reading, book talks, whole class read-alouds, comprehension
strategy instruction, and fluency).

c. Subject areas are offered beyond ELA and math, including: history/social studies, science, visual
and/or performing arts, physical education, and foreign language.

d. PBL units contextualize content and the subject areas integrate and inform one another within
these.

e. A variety of lesson structures facilitate strong habits of mind and independence: for example,
Curriculum-provided lessons, Concept attainment inquiry, Group investigation inquiry,

Independent projects.

2) Creative enrichment
a. Instruction in the visual and/or performing arts is provided frequently to enrich core academics.

b. The arts are integrated with current topics of study, and are frequently applied in project-based
learning.
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c. Each element of art (e.g. line, shape, texture, etc.) will be taught each year with a different
masterwork as exemplar, providing a spiraled curriculum and basic art history education to
students.

d. Explicit instruction in principles of creativity (Substitute. Combine. Adapt. Modify. Put to another
use. Eliminate. Reverse. — “SCAMPER”) will be provided, with an emphasis on the transferability of
creative thinking to practical life and real world problem-solving.

3) Service-Learning enrichment
a. Students will identify local or global areas of need and work together to improve their
community.

b. Projects will often relate service learning experiences to universal concepts/themes or to PBL
units.

Each year, all Sycamore Valley Academy students will participate in (at least) one service-learning
project. Kindergarten students will participate in teacher-led community service, while students in
grades 1-8 will participate in a community service project which is driven by student interest and
explores an issue more deeply.

Service learning is not just about bettering the community; it is about providing a valuable service and
ensuring students have learned something in the process. The learning is intentional and achieved, in
part, through student ownership of the project. This includes students researching areas of need or
helpful agencies, and then planning and executing work toward alleviating the need or helping the
worthy cause. Working together toward a common goal reinforces a culture of cooperation and
demonstrates the value of synergy, that we are more than a sum of parts. Through service-learning, our
students will mobilize their resources of intellect, compassion, and altruistic action to better the world
they live in while learning about the power of proactive empathy.

One way that Sycamore Valley Academy aims to address the three aspects of our enrichment approach
is through whole class projects. Students will participate in academic projects as a whole class, creating
class books, models, and other academic products together. Students also contribute to artistic
endeavors that reinforce the whole class learning experiences and themes. They collaborate to produce
works for a collective art show, or rehearse and perform a class play or music recital. Finally, class
projects will include service-learning endeavors to contribute to our local or global community.

These three types of enrichment are embedded in the typical week and constitute substantial
instructional minutes because we believe they are necessary to achieve our school’s Learning Outcomes
and Mission. This enrichment is central, not peripheral, to the curriculum at Sycamore Valley Academy.

See Appendix O, “Differentiated Learning Experiences Planning Template,” which is a tool to help our
teachers plan for an enriched and differentiated academic experience for students and illustrates some
of the lesson types we choose between when planning for learning and prompts for teachers to ensure
they are including instructional tools of Gifted education in their lesson. See Appendix P, “Service
Learning Guidelines.” See Appendix Q, “Curriculum Matrix.”
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7. Social and Emotional Learning

Sycamore Valley Academy aims to develop emotionally intelligent learners. Essential to this
development is providing an environment that supports the students’ social and emotional well-being
and provides learning opportunities to enhance students’ social/emotional skills. Research indicates
that, “Students engaged in school-based social and emotional learning attained higher grades and
scored 11 percentile points higher on academic achievement tests than peers who did not engage in
such learning” (Collaborative for Academic, Social and Emotional Learning, 2008). SVA has four goals for
our social-emotional learning program, all of which support the affective needs of Gifted students while
being appropriate for all:

1) Develop healthy self-concepts and self-efficacy.

2) Transform perfectionistic tendencies into productivity.

3) Effectively cope with emotional sensitivity.

4) Empower students to fully express their gifts/talents.

SVA will provide the following to meet these four goals:

Thoughtful class placement to increase belonging and interpersonal connectedness, keeping
in mind that “Gifted children have better social adjustment in classes with children like
themselves...Social self-concept improves when children are placed with [intellectual] peers”
(Silverman, 2009).

Explicit instruction in social/emotional coping, empathy, communication skills, meta-
cognition, and strategies for self-regulation.

A school model that empowers students and offers a mastery orientation.

A cooperative, low-risk environment and Honor Code to ensure a respectful, supportive
school culture.

Support services, when appropriate.

8. Authentic Assessment and Mastery Orientation

Since the Charter School plans to differentiate the pacing of content standards according to student
ability, we use computer-adaptive, nationally normed interim assessments (Northwest Evaluation
Association Measures of Academic Progress, or “NWEA MAP”) and a responsive Report Card to track
and monitor that student progress is continual. We are then able to address stagnation or declines as

quickly as possible. See Appendix R, “Sample NWEA MAP Reports” and see Appendix L, “Sample
Student Report Card.”

Sycamore Valley Academy sees two primary benefits of such an approach:
1) To encourage a mastery orientation for students and model the belief that learning is
progress on a continuum, a life-long endeavor.
2) To produce the most valid measurement of student learning and use that data to inform our
teaching practice and instructional design.

This growth model for measuring student learning includes:
Evaluation via projects, performances, collaborative work, teacher observation, Socratic
seminars, art, and drama in addition to paper and pencil outputs.
Student portfolios, a collection of work samples from content areas for the duration of the
school year that also include a reflection piece to each work sample provided. With reflection

provided to each piece, during each trimester, families and teachers can see evidence of growth
over the year.
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The culture of a “mastery orientation” at Sycamore Valley Academy (like growth mindset) applies not
only to students, but also to our staff. Teachers will set professional goals, participate in staff
development and other trainings, and use student performance data to continually improve their
instructional practice.

9. Collaboration in the Whole School Community

Parent Partnering

As our mission statement indicates, Sycamore Valley Academy families and SVA staff support the
education of our students together. We believe parent partnering will be a key component of our
school’s success. Enlisting parents as our partners ensures that the unique information and insight that
parents/guardians have about their children can be shared with the educators who work with them to
strengthen the connection between home and school. Our school staff will solicit information from
parents to know what families see as their child’s strengths and weaknesses, and to know if there are
ways we can better serve each student. We want to hear about the ways in which a family might need
support services or other aid. Reciprocally, our staff wants to share what we know with parents for the
benefit of the student. SVA educators will regularly communicate with parents and guardians to pass on
praise, celebrate achievement, recognize personal triumphs, point out resources, and ask for parent
support when students struggle. The expertise and observations of the educator are communicated
with the families of our students to help improve the child’s school experience and increase learning
opportunities.

In addition, SVA staff wants the help of families to support the Charter School as it works to increase
student responsibility and impart the value of a quality education, by providing consistent
reinforcement of the academic and social lessons students are acquiring at SVA. Through Parent
Partnering, there is a running dialogue of open, honest communication and this makes Sycamore Valley
Academy a community where everyone is known, where no student is allowed to “slip through the
cracks.”

Sycamore Valley Academy suggests that each family contribute 30 hours of time to the school
community each school year. Parents will voluntarily report their contribution of volunteer hours on an
annual Parent Satisfaction Survey at the end of each academic year; no other tracking or monitoring is
required. Sycamore Valley Academy has asked for this contribution to reinforce the partnership
between the parties, while at the same time respecting the very real limitations that may be present in
the myriad households we will be serving. All communication from the school to families makes clear
that this participation suggestion is an invitation, not a requirement, so that no segment of our diverse
community shall be excluded from accessing our school by virtue of participation requirements. While
SVA welcomes enthusiastic and committed parents on our campus at all times, our suggestion of parent
volunteer/ participation time does not preclude the student’s right to attend our school and is not a
conditional term for any child’s enrollment. The Parent Partnering Opportunities page will be updated
annually and included in enrollment packets to enable parents/guardians to see the myriad ways their
contribution can be achieved.

See Appendix S, “Parent Partnering Opportunities.”
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Staff Collaboration

The SVA staff will work together in a cooperative spirit to share best practices, share research and ideas,
evaluate student performance data, and communicate honestly to problem-solve and continually
improve our school. Staff development time will place a priority on collaboration to consciously shape a
cohesive and specific school culture, to share the creativity and strengths of the staff members school-
wide, and to support our staff’s weak areas so they can be improved. Sycamore Valley Academy
recognizes that the innovative model we are creating will require significant staff training and
collaboration. Thus, teachers will be provided with regular opportunities to collaborate. SVA is
committed to providing the support necessary for the school’s success for the sake of student
achievement and staff satisfaction.

Student Cooperation

Anchored in the supportive and respectful environment established through parent partnering, and
staff collaboration, Sycamore Valley Academy students are also expected to cooperate. SVA recognizes
that cooperation is essential not only to the school culture we aim to develop and the larger moral
message we want students to learn at our school (of the value of all individual contributions and the
synergy of working together), but also that cooperative interaction is a powerful learning tool.

Student collaboration in the classroom is an important part of preparing today's students for the
demands of college and careers in the 215 century. The development of high-level thinking skills is the
foundation of future success for our 215 century learners and is aligned with the Common Core State
Standards. The collaborative experience provides students with more than simply a novel way to learn
academic content; it provides opportunities for students to develop critical thinking, social,
organizational, and communication skills. Working collaboratively allows students to grapple with more
complex problems in greater depth than they could while working alone, and provides the opportunity
for learners to achieve deeper understanding through the processes of discussion and reflection.
Students share and learn from diverse perspectives and begin to challenge their own assumptions.
Doors open to immense learning possibilities as students acquire the ability to examine a topic from
multiple perspectives.

While developing life-skills and delving deep into complex topics, students are also having fun and
discovering the joy and the reward of learning. Cooperative learning experiences designed by our
teachers inspire excitement for learning, academic enthusiasm, and this is the key to continued success.
SVA understands that nurturing a love of learning and inspiring student curiosity is the key to
developing momentum for student progress and growth. Within our constructivist, and largely
cooperative, school culture of academic excellence, students are not only held to high standards, but
are also taught with methods that cause them to become more curious about the content they are
studying. We place a premium on providing ample cooperative learning opportunities for students.

Sycamore Valley Academy Honor Code
To facilitate a cooperative school culture, students sign an Honor Code upon enrollment and receive an
annual lesson via our “Everyday Explorer” lesson series about its meaning at the start of each school

year. The Honor Code is ubiquitous in the SVA experience, reinforced continually:

| will do what is right because it is right.
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Our whole school community will abide by this Honor Code: students, parents, and staff. Through
Parent Partnering, the continual staff collaboration, and the classroom experience that is cooperative
itself, students will learn the value of working together as it is reinforced through their relationships at
school and consistently modeled by their families and their teachers. The Honor Code is the basis for
the SVA Social Contract, which guides school-wide student behavior management and discipline
systems that are based on Restorative Justice (See Appendix T, Social Contract).

Curriculum, Materials, and Technology

Students at Sycamore Valley Academy experience a broad course of study.

K-8 Core Courses

English/Language Arts
Mathematics
History/Social Studies
Science

K-8 Noncore Courses

Art

Spanish

Physical Education
Classroom music

2016-17 Grades 5t -8t Grade Elective Options

Elective offerings have grown each year as we have more staff. Course offerings will vary by
enrollment/staff talent. Students typically experience 1-2, sometimes 3, of the items on the list below as
these are offered in different trimesters and Beginning Band is offered in after-school hours.

After School Beginning Band
Explorer Band

Theater

Journalism

Smart Sports

Future Problem Solving
Mathletics

Science Olympiad
Student Aide

Yearbook

Poetry Slam

Outdoor Explorers
Cross-Country/ 5K Run

At Sycamore Valley Academy, teachers and administration will be actively involved in the selection of
educational materials. At the heart of these decisions will be the philosophical underpinnings of
Sycamore Valley Academy, the commitment to personalize and differentiate curriculum to the extent
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possible, and the needs exhibited by the students we serve. Teachers will be encouraged to utilize the
flexibility established in charter law to tailor learning materials to meet the needs of their students. The
list of curriculum materials in Appendix Q is intended to be a starting point for teacher collaboration
after teachers are hired. Consistent with SVA’s philosophy, teachers will be empowered to have
ownership not only for the results they produce in terms of student achievement, but also ownership of
the means to produce those results, including curriculum.

See Appendix Q, “Curriculum Matrix.”

With the project-based, multi-disciplinary curricular approach, teachers will also develop or supplement
many of the instructional materials. Common Core State Standards are the framework for the projects
students complete.

The use of educational technology is an important tool for the success of the school, as well as an
important tool for student learning. Teachers will use computers to develop lessons, design rubrics and
other assessment tools, chart student progress, manage student portfolios and data, and communicate
with parents and students. Students will be provided access to computers and Internet access to
complete research, analyze data, prepare multimedia presentations, and complete other assigned
work.

The Charter School will deliver an academic calendar that provides a minimum of 175 days of
instruction and for each fiscal year, offer, at a minimum, the following number of minutes of
instruction:

(A) To pupils in kindergarten, 36,000 minutes.

(B) To pupils in grades 1 to 3, inclusive, 50,400 minutes.

(C) To pupils in grades 4 to 8, inclusive, 54,000 minutes.

Plan for Students Who are Academically Low-Achieving

Academically low-achieving students will be easily identified in SVA classrooms because SVA educators
will be frequently monitoring student growth and differentiating instruction for all learners. Metrics
used to indicate academic achievement, including the NWEA MAP and other formative assessments,
will be utilized to identify performance against established norms and expectations. In the multi- age
classroom, differing output expectations are the norm, and this allows our teachers to challenge the
low-achieving students in a targeted manner. The constant variety in the room reduces the social
stigma of doing “different work,” while the teacher scaffolds and supports these students to bring them
up to competency. Sycamore Valley Academy also intends to offer a combination of embedded
interventions during the school day, including opportunities to reteach and reattempt standards with
which students may struggle. Monitoring of student growth will ensure essential skills are achieved.
The open-ended PBL units provide a unique way to reteach and reattempt skills in a meaningful,
personalized manner. In addition, small group instruction and deployment or ability grouping allows
teachers the flexibility to respond to their students’ needs. These interventions will allow students the
extra time needed to learn the skills and knowledge necessary to meet the rigorous standards set forth
by the school. SVA will provide support for students struggling to meet our academic standards. (For
further discussion of opportunities for low-achieving students, see the subsection below,
“Interventions.”)
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Plan for Students Who are Academically High-Achieving

Academically high-achieving students will find ample opportunities to extend their learning.
Differentiated instruction will occur constantly in our multi-age classrooms, where individual students
have the opportunity to perform at capacity and output expectations differ. The teacher can challenge
the advanced students because, at SVA, skill is the defining characteristic determining appropriate
assighments, not age/ grade assignment. Portfolios, projects, written, and performance-based
assessments will give high-achievers the chance to accelerate while the teacher and school keep track
of their progress. Projects will be purposefully open-ended and personalized to enable all learners to
achieve their best. A range of texts will be offered to meet the needs of different learners. High-
achieving students will be encouraged to utilize their talents and abilities to contribute to the well-being
of the entire class, to share their knowledge and skill, and to take on leadership opportunities as well.

Plan for English Learners

At SVA, our proportion of English Learners (“EL”) has steadily risen and we anticipate serving an
increased percentage of students categorized as English Learners over time as we continue to market to
this population. The Charter School will meet all applicable legal requirements for English Learners as it
pertains to annual notification to parents, student identification, placement, program options, EL and
core content instruction, teacher qualifications and training, reclassification to fluent English proficient
status, monitoring and evaluating program effectiveness, and standardized testing requirements for this
population. Moreover, we will implement policies to assure proper placement, evaluation, and
communication regarding ELs and the rights of students and parents.

Identification of English Learners

As a part of the initial enrollment, each student will be required to complete a home language survey, in
accordance with California law. Within 30 calendar days of initial enrollment?! or 60 days before the
start of the school year, students whose primary language is other than English and who are entering a
California public school for the first time or students who have not yet been California English Language
Development Test (“CELDT”) tested will be assessed by trained staff CELDT . English Learners will
thereafter be tested at least annually between July 1 and October 31 until Reclassified Fluent English
Proficient (“RFEP”). All other students who have indicated a home language other than English will
continue with annual CELDT testing based upon the date last tested at the prior school of enroliment.

The Charter School will notify all parents of its responsibility for CELDT testing and of CELDT results
within thirty days of receiving results from the publisher. The CELDT shall be used to fulfill the
requirements of State law (Education Code Sections 313 and 60810) and federal law (Titles | and Il of
the ESEA).

All references in the charter petition to the CELDT will be understood by the Charter School and the
District to mean the English Language Proficiency Assessments for California (“ELPAC”), when it replaces
the CELDT.

1 The thirty-day requirement applies to students who are entering a California public school for the first time or for students who have not yet been CELDT

tested. All other students who have indicated a home language other than English will continue with annual CELDT testing based upon the date last tested at
the prior school of enrollment.



Program

Students who are limited English proficient are identified as English Learners and receive English
Language Development instruction by teachers who have CLAD or BCLAD certification, English Language
Development (“ELD”) and/or Specially Designed Academic Instruction in English (“SDAIE”) certification.
Instructional aides may be used to provide small group and individual instruction as needed. As
students increase fluency in the English language, their proficiency levels are re-evaluated and
instruction is adjusted to ensure continued improvement. Students’ progress is monitored closely and
those who meet established requirements are reclassified as RFEP. Reclassified students’ academic
progress is monitored for at least two years to assure continued success. Increasing English language
competence, as reflected by improvement in CELDT/ELPAC scores, reclassification, and growth on
standardized state exams (CAASPP) is a goal for the Charter School’s staff.

Strategies for English Learner Instruction and Intervention
To ensure success in the mainstream, regular English classrooms, our school will employ the following
strategies:

» Provide teachers with information about their students’ ELD levels and the ELD standards so they
can effectively monitor and support their English learners.

» Offer staff development on differentiated instruction for English Learners.

o Supplement or modify curriculum or instructional materials for students at CELDT/ELPAC levels
one and two, when appropriate

« Content instruction using SDAIE techniques
e The use of multiple mediums to present information to students.

» Use of academic language, with opportunities for clarification with teacher and other student
interactions.

» Provide additional academic support as needed to develop proficiency in speaking, listening,
reading, and writing in the English language through the use of instructional aides and/or parent
volunteer tutors.

« Promote the active involvement of the parents of English Learners.

» Provide translations of school documents for parents.

Academic content will be taught in English. Differentiated instruction will support the needs of all
learners, including English Learners. The emphasis on the arts, the hands-on approach to math and
science instruction, project-based learning, and the use of gifted education strategies also create
learning opportunities that allow English Learners to access content in different formats and in ways
that appeal to different learning modalities. These approaches diminish the reliance on reading and
writing as the only classroom learning tools, and allow students to demonstrate their mastery of subject
matter in a variety of ways. In addition, SDAIE techniques will be embedded throughout the content
areas.

English Learners’ Parent Participation

The Charter School will also promote the success of English Learners by valuing their home language as

a critical resource and by honoring and making the concerted effort to include bilingual or non-English-

speaking families in all of the regular functions of the school. Every year, at Back to School Night,

parents learn about the grade level’s educational program and expectations. This information will be
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translated for non- English-speaking families to ensure equitable access to the information. Discussion
of the specific ways in which we address English language acquisition is included in annual Back to
School night presentations of our general program, so parents of English Learners will understand how
our school will improve their student’s English language proficiency. When our Charter School serves
twenty-one (21) or more English Learners, we will establish an English Learner Advisory Committee
(“ELAC”) to advise the principal and staff on programs and services for English Learners. Additionally,
the “ILP Parent/Guardian Input Form” will be available in Spanish to ensure Spanish-speaking families
are able to access the same benefits of individualization as English-speaking families, and the “Parent
Partnering Opportunities” list will be provided in Spanish to support these parents’/guardians’
participation toward the Charter School’s 30 hour per family per year goal for family engagement.

Spanish translations of the following documents can be found as follows: Appendix S, “Parent
Partnering Opportunities,” and Appendix K, “ILP Parent/Guardian Input Form.”

Monitoring and Evaluation of Program Effectiveness

The Charter School evaluates the effectiveness of its education program for ELs by:

» Adhering to Charter School-adopted academic benchmarks by language proficiency level and
years in program to determine adequate yearly progress.

« Monitoring teacher qualifications and the use of appropriate instructional strategies based on
program design.

« Monitoring student identification and placement.
« Monitoring parental program choice options.

« Monitoring availability of adequate resources.

Plan for Special Education and Section 504

Sycamore Valley Academy recognizes its responsibility to enroll and support students with disabilities
who can benefit from its programs and who otherwise qualify for enrollment, and pledges to work in
cooperation with the Tulare County Office of Education to ensure that a free and appropriate education
is provided to all students with exceptional needs. Sycamore Valley Academy will comply with all
applicable state and federal laws in serving students with disabilities, including, but not limited to the
Individuals with Disabilities Education Improvement Act of 2004, Section 504 of the Rehabilitation Act
of 1973, Title Il of the Americans with Disabilities Act, and any other civil rights enforced by the U.S.
Department of Education Office of Civil Rights (OCR). Furthermore, Sycamore Valley Academy will
comply with AB 602, Tulare County Office of Education guidelines, and all California laws pertaining to
special education students.

Sycamore Valley Academy shall initially remain, by default, a public school of Tulare County Office of
Education for purposes of special education, pursuant to Education Code Section 47641(b). However,
Sycamore Valley Academy reserves the right to make written verifiable assurances that it shall become
an independent local educational agency (LEA) and join a special education local plan area (SELPA)
pursuant to Education Code Section 47641(a) either on its own or with a grouping of charter school
LEAs as a consortium. A change in LEA status or SELPA membership shall not require a material revision
of this charter.
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So long as Sycamore Valley Academy operates as a public school of the Tulare County Office of
Education, solely for purposes of providing special education and related services under the IDEA
pursuant to Education Code Section 47641(b), in accordance with Education Code Section 47646 and 20
U.S.C. 1413, Tulare County Office of Education will provide special education services for students
enrolled in the Charter School to the extent required by law. Specifically, the Tulare County Office of
Education will (A) serve children with disabilities in the same manner as it serves children with
disabilities in its other schools; and/or (B) provide Sycamore Valley Academy with an equitable share of
state and federal special education funding to support special education instruction or designated
instructional services to students enrolled in the Charter School. Sycamore Valley Academy reserves the
right to contract with agencies and vendors outside the Tulare County Office of Education when
appropriate to secure special education services, including administrative support services.

Sycamore Valley Academy anticipates that a Memorandum of Understanding (“MOU”) will be
developed between the school and Tulare County Office of Education, which shall delineate the
respective responsibilities of Sycamore Valley Academy and Tulare County Office of Education with
regard to the funding and delivery of special education and related services.

Per Federal Law, all students with disabilities will be fully integrated into the programs of Sycamore
Valley Academy, with the necessary materials, services, and equipment to support their learning. The
school will ensure that any student with a disability attending Sycamore Valley Academy is properly
identified, assessed and provided with necessary services and supports.

Sycamore Valley Academy will meet all the requirements mandated within a student’s Individual
Education Program (“IEP”). The school will seek to include all special needs students with non-disabled
peers to the maximum extent appropriate according to their IEP. However, if the student's needs as
documented on the IEP require a program other than inclusion, the school will work with Tulare County
Office of Education and/or the SELPA to provide an appropriate placement and services.

Sycamore Valley Academy will work with Tulare County Office of Education and/or SELPA to make time
and facilities available to meet the needs of the student’s IEP. Sycamore Valley Academy will actively
participate in all aspects of the IEP to enable the student to be successful, including the appropriate
individual tutoring schedule and classroom modifications, strategies, and techniques. The school will
make available student’s work products for analysis and evaluation of progress and will participate in
the IEP reviews conducted by the Tulare County Office of Education, where applicable.

If a parent or faculty member feels the student’s educational needs are not being met, they may
request a reassessment or a review of the IEP by the IEP team at any time during the year via written
notice to Sycamore Valley Academy, which will then forward such written notice to Tulare County
Office of Education and/or SELPA within two school days. The school will encourage open
communication between the parents and the Tulare County Office of Education and/or SELPA for any
items related to the special education services. Students at Sycamore Valley Academy who have IEP’s
will continue to attend the school, unless the IEP recommends otherwise.

In order to comply with Child Find requirements as specified by law, Sycamore Valley Academy will
establish a referral and assessment process that brings together the parent/guardian, student, and
school personnel to address any problems that interfere with a student’s success at the school. This
process will entail search and serve, a Student Study Team, referral, assessment and IEP review.
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Search and Serve

Upon the commencement of Sycamore Valley Academy’s school year, all students will be evaluated as a
means of class placement. No assessment or evaluation will be used for admission purposes. Through
collaboration between the faculty and Principal, Sycamore Valley Academy will work to identify any
students, who do not currently have an IEP but may be in need of a pre-referral intervention plan.
Principal and faculty will then convene the Student Study Team for that student.

Students possibly in need of special education can be screened from already available data (i.e. school
tests, teacher observations, grades, etc.) regarding the student’s progress or lack of progress within the
general program.

For students who are identified as needing interventions, a Student Study Team composed of the
student, the student’s parent or guardian, the Principal, and a Sycamore Valley Academy faculty
member will be responsible for identifying the student’s needs and developing a plan to enable that
student to be successful, including, but not limited to, the appropriate individual tutoring schedule,
classroom modifications, strategies and techniques to enhance that student’s ability to be successful. If
the Student Study Team finds that the pre-intervention plan is not sufficient to meet the student’s
needs, they will recommend that student for a formal special education assessment. Sycamore Valley
Academy may also choose to refer a student for services through the provisions of a Section 504 Plan, if
appropriate.

Parents will be informed that special education and related services are provided at no cost to them.

Interim and Initial Placements of New Charter School Students

If a student enrolls at Sycamore Valley Academy with an existing IEP from outside Tulare County Office
of Education, Sycamore Valley Academy will notify the Tulare County Office of Education and/or SELPA
where applicable according to SELPA policies) within five days. An IEP meeting will be convened within
30 days to review the existing IEP, discuss the students present levels of performance and needs, and
offer an appropriate placement and services. Prior to such meeting and pending agreement on a new
IEP, Sycamore Valley Academy shall work with the Tulare County Office of Education and/or SELPA to
implement the existing IEP at Sycamore Valley Academy or as otherwise agreed by the
parent/guardian.

Referral for Assessment

The referral process is a formal, ongoing review of information related to students who are suspected
of having special needs and show potential signs of needing special education and related services.
Sycamore Valley Academy’s internal method for referral for assessment will be the Student Study
Team. The parent of any student suspected of needing or qualifying for special education services may
also make a referral for an evaluation. Any such referrals will be responded to in writing by Sycamore
Valley Academy within 15 days. Sycamore Valley Academy will notify the Tulare County Office of
Education and/or SELPA (where applicable according to SELPA policies) of the assessment request
within five days of receipt. Parents will be informed via the Special Education Manager that special
education and related services are provided at no cost to them.

If Sycamore Valley Academy, in collaboration with Tulare County Office of Education and/or SELPA,
concludes that an assessment is appropriate, the parent will receive a written Assessment Plan within
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15 days. The parent will be given at least 15 days to provide written consent to the Assessment Plan.

Assessments will be done only upon receipt of written parent permission. The assessment will be

completed and an Individualized Education Program (IEP) meeting held within 60 days of receipt of the

parent’s written consent for assessment.

Assessment

The Principal will be responsible for gathering all pertinent information and sharing such information

with Tulare County Office of Education and/or SELPA (if applicable according to SELPA policies).

Information gathered will be used as tools to determine the student’s disability, eligibility for services,

and determining the nature and extent of required services. Assessment procedures will be conducted

in the student’s primary language, and an interpreter will be provided if needed. The types of

assessments that may be used for determining eligibility for specialized instruction and services will

include, but not limited to:
e Individual testing;
e Teacher observations;
e Interviews;
» Review of school records, reports, and work samples; and

e Parentinput.

Unless conflicting with Tulare County Office of Education or SELPA policies and procedures, Sycamore

Valley Academy will follow the following assessment guidelines. If a conflict with Tulare County Office

of Education or SELPA policies and procedures exists, then Tulare County Office of Education policies

and procedures will govern.

» Parents or guardians of any student referred for assessment must give their written consent for

the school to administer the assessment;

» The assessment will be completed and an IEP meeting held within 60 days of receipt of the

parent’s written consent for assessment;
» The student must be evaluated in all areas related to his/her suspected disability;

» Assessments must be conducted by a person with knowledge of the student’s suspected

disability, and administered by trained and knowledgeable personnel and in accordance with any
instructions provided by the producer of the assessments. Individually administered tests of
intellectual or emotional functioning must be administered by a credentialed school psychologist;

» Assessments must be selected and administered so as not to be racially, culturally, or sexually
discriminatory;

» Assessments will be delivered in the student’s primary language, and a qualified interpreter will
be provided if needed;

« Assessment tools must be used for purposes for which the assessments or measures are valid
and reliable; and

« Assessments will be adapted as necessary for students with impaired sensory, physical or
speaking skills; and

« A multidisciplinary team will be assembled to assess the student, including a teacher
knowledgeable in the disability.
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Upon completion of the assessment, an IEP team will be assembled to review the results of the
assessment and determine the student’s need for special education. Sycamore Valley Academy, in
coordination with Tulare County Office of Education or the SELPA will be responsible for scheduling,
coordinating and facilitating the IEP meeting. Educators qualified to interpret test results will present
the assessment data at the IEP meeting. Parents will be provided with written notice of the IEP
meeting, and the meeting will be held at a mutually agreeable time and place.

Development and Implementation of IEP

Every student who is assessed by the school will have an IEP that documents assessment results and
eligibility determination for special education services.

Sycamore Valley Academy, in collaboration with Tulare County Office of Education or the SELPA, will
ensure that all aspects of the IEP and school site implementation are maintained. Sycamore Valley
Academy will provide modifications and accommodations (outlined within each individual’s IEP) in the
general education environment taught by the general education teacher. Students at the school who
have IEP’s will be served in the Least Restrictive Environment (LRE).

Each student who has an IEP will have an IEP team that oversees the IEP Development, implementation
and progress of the student. All decisions concerning the special education programs and services to be
provided to a student with a disability are to be made by the IEP team. The IEP team must include all of
the following members:

» The parent or guardian of the student for whom the IEP was developed;
e The Student, if appropriate

e The Principal;

« At least one special education teacher;

» A General Education teacher who is familiar with the curriculum appropriate to that student, if
the student is, or may be, participating in the general education environment;

» A Tulare County Office of Education or the SELPA Special Education Representative

« If the child was recently assessed, the individual who conducted the assessment or who is
qualified to interpret the assessment results;

Others familiar with the student may be invited as needed. Sycamore Valley Academy views the parent
as a key stakeholder in these meetings and will make every effort to accommodate parents’ schedules
and needs so that they will be able to participate effectively on the IEP team. The school will provide an
interpreter if necessary to ensure that all parents and/or guardians understand and can participate in
the IEP process. If a parent cannot attend the IEP meeting, the school will ensure his/her participation
using other methods, such as conferencing by telephone or meeting at the parent’s home.

A copy of the IEP will be given to the parent in accordance with state laws and Tulare County Office of
Education or the SELPA policies. Upon the parent or guardian’s written consent, the IEP will be
implemented by Sycamore Valley Academy, in cooperation with the Tulare County Office of Education
or the SELPA in which Sycamore Valley Academy is a member.
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Upon the parent or guardian’s written consent, the IEP will be implemented by Sycamore Valley
Academy. The IEP will include all required components and be written on Tulare County Office of
Education or SELPA forms.

The student’s IEP will include the following:

» A statement of the student’s present levels of academic achievement and functional
performance;

» The rationale for placement decisions;
« The services the student will receive and the means for delivering those services;

» A description of when services will begin, how often the student will receive them, who will
provide them, and where they will be delivered;

» Measurable annual goals and short-term objectives focusing on the student’s current level of
performance;

» Adescription of how the student’s progress toward meeting the annual goals will be measured
and monitored and when reports will be provided; and

» Accommodations necessary to measure the academic achievement and functional performance
of the pupil on state and district assessments;

« For students 16 years of age and older, measurable postsecondary goals related to training,
education, employment and independent living skills, along with transition services needed to assist
the student in reaching those goals.

IEP meetings will be held according to the following schedule:
» Yearly to review the student’s progress and make any necessary changes;

o Every three years to review the results of a mandatory comprehensive reevaluation of the
student’s progress;

o After the student has received a formal assessment or reassessment;

« When a parent or teacher feels that the student has demonstrated significant educational
growth or a lack of anticipated progress (consistent with state and federal law, IEP meetings will be
held within 30 days of a parent’s request);

e When an Individual Transition Plan is (ITP) required at the appropriate age;

» When Sycamore Valley Academy seeks to suspend or remove the student for a period of 10 days
or more for the same behavior, in order to determine if the student’s misconduct was a
manifestation of his/her disability.

IEP Review

The IEP team will formally review the student’s IEP at least once a year to determine how the IEP is
meeting his/her needs. In accordance with IDEA regulations, the IEP team will also conduct a formal
review of the IEP once every three years, in which the student is reassessed and the IEP is reviewed as
part of an overall comprehensive reevaluation of the student’s progress.

If a parent or faculty member feels the student’s educational needs are not being met, they may
request a reassessment or a review of the IEP by the IEP team at any time during the year via written
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notice to the school. Once the request is received, Sycamore Valley Academy will have thirty days, not
including school vacations greater than five days, to hold the IEP meeting.

Unless otherwise specified on the student’s IEP, parents will be informed four times a year (which is the
same frequency as progress is reported to all students and parents) of the student’s progress toward
meeting annual goals and whether the student is expected to meet his/her annual goals. The Goals and
Objectives section of the IEP will be an attachment to the general progress report. This will serve to
document the method by which the student’s progress toward achieving the annual goal is measured,
the student’s progress during the relevant period, the extent to which it is anticipated the student will
achieve the annual goal prior to the next annual review, and where needed, the reasons the student
did not meet the goal.

Staffing

Although Tulare County Office of Education will hold ultimate responsibility for providing Special
Education services (so long as Sycamore Valley Academy operates as a school of the Tulare County
Office of Education for purposes of special education), Sycamore Valley Academy is committed to
assuring all IEPs are properly implemented and all students requiring services are adequately taken care
of.

It is the goal of Sycamore Valley Academy to employ at least one full time certificated staff member
who in addition to having the proper credentials to teach or administer within a general education
environment, will also possess a Special Education Credential. This teacher or administrator, along
with the principal of Sycamore Valley Academy, will be the primary Sycamore Valley Academy
representatives tasked with assuring that all aspects of the IEP and any possible 504 plans are properly
implemented. All teaching staff at Sycamore Valley Academy will also be involved in assuring that all
IEPs and 504 plans are properly implemented.

In addition to the above, Sycamore Valley Academy also seeks related services from the Tulare County
Office of Education for special education students enrolled in Sycamore Valley Academy in the same
manner as is provided to students in other TCOE schools (so long as Sycamore Valley Academy operates
as a public school of the Tulare County Office of Education for purposes of special education). Sycamore
Valley Academy also reserves the right to contract with service providers outside of the Tulare County
Office of Education, when appropriate.

Reporting
Sycamore Valley Academy, in collaboration with Tulare County Office of Education, will collect and

maintain the following information on disabled students as required by IDEA:

» A calculation of all school-age students with disabilities being provided special education services
by age, grade, category of disability and the number of students with disabilities who are English
Language Learners;

o The number of students provided with test modifications and the types and the number of
students exempted from TCOE assessments, if these apply to charter school students;

» The settings in which students with disabilities receive their services, specifically including the
portion of the school day they receive services with non-disabled peers and time away from the
regular classroom;
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« The number of students with disabilities suspended "in-school" and out of school, organized by
disability and length of suspensions; and

« The basis of exit from Sycamore Valley Academy of students with disabilities (i.e., attainment of
diploma and type, declassified, moved, etc.).

All necessary procedures and practices to ensure confidentiality and accurate/timely reporting will be
the responsibility of the Sycamore Valley Academy Principal. The Principal will ensure that a central file
with all special education evaluation material and IEP’s is maintained and that this file is locked and
confidential, in accordance with IDEA guidelines. The Principal will oversee access to these records, and
will be responsible for ensuring that all providers responsible for the implementation of a student’s IEP
will have access to a copy of the IEP and will be informed of their specific responsibilities in
implementing the IEP.

Procedural Safeguards

Parents or guardians of students with IEPs at Sycamore Valley Academy must give written consent for
the evaluation and placement of their child, be included in the decision-making process when change in
placement is under consideration, and be invited, along with teachers, to conferences and meetings to
develop their child’s IEP.

Any concerns or disagreements raised by parents will be acknowledged by the school within five days,
after which a meeting between the parent and school will be scheduled to seek resolution of the
disagreement. If a disagreement or concern persists, parents or guardians have the right to initiate a
due process hearing to challenge a decision regarding the identification, evaluation, or educational
placement of their child.

The school will provide the parent with a written Notice of Procedural Safeguards, which will include
information on the procedure to initiate both formal and informal dispute resolutions, at least once per
year. Sycamore Valley Academy will utilize the Notice of Procedural Safeguards used by the Tulare
County Office of Education or SELPA in which it is a member.

Dispute Resolution

In the event that a parent/guardian files a request for a due process hearing or request for mediation,
the Tulare County Office of Education and Sycamore Valley Academy shall work together to defend the
case, so long as the Charter School operates as a school of the Tulare County Office of Education for
special education purposes. In the event that the Tulare County Office of Education determines that
legal representation is needed, Sycamore Valley Academy and The Academies agrees that it shall be
jointly represented by legal counsel of the Tulare County Office of Education’s choosing.

So long as the Charter School operates as a school of the Tulare County Office of Education for special
education purposes, Tulare County Office of Education may initiate a due process hearing or request for
mediation with respect to a student enrolled in Sycamore Valley Academy if the Tulare County Office of
Education determines such action is legally necessary or advisable. Sycamore Valley Academy agrees to
cooperate fully with the Tulare County Office of Education in such a proceeding.

So long as Sycamore Valley Academy operates as a school of the County for purposes of special
education, Sycamore Valley Academy understands that the Tulare County Office of Education shall have
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sole discretion to settle any matter in mediation or due process. The Tulare County Office of Education
shall also have sole discretion to file an appeal from a due process hearing or take other legal action
involving any Charter School student necessary to protect its rights.

In the event that Sycamore Valley Academy opts to operate as an LEA in a SELPA other than TCOE,
Sycamore Valley Academy reserves the right to make alternate arrangements for legal representation
in and resolution of legal disputes pertaining to special education.

Complaint Procedures

Parents or guardians also have the right to file a complaint with Tulare County Office of Education
and/or California State Department of Education if they believe that the school has violated federal or
state laws or regulations governing special education.

Special Education Strategies for Instruction and Services

Sycamore Valley Academy will comply with the federal mandate of the “least restrictive environment,”
meaning that the school will make every attempt to educate special education students along with
their non-disabled peers. Sycamore Valley Academy will mainstream all of its students as much as is
appropriate according to each individual IEP, offering a comprehensive inclusion program that includes
specialized individual tutoring through Sycamore Valley Academy’s extended day and year. Each
student’s IEP requires different kinds of modifications for instruction and services, therefore the
educational strategies of the IEP will be built around the student’s needs and how these fit within the
general educational program of the school. The instruction outlined in each student’s IEP will be
delivered by personnel qualified to do so.

Professional Development for Sycamore Valley Academy Staff

The CMO staff, school Principal or Vice Principal, regular and special education teaching staff, as well as
other appropriate faculty and staff members will attend professional development and/or training
meetings necessary to comply with state and federal special education laws, including those sponsored
by the District or SELPA.

So long as Sycamore Valley Academy operates as a “school of the Tulare County Office of Education” for
special education purposes, Tulare County Office of Education agrees to allow Sycamore Valley
Academy staff access to all Special Education related professional development opportunities that are
available to other employees of the Tulare County Office of Education.

Sycamore Valley Academy also intends to seek professional development opportunities for its staff
through potential trainings facilitated by the Tulare County Office of Education, colleges and
universities, and private companies or agencies.

Section 504 of the Rehabilitation Act

Sycamore Valley Academy shall be solely responsible for its compliance with Section 504 of the
Rehabilitation Act and the Americans with Disabilities Act. All facilities of the School shall be accessible
for all students with disabilities in accordance with the ADA.
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Sycamore Valley Academy recognizes its legal responsibility to ensure that no qualified person with a
disability shall, on the basis of disability, be excluded from participation, be denied the benefits of, or
otherwise be subjected to discrimination under any program of Sycamore Valley Academy. Any
student, who has an objectively identified disability which substantially limits a major life activity
including but not limited to learning, is eligible for accommodation by the school.

A 504 team will be assembled by the Principal and shall include the parent/guardian, the student, a
gualified staff member, and other qualified persons knowledgeable about the student, the meaning of
the evaluation data, placement options, and accommodations. The 504 team will review the student’s
existing records; including academic, social and behavioral records, and is responsible for making a
determination as to whether an evaluation for 504 services is appropriate. If the student has already
been evaluated under the IDEIA but found ineligible for special education instruction or related services
under the IDEIA, those evaluations may be used to help determine eligibility under Section 504. The
student evaluation shall be carried out by the 504 team who will evaluate the nature of the student’s
disability and the impact upon the student’s education. This evaluation will include consideration of any
behaviors that interfere with regular participation in the educational program and/or activities. The 504
team may also consider the following information in its evaluation:

« Tests and other evaluation materials that have been validated for the specific purpose for which
they are used and are administered by trained personnel.

» Tests and other evaluation materials include those tailored to assess specific areas of educational
need, and not merely those which are designed to provide a single general intelligent quotient.

» Tests are selected and administered to ensure that when a test is administered to a student with
impaired sensory, manual or speaking skills, the test results accurately reflect the student’s aptitude
or achievement level, or whatever factor the test purports to measure, rather than reflecting the
student’s impaired sensory, manual or speaking skills.

The final determination of whether the student will or will not be identified as a person with a disability
is made by the 504 team in writing and notice is given in writing to the parent or guardian of the
student in their primary language along with the procedural safeguards available to them. If during the
evaluation, the 504 team obtains information indicating possible eligibility of the student for special
education per the IDEA, a referral for assessment under the IDEA will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be
responsible for determining what, if any, accommodations or services are needed to ensure that the
student receives the free and appropriate public education (“FAPE”). In developing the 504 Plan, the
504 team shall consider all relevant information utilized during the evaluation of the student, drawing
upon a variety of sources, including, but not limited to, assessments conducted by the School’s
professional staff.

The 504 Plan shall describe the Section 504 disability and any program accommodations, modifications
or services that may be necessary.

All 504 team participants, parents, guardians, teachers and any other participants in the student’s
education, including substitutes and tutors, must have a copy of each student’s 504 Plan. The Principal
will ensure that teachers include 504 Plans with lesson plans for short-term substitutes and that he/she
review the 504 Plan with a long-term substitute. A copy of the 504 Plan shall be maintained in the
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student’s file. Each student’s 504 Plan will be reviewed at least once per year to determine the
appropriateness of the Plan, needed modifications to the plan, and continued eligibility.

ELEMENTS B AND C—- MEASURABLE PUPIL OUTCOMES, AND METHODS FOR
MEASURING PROGRESS

Governing Law: The measurable pupil outcomes identified for use by the charter school. "Pupil
outcomes," for purposes of this part, means the extent to which all pupils of the school demonstrate that
they have attained the skills, knowledge, and attitudes specified as goals in the school's educational
program. Pupil outcomes shall include outcomes that address increases in pupil academic achievement
both schoolwide and for all groups of pupils served by the charter school, as that term is defined in
subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align
with the state priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels
served, or the nature of the program operated, by the charter school. [California Education Code Section
47605 (b)(5)(B)]

The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the
way information is reported on a school accountability report card. [California Education Code Section
47605 (b)(5)(C)]

The Charter School affirms that, to the extent practicable, the method for measuring pupil outcomes for
state priorities shall be consistent with the way information is reported on a school accountability
report card.

School Philosophy Regarding Assessments and Data Use

Sycamore Valley Academy firmly believes in the use of assessments and other data as a tool to
evaluate and ensure effective school programs, to continuously improve instruction across grade
levels and within classrooms, and to guide individual student learning and goal-setting. At SVA,
administrators, teachers, and students will use data to set goals, monitor progress, reflect on their
work, and ensure decision-making is substantiated. SVA understands that each of these tasks
requires:
e Multiple measures
Over-reliance on singular measures can result in interpretive inaccuracies that may adversely
affect subsequent actions, such as program facilitation, instructional modifications, and goal
setting.
e Trustworthy assessments and measures
It is essential to gather, analyze, and act on data that is objective and trustworthy (valid and
reliable).
e Clear understanding of the purpose of data use
Data is to be used for the purpose of identifying needs, areas of strength and weakness, and
general continuous improvement at all levels.
o Effective data management systems
Data needs to be stored systematically, easily accessible, capable of individual and aggregate
reporting, and available to users in a timely fashion.
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SVA believes that the best kind of student achievement data comes from a combination of performance
evaluation and criterion-referenced assessments. Criterion-referenced assessments must reference a
clear set of learning objectives and be aligned with instruction and learning goals in order to be effective
measures of student and school performance. Performance evaluations, such as authentic assessments,
teacher consultations, and peer/faculty reviews, are particularly suited to providing feedback regarding
students’ skill in applying and integrating knowledge. With proper design and administration, both
approaches can produce objective evidence of learning.

The Academies believes in a balanced accountability and evaluation model that incorporates state and
federal accountability measures, along with site-level, or CMO-level, assessments. The Academies
recognizes the role that state assessments play in CMO and school-level analysis. We are therefore
dedicated to documenting student achievement according to these measures (e.g., CAASPP,
CELDT/ELPAC, Physical Fitness Test). The Academies believes it is critical to our Vision of “modeling
transformative change in education by elevating expectations of learning and growth” that the school(s)
demonstrate, through participation in external evaluation systems, that the interdisciplinary and
student-inquiry driven model dominant at SVA does not compromise the kind of learning measured by
standardized assessments.

The goal at SVA is for students to do well not only on standardized assessments, but also to acquire skills
and abilities that these measures do not capture. Therefore, in addition to participation in external
accountability systems, SVA will report data within The Academies’ complementary system of internal
evaluations and assessments. This system will incorporate other quantitative academic measures, as well
as qualitative academic measures, such as authentic performance assessments, teacher consultations,
peer and faculty reviews, student portfolios, observations, as well as metrics associated with other
student growth that we value: social-emotional measures, acquisition of the habits of mind, behavioral
and other measures to ensure student progress is continuous, inclusive of the whole child, and free from
external impediments.

Student learning will be measured against two primary criteria:
1. External systems that are summative, and compare a student’s demonstrated skill against
established grade- level proficiencies to determine achievement of learning objectives; and

2. Internal systems that are formative, providing information in real time and making it possible
to compare student growth and academic achievement over time to determine the impact of
recent learning activities and to design future activities appropriate to the student’s zone of
proximal development, likely to promote further growth. Internal systems will also be used
to measure nonacademic, social-emotional or personal growth that the school and home
value (e.g. progress against ILP goals).

Use and Reporting of Data

Academic achievement data and program evaluation data (e.g., classroom observations, measures of
implementation fidelity) will be used for the purpose of:

School-wide program evaluation

Teacher reflection and evaluation of instruction

Student reflection and goal setting

Instructional planning

Developing and monitoring student ILPs
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Staff will receive ongoing training and coaching in data interpretation and analysis, design and use of
formative assessment, assessment item writing and analysis, and the importance of frequent and
targeted feedback to the learning process. This investment in teachers’ understanding regarding the use
and purposes of data collection, as well as developing teachers’ skills in designing and evaluating
formative assessment tools, will ensure that data is used effectively within the school. Furthermore,
time will be allotted for collaborative data analysis on a regular basis.

See Appendix U, “Teacher Evaluation Forms.” See Appendix V, “Sample Annual Calendar.”

We believe frequent measurement of program effectiveness is needed internally because we recognize
that success within state-mandated measurements and accountability systems are but one indicator of
program quality. State assessments are limited measures of our work, since they are not designed to
measure our school’s performance against the goals of this charter beyond how our students perform
against Common Core standards-based learning objectives. While student learning and progress within
a Common-Core aligned curriculum is a major focus of our school’s work, it is not the only focus.
Having a Whole School Report Card allows us to begin to capture and monitor the value we add to
students lives inclusive of, but also beyond their Common Core learning, and it provides our
organization with an opportunity to monitor progress more holistically. Planned refinement of this
report includes adding more metrics related to mission, vision, motto, and learning outcome
achievement as well as progress toward strategic plan goals and outcomes.

Student performance and school level data will be synthesized and reported to staff in the form of a
Whole School Report Card (“WSRC”) on a trimester basis. Over the course of Sycamore Valley
Academy’s initial charter term, our WSRC has evolved, and continued refinement is expected over time
as the State further defines academic accountability basis in the era of Common Core and under our
new computer-adaptive CAASPP testing paradigm. While we participate in and monitor progress within
these external measures, the schools within The Academies are deeply committed to internal program
analysis in addition.

Blue Oak Academy will begin with this structure and utilize the WSRC and other measures for regular,
internal charter school program analysis, and to fuel continual improvement. The Academies plans to
refine this Whole School Report Card to increase its ability to capture the value of learning
experiences that are not measured by NWEA MAP or CAASPP. For example, social-emotional growth,
growth in students’ Spanish language skill, students’ progress toward our Learning Outcomes, and
acquisition of the Habits of a Scholar are all areas we would like this report to better capture. We
also plan to improve the sophistication of our academic scoring (to shift from a matter of score in
relation to targets to more focus on growth and growth rates).

See Appendix W, “Whole School Report Card”

Development of Annual School and Pupil Goals Aligned to the State’s Priorities

Sycamore Valley Academy will comply with all requirements pursuant to Education Code Sections
47605(b)(5)(A)(ii) and 47605(b)(5)(B), including developing annual goals for all pupils (i.e. schoolwide)
and for each subgroup of pupils as identified in Education Code Section 52052, for each of the
applicable eight (8) state priorities identified in Education Code Section 52060(d).

SVA will comply with all elements of the Local Control and Accountability Plan pursuant to regulations
and templates adopted by the State Board of Education and reserves the right to establish additional,

76



school-specific goals and corresponding assessments throughout the duration of the charter. Sycamore
Valley Academy has clearly defined schoolwide outcome goals, in compliance with Education Code
Sections 47605(b)(5)(B) and 52060(d). The LCAP shall not be deemed part of the charter, and
therefore, annual amendments to the LCAP shall not be considered a material revision as defined in
Education Code Section 47607. The Charter School has described how its pupil outcomes align with the
state priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served,
or the nature of the program operated, by the Charter School, in its LCAP. See Appendix x, “Sycamore
Valley Academy 2016 Local Control and Accountability Plan.”

For purposes of measuring achievement of these goals, a numerically significant pupil subgroup will be
defined as one that meets both of the following criteria:
“(i) The subgroup consists of at least 50 pupils each of whom has a valid test score.
(ii) The subgroup constitutes at least 15 percent of the total population of pupils at a school who
have valid test scores.”
Education Code Section 47607(a)(3)(B)

Parent-Teacher Communication

Parent-teacher communication should be open and frequent. Parents will be encouraged to make
appointments to meet with teachers if they have any concerns or questions regarding their child’s
progress. Teachers will be available before and after-school for pre-scheduled meetings. Teachers will
also be required to send weekly newsletters and to use other means (e.g., Remind, a texting service) to
communicate behavioral expectations, grading practices, instructional topics, homework, enrichment
resources, and other helpful information, as appropriate. Teachers’ professional email addresses will be
available to parents as an additional avenue for communication.

Parent-Teacher Conferences

SVA believes that parents are our partners in the goal to educate their children, and therefore have the
right to honest and supportive feedback regarding their child. The Academies CMO values diversity and
the input and support of the “child’s first teacher,” his/her parents. To foster strong home-school
relationships, Sycamore Valley Academy will conduct conferences between parents/guardians and
teachers at least two times per year for students progressing at acceptable rates, and at least three
times per year for students who are experiencing academic or other difficulties.

Report Cards

Report Cards will be issued three times a year, at the end of each trimester. These reports will provide
student performance data by academic standard, applicable to the student’s grade level. For students
who have already shown significant depth of understanding and enrichment in grade-level standards,
reports will show progress on current learning goals (which may be above age/grade level). Report Cards
will clearly distinguish between academic and behavioral feedback, so that scores can be appropriately
interpreted. In addition to the assignments of scores, teachers will provide narrative feedback regarding
their child’s performance in areas not quantitatively measured (for example, citizenship, service- learning
participation, meeting project deadlines, social-emotional growth, cooperation).

See Appendix L, “Sample Report Card.”
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Annual Parent Survey

An annual parent survey, administered at the end of each academic year, will offer parents an
opportunity to share their perspectives and provide feedback to the school regarding student programs,
instruction, enrichment, and other important roles of the school. Data will be summarized and reported
annually to the staff for reflective analysis and school-wide planning for the upcoming school year. The
primary purpose of the Annual Parent Survey is to ensure a feedback loop for parent communication, as
well as for school-wide continuous improvement.

ELEMENT D - GOVERNANCE STRUCTURE

Governing Law: The governance structure of the charter school including, but not limited to, the
process to be followed by the charter school to ensure parental involvement. [California Education Code
Section 47605(b)(5)(D)]

Legal Status

Sycamore Valley Academy will be a directly funded independent charter school and will be operated
by a California nonprofit public benefit corporation, The Academies, pursuant to California law, upon
approval of this charter. The Charter School shall operate under the provisions of the charter,
applicable federal laws, applicable state laws, and the governance of the Board (“Board” or “Board of
Directors”) of The Academies.

See Appendix C, “Restated Articles of Incorporation & Revised Board Bylaws.”

Our Board

Board of Directors

A corporate Board of Directors, in accordance with its adopted corporate bylaws and the terms of
this charter, will govern The Academies, and consequently, Sycamore Valley Academy.

It is important that the Charter Management Organization Board include a cross section of opinions
and a diversity of thought, and that the Board not be dominated by any one stakeholder group. With
this in mind, the Board of Directors of The Academies will consist of not less than five (5) and not
more than nine (9) members, described further below. By the start of the 2019-20 academic year,
the authorized number of Directors of The Academies shall be not less than seven (7) and not more
than nine (9).

The following will comprise the members of the Board:

e No fewer than four (4) and no more than (8) members of the Charter School community,
including parents. Of this, by the start of the 2019-20 academic year, parents or guardians of
students attending the charter schools operated by The Academies shall comprise no less
than two (2) members of the Board per school.

e In addition, not less than one (1) member of the community at large who is not a
parent/guardian of attending pupils shall be a member of the Board.

e The District shall be entitled to one (1) representative on the Board, pursuant to
Education Code Section 47604(b).

78



The number of Directors on the Charter School’s Board of Directors is a range, which is consistent with
typical non-profit governance structures and recommendations by The Rutter Group’s corporations
practice guide. This flexibility will allow the Board to function in the event of multiple vacancies.

All members shall serve a term of two (2) years. There are no limits to the number of terms members
may serve. The Board of Directors’ terms shall be staggered in a manner determined by the Board.
This will encourage institutional renewal in which the Board can profit from the experience of veteran
Board members, while welcoming the fresh perspective that new members offer.

Composition of the Charter Management Organization Board

Board members shall have experience in one or more of the following areas: education, government,
law, business, finance/accounting, fundraising, facilities, public relations, or other desirable areas of
expertise. Employees of the Charter Management Organization or any of its charter schools shall not
vote in Board elections. To the extent practicable, the Board shall be maintained with an odd number
of members. In accordance with the law governing nonprofit public benefit corporations and other
conflict of interest regulations, no persons serving on the Board of Directors may be interested
persons.

Representatives to the Board of Directors

In order to ensure staff and student perspectives are shared with the Board of Directors, the
following representatives will also attend Board meetings to join discussions, make presentations,
and inform the Board on Charter School matters. These representatives are not considered members
of the Board of Directors, and therefore will not have voting privileges in Board decisions.
e The Charter Management Organization Superintendent
e The Charter School Principal(s)
e Ateacher of the Charter School(s)
= Elected by the teaching staff
= Serves as a representative to the Board for a term of one (1) year.

Officers of the Nonprofit Corporation

Board Officers shall be elected by the Board of Directors. Each Officer shall hold office for one (1)
year. When a term ends, the Officer may be re-elected by the Board of Directors; there are no term
limits related to Officers. The Academies’ Officers filled by Board Members include: Chair, Vice Chair,
Treasurer, and Secretary. The Superintendent is the President of the corporation and serves in this
role for the duration of employment with the CMO.

Board Development

The Board Chair ensures that structures and procedures are in place for effective recruitment,
training, and evaluation of Board members. Upon initial election to The Academies Board of Directors,
Board Directors will attend an in-service for the purpose of informing individual Board members of
their responsibilities. On a regular basis, the Board Chair shall ensure that other topics for professional
development of the Board are provided to provide for members’ active participation and responsible
stewardship of the organization. Topics may include, but are not limited to: corporate responsibilities,
effective governance/ leadership protocols, strategic planning, public school finance, the educational
program, conflicts of interest, the requirements of the Brown Act, and the overall terms and
provisions of the charter.
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Board Meetings and Duties

The Board of Directors of The Academies will meet regularly, at least once a month (except during the
summer), and in accordance with the Brown Act. Board agendas and meeting minutes will be made
public as required by law. The Academies recognizes that The Brown Act guarantees the public’s right
to attend and participate in meetings of local legislative bodies, and welcomes the accountability that
comes with public transparency.

The duties of the Board of Directors duties include, but are not limited to, the following:

e Approve the hiring, supervision, evaluation, discipline, and dismissal all of the officers,
agents, and employees of the corporation.

e Approve all contractual agreements.

e Develop, approve, and monitor the implementation of general policies of Sycamore Valley
Academy. This includes, but is not limited to, effective human resource policies for career
growth and compensation of the staff, health and safety policies, etc.

e Approve and monitor SVA’s annual budget and budget revisions.

e Act as a fiscal agent. This includes but is not limited to the receipt of funds for the
operation of Sycamore Valley Academy in accordance with applicable laws and the
receipt of grants and donations consistent with the mission of SVA.

e Contract with an external independent auditor from the State Controller’s approved auditors

list to produce an annual financial audit according to generally accepted accounting practices.

e Report the results of the annual audit to the State Controller, the CDE, the County, and the

District.

Establish operational committees as needed.

Regularly measure progress of both student and staff performance.

Involve parents and the community in Charter School related programs.

Execute all applicable responsibilities provided for in the California Corporations Code.

Engage in ongoing strategic planning and assist in implementing the plan's goals.

Work in partnership with the Superintendent and other staff to raise funds.

Approve the school calendar and schedule of Board meetings.

Review requests for out of state or overnight field trips.

Participate in the dispute resolution procedure and complaint procedures when

necessary.

e Approve charter amendments as necessary and submit requests for material revisions as
necessary to the District for consideration.

e Approve annual independent fiscal audit.

e Appoint an administrative panel or act as a hearing body and take action on
recommended student expulsions.

e Clearly articulate SVA's mission, accomplishments, and goals to the public, as well as garner
support from key community members.

The Board may initiate and carry on any program or activity or may otherwise act in a manner which
is not in conflict with, inconsistent with, or preempted by any law, and which is not in conflict with
this charter or the purposes for which schools are established. This may include, but is not limited
to, fundraising for the school.

The Board has adopted a Conflict of Interest Code, in accordance with the Political Reform Act. As
required, the Conflict of Interest Code has been submitted to the County Board of Supervisors for
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approval, and all designated persons or employees will complete the Statement of Economic Interests
(Form 700) as required by law.

See Appendix Y, “Conflict of Interest Code.”

Delegation of Authority

The Board may execute any powers delegated by law to it and shall discharge any duty imposed by
law upon it and may delegate to an employee of Sycamore Valley Academy any of those duties with
the exception of those duties where the law does not permit delegation, such as budget approval or
revision, approval of the fiscal audit and performance report, and the adoption of Board policies,
which remain the sole responsibility of the Board of Directors. For any duty delegated to Charter
School staff, the Board remains ultimately responsible for the performance of the duties delegated.
Such delegation will:

1. Bein writing;

Specify the entity or individual designated;

3. Describe in specific terms the authority of the Board of Directors being delegated and any
conditions on the delegated authority;

4. State the beginning and ending dates of the delegation;

5. Require an affirmative vote of a majority of Board members.

N

Authorizer Relationship

Oversight

SVA shall operate autonomously from the District, with the exception of supervisory oversight as
required by statute. Pursuant to Education Code Section 47604(c), the District shall not be liable for
the debts or obligations of Sycamore Valley Academy, or for claims arising from the performance of
acts, errors, or omissions by the Charter School, as long as the District has complied with all oversight
responsibilities required by law. (Education Code Section 47604(c))
In accordance with Education Code Section 47604.32, the District is required to:
e Identify at least one staff member as a contact person for the Charter School.
e Visit the Charter School at least annually.
e Ensure that the Charter School complies with all reports required of charter schools by law,
including the annual update required pursuant to Education Code Section 47606.5 (the
LCAP).
e Monitor the fiscal condition of the Charter School.
e Provide timely notification to the CDE if any of the following circumstances occur or will
occur with regard to the Charter School:
1. Arenewal of the charter is granted or denied.
2. The charter is revoked.
3. The charter school will cease operation for any reason.

It is the intent of The Academies that the District will be a welcomed partner at our charter schools,
including SVA. We anticipate all of the above oversight, and in addition, expect the District will
engage in a dispute resolution process (if needed) and will consider charter material revision and
renewal requests. To compensate for such oversight services, SVA will allocate a percentage in its
budget for this purpose, as identified by law (Education Code Section 47613).
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Memorandum of Understanding

The District’s Board may approve one or more memoranda of understanding to clarify the financial
and operational agreements between the District and the Charter School and The Academies.

Dispute Resolution

Governing Law: The procedures to be followed by the charter school and the entity granting the
charter to resolve disputes relating to the provisions of the charter. [California Education Code Section
47605(b)(5)(N).]

Dispute Resolution Policy

The Boards of The Academies and TCOE agree to attempt to resolve all disputes regarding this charter
pursuant to the terms of this section. All parties shall refrain from public commentary regarding any
disputes until the matter has progressed through the dispute resolution process.

The intent of this dispute resolution process is to:
e Resolve disputes within the Charter School pursuant to the Charter School’s policies;
e Minimize oversight burden on the County;
e Ensure afair and timely resolution to disputes.

Disputes Arising From Within the School

Disputes arising from within Sycamore Valley Academy, including all disputes between students,
staff, parents, volunteers, advisors, partner organizations, and governing Board members shall be
resolved pursuant to the policies and processes developed by the Charter School.

The County shall not intervene in any such internal disputes without the consent of the Board of The
Academies, and shall promptly refer any complaints or reports regarding such disputes to the Board of
The Academies, its Superintendent, or the Principal of Sycamore Valley Academy for resolution
pursuant to the Charter School’s policies. The County agrees not to intervene or become involved in
an internal dispute unless the dispute has given TCOE reasonable cause to believe that a violation of
this charter or laws or issues of student health or safety have occurred, or unless the Board of The
Academies has requested the County to intervene in the dispute.

Disputes Between the Charter School and the County

The Charter School or CMO and the County will be encouraged to attempt to resolve any disputes with
the County amicably and reasonably without resorting to formal procedures.

In the event of a dispute between the Charter Management Organization and the County, employees
and Board members of the CMO and the County agree to first frame the issue in written format
(“dispute statement”), which shall be shared between the parties within 10 business days of the event
giving rise to the dispute, and to refer the issue to the County Superintendent and the CMO
Superintendent. In the event that the County Board of Trustees believes that the dispute relates to an
issue that could lead to revocation of the charter in accordance with Education Code Section 47607,
the Charter School requests that this shall be noted in the written dispute statement. However,
participation in the dispute resolution procedures outlined in this section shall not be interpreted to
impede or act as a prerequisite to the County’s ability to proceed with revocation in accordance with
Education Code Section 47607.
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The CMO and County Superintendents shall informally meet and confer in a timely fashion to attempt
to resolve the dispute, not later than 10 business days from receipt of the dispute statement. In the
event that this informal meeting fails to resolve the dispute, both parties shall identify two Board
members from their respective boards who shall jointly meet with the CMO and County
Superintendents and attempt to resolve the dispute within 20 business days from receipt of the
dispute statement.

If this joint meeting fails to resolve the dispute, the CMO and County Superintendents shall meet to
jointly identify a neutral third party mediator to engage the parties in a mediation session designed
to facilitate resolution of the dispute. The format of the mediation session shall be developed jointly
by the CMO and County Superintendents. Mediation shall be held within sixty business days of
receipt of the dispute statement. The costs of the mediator shall be split equally between the District
and the Charter School. If mediation does not resolve the dispute, either party may pursue any other
remedy available under the law. All timelines and procedures in this section may be revised upon
mutual written agreement of the District and the Charter Management Organization. Both the CMO
and District Superintendents may use designees for this process.

Parent Involvement

Parent Teacher Organization

There will be a separate Parent Teacher Organization (“PTO”) that will encourage school participation,
sponsor activities, fundraise, and promote the school. The PTO provides parents with an opportunity
to engage with the members of our school community and work toward goals that benefit students
and staff, however there is no formal relationship or connection between the PTO and the Board of
The Academies. Parents will have multiple opportunities to be engaged in the life of the Charter
School as members of the Parent Teacher Organization.

Parent Involvement in Governance

From 2019-20 and beyond, The Academies will maintain a minimum of two (2) members of the CMO
Board who are parents/guardians of SVA students. Parents will frequent the school campus and
participate in the life of the SVA community, since parents/guardians are encouraged to spend 30
hours per family, per academic year as volunteers and/or participants in Charter School activities.
While parental involvement is not a condition for student enrollment or reenrollment, parents will
find multiple opportunities to participate as valued stakeholders in the Sycamore Valley Academy
community. (For further discussion of Parent Partnering, see Appendix S, or Section Il, Educational
Philosophy and Instructional Program, “Collaboration in the Whole School Community.”)

ELEMENT E — EMPLOYEE QUALIFICATIONS

Governing Law: Describe the qualifications to be met by individuals to be employed by the charter
school. [Education Code Section 47605 (b)(5)(E)]

The Academies shall recruit qualified, professional personnel who believe in the philosophy and
mission of the Charter School for all staff positions. All employees should possess the personal
characteristics, knowledge, and relevant experience consistent with the responsibilities and
qualifications identified in the posted job description as determined by the Charter School. All
employees must comply with the employee processing policies and procedures (to include, but not be
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limited to, fingerprint background checks, criminal records, proof of identity, right to work in the
United States, and TB risk assessment or screening). SVA will provide opportunities for teachers and
other professionals to continue their professional development.

See Appendix U, “Teacher Evaluation Forms.” These documents illustrate the feedback systems
provided to teachers from site administrators. In addition to these, instructional coaching (which is
nonevaluative) is also provided.

See Appendix V, “Sample Annual Calendar.” This is the sample SVA Master Calendar for the 2015-16
school year. All items color-coded in ice blue represent staff professional development trainings.

Written Job Descriptions

The Board of Directors shall prepare or cause to be prepared written job descriptions for each position or
category of positions at SVA. The job descriptions shall identify the essential functions of the position and
desired qualifications, and serve both as a recruitment tool and guide to expected performance standards.

For further detail regarding key roles, see Appendix Z, “Current Job Descriptions for Key Roles.”

The Superintendent

The Superintendent supervises the CMO staff, school site administrative staff, and business services staff
(or independent contractor hired for business services) of the Charter Management Organization, and
operates as the chief executive officer and President of the nonprofit public benefit corporation. The
Superintendent acts as the instructional leader of the Charter Management Organization, and is
responsible for facilitating the instructional programs outlined in the approved charters. The
Superintendent directly reports to the Board of Directors.

The Principal

The Principal serves as the chief administrator of the Charter School, developing and implementing
programs, curriculum and instructional resources, and budgets in a manner that promotes the educational
growth of each student and the professional development of each staff member. The Principal supervises
the instructional and non-instructional staff of the school site, and manages the Charter School’s day-to-
day functions. The Principal acts as an instructional leader at the Charter School and is responsible for
facilitating the instructional program as outlined in the “Educational Philosophy and Instructional
Program” sections of the governing charter. The Principal is directly responsible to the Superintendent.

Qualifications for the Superintendent and the Principal are the same, and include:

Education/Certifications

e Bachelor’s degree (required)

e MA or equivalent (desirable)

e California Administrative and Teaching Credential (desirable)
Experience

e Teaching experience (desirable)

e Administrative experience (desirable)

e Charter school experience (desirable)

84



Skills, Knowledge, and/or Abilities Required

e Excellent communication and community-building skills

e Extensive knowledge of and experience with curriculum development

e Belief in The Academies’ educational philosophy and program elements, including commitment to the
Mission and gifted education advocacy

e Athorough knowledge of special education needs and issues

e Strong leadership capabilities, including entrepreneurial and strategic vision

e Caring for students and their success in learning: a deep commitment to student achievement

e Strong instructional leadership and a positive role model for staff and students

e Knowledge of educational psychology, learning theories, developmentally appropriate practices, and
curriculum development

e Commitment to excellence and ongoing professional growth

e Effective conflict resolution skills

e Integrity in all dealings with the school community; is respectful, thoughtful, decisive, principled,
honest, and fair

e Recognition and acceptance of his/her responsibility for the success of The Academies, the charter
school as a whole, as well as the success of individual students, and flexibility, resourcefulness, and
commitment to these

e Ability to follow established procedures in an emergency situation

The Board of Directors of The Academies will consider candidates for the Superintendent and Principal
positions based upon a combination of education/certifications, experience, skills, knowledge and/or
abilities, and mission fit.

Charter Management Organization Staff

As the CMO organizational chart illustrates, there are several staff who comprise a suite of services and
resources to the charter schools operated by The Academies. The work of the employees of the CMO
directly supports the individual charter schools within our network and allows for the charter schools to
benefit from some economies of scale and cost-sharing that contributes to their long-term financial
sustainability. Roles within the CMO “central office” will include (but are not limited to) Operations
Director, Administrative Assistant, Instructional Coach, Substitute Teachers, and Specialist Teachers (who
deliver instruction at multiple campuses, such as Art, Instrumental Music, Intervention, etc.). As
enrollment grows and budgets can sustain additional support services over time, additional roles may be
developed in accordance with indicated student and school needs. Qualifications for CMO staff varies by
role. See Appendix Z, “Current Job Descriptions for Key Roles” to view qualifications pertaining to each.

Teachers

Teachers in charter schools shall be required to hold a Commission on Teacher Credentialing
certificate, permit or other document equivalent to that which a teacher in other public schools would
be required to hold. These documents shall be maintained on file at the charter school and shall be
subject to periodic inspection by chartering authority. It is the intent of the Legislature that charter
schools be given flexibility with regard to noncore, noncollege preparatory courses. [Education Code
Section 47605(1)]

Teaching faculty are highly-valued resources of the Charter School. SVA core teachers will be qualified
in accordance with Education Code Section 47605(l), and will hold appropriate California teaching

certificates, permits, or other documents issued by the Commission on Teacher Credentialing.
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Appropriate documents will be maintained on file and subject to periodic inspection by the District. In
accordance with Section 47605(l), flexibility in credentialing will be observed with regard to noncore,
noncollege preparatory courses.

The Charter School may also employ non-certificated instructional support staff in any case where a
prospective staff member has an appropriate mix of subject matter expertise, professional experience,
and the demonstrated capacity to work successfully in an instructional support capacity in noncore,
noncollege preparatory courses and activities. Instructional support staff will not serve as the teacher
of record for individual pupils and may not assign grades or approve student work assignments
without the approval of the teacher of record, except in noncore, noncollege preparatory courses and
activities.

Qualifications for Core Academic Teacher positions:

A love for students and learning (desired)

A proven track record of/ eagerness to be innovative and dynamic in instructional
methods (desired)

A commitment to the philosophy and mission of SVA (required)

Bachelor’s Degree (required)

Valid California Teaching Credential(s), certificate, permit, or other document equivalent to
that which a teacher in other public schools would be required to hold as required for the
relevant grade(s) (required)

EL Authorization (CLAD, BCLAD, or CTEL Certificate) (required)

Appropriate supplemental or multi-subject credential(s), as applicable (required)

Two or more years teaching experience (desired)

Teacher Expectations and Duties
Teachers must embrace the Charter School's philosophy and mission, as outlined in this charter.
Additionally, the following qualities shall be expected of all SVA teachers:

Strong instructional leadership and a positive role model for students.

Caring about students and their success in learning.

Demonstrable effectiveness in teaching, mentoring, and writing.

Deep commitment to student achievement.

Accepting responsibility and accountability for instruction.

Working flexible schedules in order to accommodate the varying needs and schedules of
enrolled students, parents and community.

Knowledge of educational psychology, learning theories, developmentally appropriate
practices, and curriculum development.

Experience implementing differentiated instruction, thematic learning, constructivist or
Montessori methods, and project-based learning, or an enthusiastic willingness to support
these features of our program.

Familiarity with or willingness to be trained in instructional methodology and procedural
compliance.

Ability to modify the curriculum and materials for all types of students.

Proactive approaches to discipline and the ability to maintain a respectful, safe, and
nurturing learning environment.

Effective conflict resolution skills.

86



¢ Ability to collaborate with fellow faculty and administrators to advance proven learning
practices, develop curriculum, and share strategies for student success as a member of a
team.

¢ Meet deadlines and be well-organized.

e Possess integrity in all his/her dealings with the Charter School community; be
respectful, thoughtful, decisive, principled, and fair.

e Possess an ability to communicate with parents and an ability to see parents as a
resource.

e Recognize and accept their responsibility for the success of SVA as an entity, as well as the
success of their individual students, and demonstrate flexibility, resourcefulness, and
commitment to both.

In addition to those qualities listed above, Core Academic Teachers will be responsible to fulfill duties
including, but not limited to, the following:
e Core subject instruction in mathematics, language arts, science, and history/social studies.
e Incorporating academic, creative, and service-learning enrichment opportunities into core
academics whenever possible.
e Curriculum planning and pacing to ensure continuous learning.
e Student assessment, monitoring of student progress, and maintaining grades and
scores.
e Setting goals and standards for student achievement.
e Communicating with administration to implement feedback for continuous professional
improvement.
e Monitoring the safety and security of students.
¢ Serving on committees and task forces to support the Charter School’s success.
e Extra-curricular activities such as sports, clubs, etc.
Staff Development for Teachers
Every teacher will participate in extensive on-site training and professional development provided by
SVA in order to deliver the instructional program of the Charter School. The table below
demonstrates the three required professional development courses for all teachers at Sycamore
Valley Academy

Required Professional Development for Teachers
Instructional

1 ) Project Based Learning Gifted Education for All
Foundations
Annual 2016-17 Math
2 Content Area Focus ;
2017-18* proposed Reading
Social _ContracF Tier 1-3, 4 Options, Respect Intersection of Social
(Restorative-Justice .
Agreements for Classroom Contract with Classroom
3 based .
behavior/disciplinary Mgmt, Staff Respept Agreement, Meetings/ !Everyday
systems) Mediation Explorers, Habit of a Scholar

In addition to extensive training in our school’s instructional foundations (project-based learning and
gifted education for all), an annual content area focus (where we articulate K-8 best practices in
delivering the content instruction in a manner consistent with our educational philosophy), and the
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Social Contract (our school’s disciplinary systems), teachers will participate training opportunities
including, but not limited to:
e Constructivist pedagogy
¢ Managing the multi-age classroom
e Performance-based, authentic assessments
¢ Analyzing student performance data (both quantitative and qualitative) to improve
student learning
e Social and Emotional Learning/Emotional Intelligence
o Serving special student populations: the legal requirements, our intervention structures, and
instructional strategies to improve the achievement of EL, socio-economically disadvantaged
students, Special Education, and Section 504 students
e To the extent that the District and/or SELPA provide training opportunities and/or
information regarding special education to site staff, such opportunities and/or
information shall be made available to Charter School staff.
e Specially Designed Academic Instruction in English (“SDAIE”) techniques
e Specialized Training, which includes adaptive equipment as needed (e.g. auditory
devices, epipens, etc.)

In addition, teachers are encouraged to take advantage of professional growth opportunities that are
available through outside organizations such as the District, the Tulare County Office of Education,
universities, and colleges.

See Appendix V, “Sample Annual Calendar.” This is the sample SVA Master Calendar for the 2015-16
school year. All items color-coded in ice blue represent staff professional development trainings.

Teacher Observation and Evaluation

A teacher evaluation process will be implemented to provide information about how each teacher is
performing in his/her duties as a classroom instructor at Sycamore Valley Academy. The observation
and related meetings will help identify areas of strength, as well as identify areas for improvement.
The information collected during the observation and evaluation meetings will be used for ongoing
professional growth and development, as well as a determining factor in the decision to re-hire.

The information contained in Appendix U, “Teacher Evaluation Forms” reflects the observation and
evaluation system currently in use at Sycamore Valley Academy, and proposed for use by all charter
schools operated by The Academies. Refinement of teacher evaluation processes is expected to
continue with staff collaboration. These documents illustrate the feedback systems provided to
teachers from site administrators. In addition to these, instructional coaching (which is nonevaluative)
is also provided.

Substitute Teachers
The Academies will hire substitute teachers in accordance with applicable law.

Instructional Aides

Instructional Aides assist the teachers/Principal in maintaining appropriate activities and an
environment to enable children to learn.
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Qualifications for Instructional Aide positions:
1. High school graduate. (required)
2. Two or more years experience working with children and adults in a school setting.
(desired)
. Past participation in school events.
. Working knowledge of school operations and procedures.
. Appropriate use of standard English language, in writing and in speech.
. Ability to perform non-teaching classroom tasks.
. Ability to word process and use suitable computer software applications.
. Ability to operate a copier, laminator, and similar school office machines.
. Ability to establish and maintain positive and effective working relationships with
students, teachers, co-workers, and the public.
10. Ability to understand and effectively carry-out verbal and/or written instructions from the
teachers and the principal.
11. Ability to follow established procedures in an emergency situation.
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Instructional Aide Expectations and Duties
In addition to those qualities listed above, instructional aides work under the direct guidance of the
teachers and the principal, and will be responsible to fulfill duties including, but not limited to, the
following:

e Assist students in completing classroom assignments.

e Assist in preparing instructional materials for classrooms and school in general.

e Supervise students in classrooms, playgrounds, cafeteria, hallways, and study halls; before

school and after school bus supervision is possible as well.

e Score non-confidential tests and other exercises.

e Check out materials and correct of daily work.

e May participate in daily and long range planning.

e Other duties as assigned by the Principal or supervising teacher.

Outsourced Positions

The Academies reserves the right to contract with third party consultants, companies, or agencies to
efficiently and responsibly achieve its mission in a cost-effective manner. The Academies intends to
outsource business services, which will be under the direct supervision of the Superintendent. Other
outsourced positions may include, but are not limited to, any of the following: nursing, mental health
counseling, and/or food service. The Academies will ensure that the qualifications of the employees
of contractors are consistent with the expectations for CMO employees. When appropriate, SVA will
contract with appropriately qualified and/or credentialed outside providers to provide services as
necessary. SVA will consider reputable organizations, such as those endorsed by the California Charter
Schools Association. The Charter School will fairly evaluate any offer of services from the District
against any other offers for similar services from third party providers. In addition, there will be
scrutiny and oversight of any administrative service such that a financial conflict of interest will be
avoided.
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ELEMENT F — HEALTH AND SAFETY

Governing Law: The procedures that the charter school will follow to ensure the health and safety of
pupils and staff. These procedures shall include the requirement that each employee of the charter
school furnish it with a criminal record summary as described in Section 44237. [California Education
Code Section 47605(b)(5)(F)]

A healthy and safe environment is imperative to productive teaching and learning. Sycamore Valley
Academy has adopted and implemented a comprehensive set of health, safety, and risk management
policies. These policies were developed in consultation with the Charter School’s insurance carriers.
These policies will be reviewed and updated as required in response to any change in conditions or
operations that may affect the health and safety of students and staff. The policies will be
incorporated as appropriate into the Family and the Employee handbooks.

The following elements are a part of the Charter School’s adopted policies:

¢ Requirement that employees and contractors of the Charter School be fingerprinted and
furnish the school with a criminal record summary as described in Education Code Sections
44237 and 45125.1.

¢ Requirement that Charter School staff fulfills their “mandated child abuse reporter”
obligations, and follow all applicable reporting laws.

e Requirement for risk assessment or examination of faculty and staff for tuberculosis
as described in Education Code section 49406.

e Requirement for immunization of pupils as a condition of school attendance to the same
extent as would apply if the pupils attended a non-charter public school.

¢ Adherence to Education Code Section 49423 regarding administration of medication in
school.

e Provision for the screening of pupils' vision, hearing, and scoliosis to the same extent as
would be required if the pupils attended a non-charter public school.

¢ Development of and adherence to an Emergency Preparedness Plan drafted specifically to the
needs of the school site in conjunction with law enforcement and the Fire Marshall. This plan
shall include but not be limited to the following responses: fire, flood, earthquake, terrorist
threats, and hostage situations.

e Policy to meet state and federal standards for dealing with blood borne pathogens and
other potentially infectious materials in the workplace. SVA has established a written
Infectious Control Plan designed to protect employees and students from possible infection
due to contact with blood borne viruses.

e Compliance with Education Code Section 47610 by utilizing facilities that are compliant with the
California Building Standards Code. The Charter School agrees to maintain visitor policies, and to
test sprinkler systems, fire extinguishers, and fire alarms annually at its facilities to ensure that
they are maintained in an operable condition at all times. The Charter School shall conduct fire
drills at least once per month in accordance with Title 5 California Code of Regulations, Section
550.

e Maintenance of a drug and alcohol and tobacco free environment.

e A comprehensive complaint and investigation procedure for all complaints and concerns
coming into the Charter School.

e A comprehensive policy to prevent and immediately remediate any concerns about
sexual discrimination or harassment at the Charter School.

90



ELEMENT G — RACIAL AND ETHNIC BALANCE

Governing Law: The means by which the school will achieve a racial and ethnic balance among its
pupils that is reflective of the general population residing within the territorial jurisdiction of the
school district to which the charter petition is submitted. [California Education Code Section
47605(b)(5)(G)]

Community Diversity and Outreach

It is the intent of the Charter School that our student population should reflect the diversity of the
District. Our outreach will be conducted with the intent that SVA will serve all students to the
capacity that the Charter School is able to provide. SVA is aware that, as a school of choice,
community awareness of the Charter School is a necessary component in achieving this
diversity. Since students are not automatically designated to attend SVA, as they would be for
school district of residence schools, SVA will market itself to the community and make our option
known, especially to those segments of the population that are typically less informed of
educational options. These include non-English-speaking families, the Hispanic/Latino community,
the Black/African American community, the South East Asian community, and the socio-
economically disadvantaged. In order to ensure equitable access to SVA for all interested families,
marketing will target these populations specifically. Sycamore Valley Academy will use an array of
outreach and marketing strategies, including, but not limited to:
¢ An enrollment timeline and process that allow for a broad-based recruiting and
application process
¢ School website (www.sycamorevalleyacademy.org) and social media (Facebook)
e Flyers and brochures, business cards
e Press releases to local news outlets (including Spanish language media)
¢ Informational meetings
e Language translation to the extent possible
e Reach out to local leaders and organizations such as faith-based organizations, or entities
that represent entry points or opportunities to build relationships with under-represented
communities

Each year, the Charter School shall review its racial and ethnic balance and these policies to
determine which policies and practices are the most effective in achieving a diverse student
population. Marketing strategies will be adjusted annually as the enrollment and admissions
demographic data indicates which marketing campaigns are most efficacious for appealing to these
subgroups. Special care will be given to be sure that families who are typically less informed about
education options have a chance to learn about and choose our school. Since it is not legal for the
Charter School to consider demographics of protected classes as an admissions criteria in order to
benefit an underrepresented group, SVA intends to use thoughtful marketing to ensure broad-
based recruiting from our community. In addition, our admissions process, including the public
random drawing in the case that interest exceeds capacity, ensures that entrance to the Charter
School is offered in an equitable, nondiscriminatory manner.

Over the course of Sycamore Valley Academy’s first charter term, we have engaged in the activities

described above. A report of activities by academic year can be found in Appendix AA, “Outreach &
Diversity in the First Charter Term.”
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ELEMENT H — ADMISSIONS REQUIREMENTS

Governing Law: Admission requirements, if applicable. [California Education Code Section
47605(b)(5)(H)]

All students attending SVA must follow the application, admission, and enrollment policies of the
Charter School.

The application for admission to SVA shall consist of a one-page, simple form to collect contact and
basic student information necessary to facilitate admission or entry into a public random drawing
(such as address and grade level the child will be entering). The simplicity of the application
process is designed to prevent paperwork complexity from prohibiting access to the Charter
School. In order for parents to make an informed choice when selecting the Charter School, we will
provide an informative website, monthly school tours, and informational meetings/presentations
during the open enrollment period (“Admissions Window”) to communicate what SVA offers, and
to provide parents with an opportunity to have their questions answered.

The Board shall have the sole authority to determine the size and grade-level breakdown of the
student body at Sycamore Valley Academy. The determination of school capacity shall be based on,
among other things, the Charter School’s academic program, the school’s fiscal viability, the
educational needs of enrolled students, the capacity of the school site, and the level of interest
shown by students who want to attend the school.

Admission Requirement

The Charter School will be nonsectarian in its programs, admission policies, and all other operations, and
will not charge tuition nor discriminate against any student based upon any of the characteristics listed in
Education Code Section 220.

The Charter School shall admit all pupils who wish to attend the Charter School. No test or assessment
shall be administered to students prior to acceptance and enrollment into the Charter School. The Charter
School will comply with all laws establishing minimum and maximum age for public school attendance in
charter schools. Admission, except in the case of a public random drawing, shall not be determined by the
place of residence of the pupil or his or her parent or legal guardian within the state.

The Charter School shall require students who wish to attend the Charter School to complete an
application form. After admission, students will be required to submit an enrollment packet, which shall
include the following:
1. Student enrollment form
Proof of Immunization
Home Language Survey
Completion of Emergency Medical Information Form
Proof of minimum age requirements, e.g. birth certificate
Release of records

oukwnN

SVA shall be open to all students at the appropriate grade levels who wish to attend within the
minimum and maximum age requirements specified in applicable law.
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The only admission requirement is that students wishing to attend Sycamore Valley Academy must
follow the Charter School’s admission procedures with respect to completing applications, and
enrollment forms and documents by the announced deadlines. Application deadlines, which will
normally be in the winter for admission the following fall, shall be coordinated with local public and
private schools to give students and their parents opportunity to consider the full range of
educational opportunities available to them. Late applications for admission may result in loss of
admission and enrollment preferences as listed below.

Sycamore Valley Academy will encourage parent and/or community contributions to help fund
SVA’s educational programs, but shall not require any monetary contribution as a condition for
application, admission, enrollment, or participation in any of the school’s required educational
activities.

Public Random Drawing and Preferences

Applications will be accepted during a publicly advertised Admissions Window each year for
enrollment in the following school year. Existing enrolled pupils are exempted from the annual
lottery process after admittance, attendance, and completion of a re-enrollment form to reserve
their seat annually.

Following the admissions window and application deadline each year, applications shall be counted
to determine whether any grade level has received more applications than there is seat availability.
In the event that this happens, the Charter School will hold a public random drawing (“lottery”) to
determine admission for the impacted grade level(s). Admission preferences in the case of a public
random drawing shall be given to the following students in the following order:

1. Existing pupils of the Charter School

2. Children of current employees and Board members of the Charter Management Organization
3. Siblings of admitted pupils, currently enrolled students, or graduates of any Charter School
within The Academies

4. Students residing within the boundaries of VUSD
5. All other students who wish to attend the Charter School

If the number of student applications for admission exceeds the Charter School’s capacity, SVA staff
will determine admissions according to the following procedure. First, existing pupils of the Charter
School shall be exempt from the lottery, so long as they have submitted a re-enrollment form,
indicating their intent to return in the fall. Second, children of current employees and Board
members of the Charter Management Organization shall be admitted with exemption from the
lottery process. Third, siblings of previously admitted pupils or SVA graduates will be exempt from
the lottery. Fourth, consistent with State law, charter schools are required to give preference to
students who reside within the boundaries of the school district where the charter school is located.
Students who reside within Visalia Unified School District boundaries shall be included in the lottery
with a weighting factor of 2 to 1. All other (outside District) applicants will be included in this lottery
for admissions with a factor of 1.

At the conclusion of the public random drawing, all students who were not granted admission due to
capacity will be placed on a wait list according to their draw in the public random drawing. This wait
list, called an admission priority list, will allow students the option of enrollment in the case of an
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opening during the current school year. In no circumstance will a wait list carry over to the following
school year. The order of admission of students at any time during the semester shall be based
solely on the order of applicants on the admission priority list.

After the admission priority list has been exhausted or at the conclusion of the school year, the
Charter School will advertise if a space has become available and applications are being accepted. If
more applications are submitted than there are spaces are available, another public random
drawing will be conducted for the open spaces as described above.

Conditions of Enrollment

All schools within The Academies shall have the following requirements that must be met by each
student and their family before beginning classes at the Charter School:
e Complete enrollment/registration forms, including student data sheet, emergency information
cards and other required documents by the deadline provided
e Provide records documenting immunizations required for admission to public schools

Admission tests will not be required; however, assessments will be administered to inform
individual instructional programs once students are admitted and enrolled. These tests will serve as
diagnostics of students’ reading, writing, and math skills.

Research shows the importance of parental involvement in students’ achievement; The Academies
strongly encourages and supports parents’ involvement in their children’s education. Parents will be
encouraged to volunteer/participate 30 hours or more per year to support the school, as outlined in
the Family Handbook, which is updated and distributed to enrolled families annually. However, in no
circumstance will a parent or guardian’s inability to meet the volunteer/participation goal result in
an educational detriment to the student. This encouraged involvement is not a “condition of
enrollment.” The Academies believes that even when the 30 hour suggestion is not requirement,
having such a goal and communicating it to enrolled families sends the right message to families:
that parents/guardians are our partners in a shared purpose, that they are invited and welcomed in
our community, and that their help is invaluable as we strive to provide a world class education to
their children.

ELEMENT I - FINANCIAL PLANNING, REPORTING, AND ACCOUNTABILITY

Governing Law: The manner in which annual, independent financial audits shall be conducted, which
shall employ generally accepted accounting principles, and the manner in which audit exceptions and
deficiencies shall be resolved to the satisfaction of the chartering authority. [California Education Code
Section 47605 (b)(5)(1)]

Budget

See Appendix AB, “3-year Budget and Cash Flow Assumptions.” Included in Appendix AB is the
following:

Projected operational budgets for three years of operation

Cash flow projections for three years of operation

Funding Calculations Input page

A budget narrative
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These documents are based upon the best data available to the Petitioners at this time.

Financial Reporting

The Charter School shall comply with all financial reporting requirements of Education Code Section
47604.33 (a), which states:

Each charter school shall annually prepare and submit the following reports to its chartering
authority and the county superintendent of schools, or only to the county superintendent of
schools if the county board of education is the chartering authority:

1. On or before July 1, a preliminary budget.

2. ByJuly 1, an annual update (LCAP) required pursuant to Education Code Section
47606.5.

3. On or before December 15, an interim financial report. This report shall reflect
changes through October 31.

4. On or before March 15, a second interim financial report. This report shall reflect
changes through January 31.

5. On or before September 15, a final unaudited report for the full prior year.

The Academies Board shall adopt and implement systems and processes to keep track of financial data
and to compile information in the prescribed format needed for the required reports, and to ensure
that the above information is provided to the District/County in timely fashion. In addition, The
Academies shall comply fully with Education Code Section 47604.3.

Insurance

The Academies will acquire and finance general liability, workers’ compensation, and other necessary
insurance of the types and in the amounts required for an enterprise of this size and nature for the
operation of Sycamore Valley Academy.

Administrative Services

Governing Law: The manner in which administrative services of the school are to be provided.
Education Code Section 47605(g).

The Superintendent at The Academies coordinates business/administrative services in the following
manner:

Personnel Transactions

Any personnel records are kept in confidential personnel files. These include offers of employment,
verification of ability to be employed in the US and by a California public school, changes in full-
time/part-time status, and any other relevant matters.
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Accounting and Payroll

Sycamore Valley Academy may contract with the following organizations, or others, to provide needed
financial and professional services for the maximal functioning of the Charter School, if such services
will provide a maximum fit with the Charter School’s needs, combined with minimum cost:

EdTec

EdTec delivers business, educational, and technology services to charter schools. Since 2001,
EdTec has assisted more than 150 charter schools and developers. EdTec provides charter schools
with expertise and economies of scale to hire senior experienced personnel who specialize in
different areas of school management. Their offerings include: Finance and Accounting, Business
Services and Human Resources, Renewals & Grant Writing, Facilities Assistance, Student
Information & Assessment Systems, Governance Training, and Strategic Planning.

Tulare County Office of Education, Business Services Division

TCOE Business Services Division provides a wide range of support services for 46 school districts.
The Division collects, processes and disseminates all fiscal, budgetary, and related statistical
information and reports for all school districts within Tulare County.

In addition, Business Services acts in an advisory capacity to assist and support districts with
general school business, financial operations and state and federal reporting requirements.

Financial Audits

Governing Law: The manner in which annual, independent, financial audits shall be conducted, which
shall employ generally accepted accounting principles, and the manner in which audit exceptions and
deficiencies shall be resolved to the satisfaction of the chartering authority. [California Education Code
Section 47605(b)(5)(1)]

An annual independent fiscal audit of the books and records of SVA will be conducted as required by
Education Code Sections 47605(b)(5)(I) and 47605(m). The books and records of the Charter School
will be maintained in accordance with generally accepted accounting principles and applicable laws.
The audit will employ generally accepted accounting procedures and shall be conducted in
accordance with applicable provisions within the California Code of Regulations governing audits of
charter schools, as published in the State Controller’s K-12 Audit Guide.

An audit committee appointed by the Board of The Academies will select an independent auditor
through a request for proposals. The auditor will have, at a minimum, a licensed CPA and educational
institution audit experience and will be approved by the State Controller on its published list as an
educational audit provider. To the extent required under applicable federal law, the audit scope will
be expanded to include items and processes specified in applicable Office of Management and Budget
Circulars.

The annual audit will be completed and forwarded to the County, the County Superintendent of
Schools, the State Controller, and to the CDE by the 15th of December of each year. The
Superintendent, along with the audit committee, if any, will review any audit exceptions or
deficiencies and report to The Academies Board of Directors with recommendations on how to
resolve them. The Board of The Academies will submit a report to the County describing how the
exceptions and deficiencies have been or will be resolved to the satisfaction of the County along with

96



an anticipated timeline for the same. Audit appeals or requests for summary review shall be
submitted to the Education Audit Appeals Panel (“EAAP”) in accordance with applicable law.

The independent fiscal audit of the Charter School is public record to be provided to the public upon
request.

Facilities
Governing Law: The facilities to be utilized by the school. The description of the facilities to be used by
the charter school shall specify where the school intends to locate. Education Code Section 47605(g).

It is anticipated that the Charter School’s facility will be provided by the Visalia Unified School District
in response to a Proposition 39 (“Prop. 39”) request as required by Education Code Section 47614 and
its implementing regulations, timelines, and guidelines. Sycamore Valley Academy wishes to remain in
its location at 6832 Ave. 280 Visalia, CA 93277.

Sycamore Valley Academy reserves the right to utilize additional or alternative facilities, and will
inform the District if there are changes in its facility plans.

Transportation

Since Sycamore Valley Academy is a school of choice, it will be the responsibility of parents/guardians to
provide transportation of students to and from the Charter School. If SVA determines that it is possible
and advantageous to offer transportation to and from school, it will notify all parents of such
opportunity.

ELEMENT J — SUSPENSION/EXPULSION POLICIES

Governing Law: The procedures by which pupils can be suspended or expelled. [California Education
Code Section 47605(b)(5)(J)]

Suspension/Expulsion Procedures
See Appendix AC, “Student Suspension and Expulsion Policy.”

The Charter School’s Suspension and Expulsion Policies will be printed and distributed as part of the
Charter School’s Family Handbook, which will clearly describe the Charter School’s expectations
regarding attendance, mutual respect, substance abuse, violence, safety, and work habits. Each
student and his or her parent or guardian will be required to verify that they have reviewed and
understand the policies at the start of each school year. These policies will provide all students with
an opportunity for due process and will conform to applicable federal and state law regarding
students with exceptional needs. The Charter School will notify the County of any expulsions within
ten days of the expulsion decision.

The Student Suspension and Expulsion Policy has been established in order to promote learning and
protect the safety and well-being of all students at the Charter School. When the policy is violated, it
may be necessary to suspend or expel a student from regular classroom instruction. This policy shall
serve as the Charter School’s policy and procedures for student suspension and expulsion and it may
be amended from time to time without the need to amend the charter so long as the amendments

97



comport with legal requirements. Charter School staff shall enforce disciplinary rules and procedures
fairly and consistently among all students.

Corporal punishment shall not be used as a disciplinary measure against any student. For purposes
of this policy, corporal punishment does not include any employee’s use of force that is reasonable
and necessary to protect the employee, students, staff, or other persons or to prevent damage to
school property.

The Academies utilizes a Restorative-Justice based student disciplinary system, which we call our
“Social Contract.” All staff are trained in its basics, and instructional staff receive extensive training
in the application of its principles for student engagement. The intent of our Social Contract is to
promote a healthy, safe, and intellectual school culture and to ensure all students are treated with
dignity and are given the opportunity to learn when moments of conflict arise at school. Staff are
trained to develop Classroom Respect Agreements, offer students “the 4 Options” (a peace-making
strategy when conflict exists between members of the school community), and support students’ use
of productive (constructive) language and active listening (mirroring) to promote the empathy
needed for conflict-resolution, forgiveness, and appropriate behaviors. Appendix T contains our staff
training booklet for “The Social Contract.”

Similar systems have been attributed to a state-wide decline in suspensions and expulsions over the
last 5 years.

Table 4: Percentage Decline in Statewide Suspensions and Expulsions
from 2011-12 to 2014-15

(N) Decline % Decline
Type 2011-12 2012-13 2013-14 2014-15 11-12t0 11-12to 14-15

14-15
Suspensions | 366,629 | 329,370 | 279,383 | 243,603 | -123,026 -33.56%
Expulsions 9,553 B,266 6,611 5,692 -3,861 -40.42%

“Several factors contributed to the years-long declines... including “restorative justice” programs that
help students understand the nature and consequences of their actions.” (California Department of
Education, 2016). We see the same benefit at Sycamore Valley Academy: Restorative Justice helps
students learn from their problems or conflicts. Another benefit we see of working with kids in this
manner is that it helps to establish a positive school culture and establish norms and rules with the buy-
in of the whole community. We believe it speaks a right message to kids about our belief in their ability
to solve their own problems and repair any damage done from wrong-doing. We also believe this
approach provides students the opportunity to develop their peace-making abilities as well as the
career-readiness skills of being able to work with others and effectively collaborate and communicate.
We believe it is powerful to teach students to identify and name their emotions, explain why they feel

the way they do, to actively listen and with empathy show understanding, and to identify negative
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patterns in a relationship and commit to make them positive. Our “Social Contract” prevents
suspensions and expulsions and increases student engagement by fostering a sense of belonging and
individual dignity, and is aligned with the principles of our instructional/educational philosophy as well.

(from Preservice Training at SVA, 8/1/16)

ELEMENT K — RETIREMENT

Governing Law: The manner by which staff members of the charter schools will be covered by the State
Teachers' Retirement System, the Public Employees' Retirement System, or federal social security.
[California Education Code Section 47605 (b)(5)(K)]

Retirement

The Academies will offer State Teachers’ Retirement System (“STRS”) participation for all certificated
employees, and will pay the required employer contribution for such benefits. The Charter School will
make the required employer contribution toward federal Social Security for those employees not
covered by STRS. The Superintendent shall be responsible for ensuring that appropriate arrangements
are made for coverage.

Employee Benefits

The Academies will provide health, dental, and vision insurance coverage for full time regular staff,
consistent with the requirements of the Affordable Care Act. We will attempt to provide coverage that is
reasonably comparable with coverage provided by the County to its employees, provided such coverage
is available at reasonable cost. The Charter School may pay much of the cost of such coverage for full
time employees. If allowed by the Insurer, part time employees may purchase similar coverage. No staff
member will receive paid health benefits beyond his or her term of employment, except to the extent
required by law. The Academies will have the autonomy to review all benefits packages and make
modifications as needed.

ELEMENT L — ATTENDANCE ALTERNATIVES

Governing Law: The public school attendance alternatives for pupils residing within the school district
who choose not to attend charter schools. [California Education Code Section 47605(b)(5)(L)]
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Public School Attendance Alternatives

Governing Law: The public school attendance alternatives for pupils residing within the school district
who choose not to attend charter schools. [California Education Code Section 47605(b)(5)(L)]

Students who opt not to attend the Charter School may attend school district of residence schools or
pursue an inter- or intra-district transfer in accordance with existing enrollment and transfer policies of
their district or county of residence. Parents or guardians of each pupil enrolled in the Charter School
shall be informed that the pupil(s) has no right to admission in a particular school of any local education
agency (or program of any local education agency) as a consequence of enrollment in SVA, except to the
extent that such a right is extended by the local education agency.

ELEMENT M — EMPLOYEE RIGHTS

Governing Law: The rights of an employee of the school district upon leaving the employment of the
school district to work in a charter school, and of any rights of return to the school district after
employment at a charter school. [California Education Code Section 47605(b)(5)(M)]

Employee Return Rights

Since The Academies’ employees are neither employees of VUSD nor TCOE, District or County
employees who have left employment in the District/County to work at The Academies or SVA shall not
have any right to return to the District/County except as agreed upon by the District/County at its
discretion in accordance with District/County Board Policy and applicable collective bargaining
agreements. Former employees of the District/County who resign from employment to work at The
Academies or SVA and who later wish to return to the District/County shall be treated the same as any
other former District/County employee seeking reemployment in accordance with District/County
policy, applicable law, and applicable bargaining agreements.

Neither The Academies nor SVA shall have any authority to confer any rights to return on District/County
employees. Sick or vacation leave or years of service credit at the District/County or any school district
shall not be transferred to the CMO or Charter School.

A former employee of any school district shall have the following rights:
e Any rights upon leaving the employment of the school district to work in the charter school that
the school district may specify.
e Any rights of return to employment in the school district after employment in the charter school
as the school district may specify.
e Any other applicable rights upon leaving employment to work in the charter school that are
outlined in law.

Rights of School District Employees

No employee currently employed by VUSD or TCOE shall be required to work at The Academies or
Sycamore Valley Academy. Any employee who so desires will be considered for employment through an
open application process and, if selected, will become an employee of The Academies or SVA.
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ELEMENT N - IMPACT ON THE CHARTER AUTHORIZER

Governing Law: The procedures to be followed by the charter school and the entity granting the charter
to resolve disputes relating to provisions of the charter. [California Education Code Section
47605(b)(5)(N)]

This statement is intended to fulfill the terms of Education Code Section 47605(g) and provides
information regarding the proposed operation and potential effects of the Charter School on the County.

Civil Liability
The Academies shall operate as a California nonprofit public benefit corporation. This corporation is

organized and operated exclusively for charitable purposes within the meaning of Section 501(c) (3) of
the Internal Revenue Code and California Revenue and Taxation Code Section 23701d.

Pursuant to Education Code Section 47604(c), the County shall not be liable for the debts and
obligations of the Charter School, operated by a California nonprofit benefit corporation or for claims
arising from the performance of acts, errors, or omissions by the charter school as long as the County
has complied with all oversight responsibilities required by law. The Academies shall work diligently to
assist the County in meeting any and all oversight obligations under the law to ensure the County shall
not be liable for the operation of SVA or any other school managed by The Academies.

Further, The Academies and the County shall enter into a memorandum of understanding, wherein
The Academies shall indemnify the County for the actions of Sycamore Valley Academy under this
charter.

The corporate bylaws of The Academies shall provide for indemnification of the Board, officers,
agents, and employees, and the Charter School will purchase general liability insurance, Board
Members and Officer’s insurance, and fidelity bonding to secure against financial risks.

The Board of the Charter School will maintain and implement appropriate risk management practices
as discussed herein, including screening of employees, establishing codes of conduct for students, and
dispute resolution.

Charter Renewal

The term of Charter School’s charter shall be five years. During that period, the Charter School is
responsible for demonstrating progress and meeting the goals of the charter. The Academies may
present a petition to renew or amend the charter of Sycamore Valley Academy at any time and the
County agrees to respond to such petitions pursuant to the process and timelines specified in
Education Code Sections 47605 and 47607.

Each charter renewal shall be for a period of five years, as required by law. The progress and

accomplishments of the Charter School shall be measured, at renewal, according to the criteria
specified in Education Code Section 47607(b) and its implementing regulations.
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ELEMENT O — CLOSURE PROTOCOL

Governing Law: The procedures to be used if the charter school closes. The procedures shall ensure a
final audit of the charter school to determine the disposition of all assets and liabilities of the charter
school, including plans for disposing of any net assets and for the maintenance and transfer of public
records. [California Education Code Section 47605(b)(5)(0)]

The following procedures shall apply in the event the charter school closes, regardless of the reason
for closure.

Closure of the school shall be documented by resolution of the Board of The Academies. The resolution
shall identify the reason(s) for closure and identify an entity and person or person(s) responsible for
winding-down activities. The Board of Directors will promptly notify parents and students of the
Charter School, the District, the Tulare County Office of Education, the School’s SELPA, the retirement
systems in which the School’s employees participate (e.g., Public Employees’ Retirement System, State
Teachers’ Retirement System, and federal social security), and the California Department of Education
of the closure as well as the effective date of the closure. This notice will also include the name(s) of
and contact information for the person(s) to whom reasonable inquiries may be made regarding the
closure; the pupils’ school districts of residence; and the manner in which parents and guardians may
obtain copies of pupil records, including specific information on current academic progress.

The Board shall ensure notification to the parents and students of the school provides information to
assist parents and students in locating suitable alternative programs and the manner in which they
can obtain a copy of their child(ren)’s student record. This notice shall be provided promptly, within
10 business days following the Board’s decision to close the school.

Upon proper notification and request by a new school of attendance, student records will be
transferred. During the close out process, all pupil records shall be maintained by the custodian
designated by the Board. The Academies shall otherwise assist students in transferring to their next
school. All transfers of student records shall be made in compliance with the Family Educational Rights
and Privacy Act (“FERPA”), 20 U.S.C. §1232g.

Personnel records shall be maintained and transferred in accordance with applicable law by the
“responsibility entity” designated by the Board.

The Board will also develop a list of pupils in each grade level and the classes they have completed,
together with information on the pupils’ districts of residence, which they will provide to the entity
responsible for winding-down activities.

The School may ask the County to store remaining original records of Charter School students. All
records of the School may be transferred to the County upon Charter School closure. If the County
will not or cannot store the records, the Charter School shall work with the Tulare County Office of
Education to determine a suitable alternative location for storage.

As soon as reasonably practical, the Charter School shall prepare final financial records. The school

shall also have an independent audit completed within six months after closure. The school shall pay
for the final audit. The audit shall be prepared by a qualified CPA selected by the school and shall be
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provided to the Tulare County Office of Education and California Department of Education promptly
upon completion.

The final audit will include an accounting of all financial assets, including cash and accounts
receivable and an inventory of property, equipment, and other items of material value, an
accounting of the liabilities, including accounts payable and any reduction in apportionments as a
result of audit findings or other investigations, loans, and unpaid staff compensation, and an
assessment of the disposition of any restricted funds received by or due to Sycamore Valley
Academy.

The Charter School will complete and file any annual reports required pursuant to Education Code
section 47604.33.

Upon closure of the school, all assets of the school, including but not limited to all leaseholds, tangible
and intangible personal property, intellectual property, and all ADA apportionments and other
revenues generated by students attending the school, shall remain the sole property of The
Academies and shall be distributed in accordance with the corporation’s Articles of Incorporation
upon formal dissolution of the nonprofit public benefit corporation to another public educational
entity. Any assets acquired from the District/TCOE, or District/TCOE property will be promptly
returned upon Charter School closure to the County. The distribution shall include return of any grant
funds and restricted categorical funds to their source in accordance with the terms of the grant or
state and federal law, as appropriate, which may include submission of final expenditure reports for
entitlement grants and the filing of any required Final Expenditure Reports and Final Performance
Reports, as well as the return of any donated materials and property in accordance with any
conditions established when the donation of such materials or property was accepted.

Upon closure, The Academies shall remain responsible for satisfaction of all liabilities arising from the
operation of the Charter School. As The Academies is organized as a nonprofit public benefit corporation
under California law, the Board shall follow the provisions set forth in the California Corporations Code
for the dissolution of a nonprofit public benefit corporation, and shall file all necessary filings with the
appropriate state and federal agencies.
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Tiffa. Ily An dI'EWS tiffany.a.andrews@gmail.com
Cell: (Bo1) 7g2-G6g8

Education

Brigham Young University, Bachelor of Saence, Eacly Childhaod Education

04 /2011 » GPA: 4.0; sarned Dean’s hst honors

Bosion University, School of Education, Boston, MA 09,/06-12/08
= GPA: 396, full tuition Presidential Scholacship

Okmpus High Schaol, Salt Lake City, UT 06/2006
* GEA: 4.0, Valedictorian, Utah Steding Schalar State Finalist

Work experience

Project Baged Leaming Coach, Syeamore Valley Academy, Kindergarten$th grade, 08/16- Present
*  Leading prade level teams in creating powerful devdopmentally appropriate and engaging project based leaening,
educational units
Creating assessments, rubrics, surveys, and studentireflections For projects
Croaching of explicitly teaching and assessing 219 centuey skills (collaboration, communization, ertical thinking,
créativity ate.)
* Infusing projects with engaging gift=d education content/tools (icons of depth and complexity, thinking strips,
differsntiation etc.)
o Facilitating community outreach and developing communily partneships
Teacher, Sycamore Valley Academy, 1st and 2od grades, Vizalis, Califoonia 08 /1306 /15
¢ Created & loving, collaborative, and nurtiring lesrmng ensronment wheee childeen fell safe and suppocted. Offered
socio-emotional instouction and conflict resolution skills
o Facilitated development of the whole child theough developmentally appropriate, hands-an [sarning sctivities
supporting 2 vaety of l=aming styles and meeting the needs of diverse learners
Led enpaging, authentic, and powerful project based learning for young childeen
Conducted differentiated small group and individual learning oppottunities to ensuce all students teach thei
patential
*  Employsd multiple methods af assessment including reflective portfilios and used proactive sttategies 1o
consistently fine-tune and improve instruction methods
Maintdined parent communication with weekly newstetter, and weekly class website updates
Participated in extensive staff traming in project based leaming, principles ofgifted education, differentiation,
developmentally appropriate, hands-on math instouction and more.
s FPresented at the Tulaze County Office of Education 21 Century Museum night as @ Project Based Learming,
advocate
Teacher, Chaparral Elementary, 2nd grade, Gilbert, Arzona 08/12-05/13
o Facilitated student leaming theough developmentslly appropoate, hands-on leacming activities supportting a vanety
of leacning styles and meeting the needs of diverse Jeamers
s  Collaborated wath Prafessional Learming Communities
®  Maintained parent communication wnth weekly newsletter, and weekly class website updates
Teacher, Hobbie Creek Elementary School, 3rd grade, Mapleton, Utah 08/10-05/12
= 100% of students passed end ofF year test with at least a proficient score for both language arts and math (increass of
over 30% fom previous year)
o 52% of students scored &t a mastery lewel for mathematics on the end of year tests
& Facihtated student learning thrl;'.-ugh :ihv&lnpmanhﬂ]y appropoate, hands-on leat ning achwibes EIIPPL']!ti.E‘I.g 4 vatiety
of learning styles and implemented & balanced literaey program with extensive writing emphassts
*  Collaborated with Professional Learming Communities, implemienting gracle leve] reteach, and review
Youth Development Specialist, Boys and Girls Club of Utah County 4 /0909 /09
®  Ledaclass of 15 fiest and second grade childeen daily and planned and implemented lessons regacding music-and
movement, act, healthy habits, positive social intetaction, and computsc litecacy
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Hobbies
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prevle Lheriton i vabna coan

(Gerald Benton

1995 - 2006 Tulare High School District Tulare, Califores
Superintendent
1990 - 19938 Tubsre Migh School Dhistrict Tulire, Califormm

Assistant Superintendent, Business

1980 - 1990 Tulare High School Distnict Tulare, Califomis
Principal Tulare Western High School

Was assigned to lead the school throwsh o dilficult ransition and to gurds them
through an accreditation

TSET - 1989 Tulare High Sehool [hsricr Tulare, Califommia
District Administrative Special As=signment

Weorked with superintendent and assistant superintendent on construction and
miaintenance projects, learned the business operations of the district and handled
all classitied personnel marters

1981 - 1887 Tulare [ligh Sehool Distner Tolare. Califomia
Principal Tulare Western High Schaal

1974 -1980 Tulare High School District Tulare, Califormnia
Assistant Principal  Tulare Western High Schoal

1970 - 1974 Tulare [hgh School Distnier Tulore, Califorma
Teacher Tulare Linion High School

1970 - 1973 Uaversity of Californis, Santa Barbarg

Misters Degree and Admimstrative Credential

1967 - 1970 United States Asmy

Leaving Rank — First Liculenant

1466 - 1967 Umnversity of Califorme, Sama Barbara

I eaching Credentral

[962 - 1966 Whitter College Bachelors Diegree

Major History
hnor: Mathemailies

Maotoreyele riding, classic cars, reading, adventure travel, sardening, tennis. polf
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Erin C. Davis

1815 & Teddy St @ Visala, CA & 93277 @ (559) 553- 2003 @ e daviscommurnications{figmail.com

Daviz Communications Group, Visalia, CA Jualy 2008 Present
Principad, Chamrer:
Current Clients

Central Valley Fannland Trust, Edé Groee, CA4: Commumeations and fund
development consulmnt and serve to exceute board and smff approved
communications and Rmdrasing plans. Threee annual newsletters(Bpgs),
Annal report, all collateral desgm and coment generation, socul medn
planning and management, creation of annual giving program and event
marketing. Relationship development with funders and earporate partners.
(Aug 2012 curcent)

El Rio Feyes Conservauon Trust, Saneer, CA: Communicatuons, conservanon
and hund development consultant and serve te excoute board approved
programs and intatives for outreach, conservation, and fundusing. Two
annual newsleters (pgs), developrnent of conservation program and lason
tey eutssde unders, agencies, and landowners, project procuremment, all
outrcach, year-end appeal, and minor administrative duries.

(March 2012 -current)

Calitorna Councd of Land Tnusts, Saoaments, €4 Grant water with the goal
of garnering $300.000 for the second year of client’s Conservanon Horizons
Initmtive, Responsilile [or pnonteng grant prospects, making contact with
grantors, developing and submitting all grant applications to meet fanding
goal. (January 2016 - current)

Past Chents

Sacramento Farm Bureau, Saomments, CA: Provided comprehensove
Communicanons Plan, Editoral Content Calendar, and Board of Directors
Plan Matax for execution, evaluation, and tagget trackmg, (Januacy 2016-
April 30, 2016)

Meighhorhood Chuech, Thala, G4 Fund develapment consultant on
Houston Neghborhood Pack buiding peoject. Hired to design major donor
plan 1o mise remasmng budgel needed ol §120,000 1o open pazk m
September 2015, Goal achieved and the park opened on September 12, 2015,
(April 201 3-July 2015)

Califorma Rangreland Coenservation Coabion, Daers, S48 Website Redesign
Project through procured grant funding, Content generation, site navigation,
payment terminal and design oversight. (May 2004 October 2104)

D Lacy Excavating, Pase Rodles, €4 Strategic Planning 5- YR Model,
Business Profile and Image Development. Logo and professional snage
package, wehsite plan, pubhe relations messaping, talking points and stratege
plan. (July 2014 October 2014)

Ervne Boutgue, Frsade, CA: Website redesym oversight, content
generations, imagery, navigation and online shopping cart, (August 2014-
Cletober 2014)

Vanous freelance wnting clients - feature arncles
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EMPLOYMEN'T:
California Rangeland T'rust, Sacramento, CA lany 2006 |une 2008
Client July 2008-Feb> 2011
Director of Canerarecoadiions

Public Relations: Monthly feature conservation article for industey publications
photography, press celeases, board and staft talking points and organizational message
development, maintain media personnel and reporter contacts, Creation ol tri-annual
newsletter wath zole responsibibity of content and design with a distnbunon of 6,000 via LIS
Prstal Service and 2,000 online viewers. All argamzanonal eollateral pieces, heochures, event
booth materals, iermal and externad fictsheets on programs and services and power pomt
presentabions for beard and stalt Tmagery and test o promete prograrms and services m
varions industey, mainstream and savironmental publications and at events, Praduce annual
report inchiding fnancial report narmatives, content and imagery for publication,

Socul Medw: Manape and create onbue mge, develop bund of organzation
through technologically robust website and Faccbook page and content. Management of
815,000 website development project, all mamtenance and updatug of website, and emmnl
marketing systen,

[Events: Responsible for planmng and execution - average of three events per vear,
ranging in amendance from 100-450. All relared eollateral, spansership, promonon and
lesgmisties.

Fundraising: Assisted in designng and implementing aniual grving program that
reachied goal of $30,000 1 revenue in the first year, Grant wotingg and assistingg, success ully
acepiring avards rangang from $10,000 16 $1T50.000, Messaging and content creation for six
annual soliestations reaclhmg annual target goals from $10,000 to $30,000, Creanon of
anddrasimgg collateral materals weludimg roagery and content.

California Canlemen’s Association, Sacramento, 1A
Director of Purblic Relations and Crents Weow, 2004-Diec. 2005
Piblic Relations:

. Rrspuuwb]r lor layoul and content uj'u}uuLlll:,l newslelter with 2 creils ion
ool 2500, Diesign monthly advertising and all aspect of printing malenals,

* FEditorofihe (Tm};(m:ﬁa Canttfomin ,?Llfdg.ﬁ'gm with a circtlaiion of more than
5,000, publistimgg 11 assues anmually  all editonal content, developng
editorial calendar, budgeting proofing of all ediorial and advertising pages in

magazine.
*  Creating, developng and mamtaning media contacts throughout the state.
Markenng:

* Aid in the development of member and program promotional matenals and
stafl membership drves.

*  Principal staff laison for the Alled [ndustry Council, Beef Cuality Assurance
& Care Commmuitee, Conventon Comumttes and the Califomma Younys
CattlErmen Committes Wﬂ!:},

*  Californa Srate Coordinator for Beef Quality Assurance in charge of
coorthnating development of program matenals, certifieations, and
admumnistration

= acihtare CCA%S participation and promoton ot mdustey events.

Event Planning;
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*  Responsikle forall COA event planning including erearion, developmenr and

feallewr thin on all AEpECLE anicl lognstics  munnmum ol four evenis per year
wath attendance nngmng fremmy LOCI-] D00,

Amencan Simmental Associaton, Bozerman, MT

Lnfarmetion aved Medsar Npecialist lan. 2003-Oler 2004

Public Relauons:
*  Responsible for the ercation and distnbution of national and regon specific
press teleases for organzation.
Dreveloped and mambaned medn contact database that weladed natonal and
regonal agrnculural media,
*  Acted as a laison between 43 Srare Associanons and the NManonal
Headquarters tor the cost share adverting and check ottt dollan programs.

*  Tonthly member newsletter design and distnbution,
Marketing/Frents:
[ ]

Developed anl riamsged the natwonal sdverisimng program watly an anmal
budget of §75,000,

*  Responsible for the Wehsite content crcanon and layout design,

*  Swtt Chair tor Growth and Development Comuiittes - annual budget
prepasaton, foweastug, and allocation.

Junior progrmm promaotion,

lield Wark:

Artihcia] Tnsemmshion ol lemales and ::a]'.lu!].__l; assislance lor the Carcass
Ment program herds,

¢ Perlomed mnch visits wiih landowners.

EDUCATION:

The Fundraising School, The Center on Philanthropy at Indiana Universicy  Sept. 2006
Prmepals and Techmgues of Fundeosmg, San Feancseo
3.2 eontinumng education course credits

California Polytechnic State University, San Lins Obasper, ©A
B.5. Agrwnliual Scences, concentraton o Anrnal Scierce June 202

M5 Agnculmural Sciences, concentrations in Communications Dec, 2003
and Anunal Scence. Coursework complete, thesss detense pending

COMPLUTER/WERB SKILLS:
Microsott Office Suite; Giftworks and donor management, DonorPerfect Forms, Adabe:
InDesign, Mustrator, Photoshop; Interspice: Email Marketer, Constant Contact, Vertical Response

Sute, E-Commerce, Web Edilon Inteespire, WordPress and Wis, Paypal Website Payenents Tro,
lfacebook, Twatter, and Linkedn, Google Analytics.
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Leilla Alejandra Gates-Wai
0559~936~6?53

leilogateswaie gmail.com

PROFILE

Palient and caring professional experienced in Early
Childhood Development and Special Needs.

Adaplable, dependable, skilled at multi-tasking ina
variety of seflings and passienate aboul Education.

@ wwwelinkedin.com/infleilagw

4030 W. Ashlond Ave.
Visalia, CA 93277

EDUCATION

Brandman University
Master of Arts in Teaching
Single Subject Credential
In progress

Fresno Pacific University
Bochelor of Artin Eaily
Childhood Development
December 2014

College of the Sequoias
Associate of Art in Business
Management

December 2010

SKILLS

Bilingual in Spanish &
English

Lesson Planning
Cutreach

Resaarch

Teamwork
Computer Skills

WORK EXPERIENCE

Enrichmenl Teacher - Spanish language

SYC AMORE VALLEY AC ADEMY, VISALIA, CA

« Manage, inistruct, and guide student toward growth in leaming Spanish

«  Design, pace, and provide meaningtul learning expenences for students

¢ Weork with Core Academic Teacheis te complemsant the Thematic
leaming unit o cote academic contan! with thoughlful ennchmaeant
experences

» Contibute to create an excellent progiam and positive school culture

August 2015 - Present

Home Educator - Head Stad Program  August 2014 - August 2015

TULARE COUNTY CIFFICE OF EDUCATION, VisALA, TA

« Owvanses 12 individual students and meet with them one-on-one

= Educate and guide parents on social and emotional health, nutition
and al hoeme educational activilies

« Create o posifive l&aming envirenmeant to prepare preichool aged

children for Kindergarten
« Organize classroem socialsand field tips for parents and students
Behavior Therapist Al 2074 - August 20014

FACIFIC CHILD & FAMILY ASSOCIATES, TEMNTRAL WALLEY, CA

+ Provide individuglized behavioral inferventions based on opplied
behavior analysis [ABA] principles to individuals with aufism and/or
developmental disabilifies

» Model and Teach communication skills, secial skills, self-help skils, and
ploy skills

»  PFlan educational activitie:

» Educate parents on applied behavier analysis principleas and data
collection

Commercial Llines C5R

DG INSURANCE AGENCY, VISALIA, CA

+» Greel and assist customen: by creating a welcoming and informafive
exparience.
Request and process policy endonsements, Process new paliciss,
Maintain an arganized and efficient otfice. Prepare corespondence
with rinimal errors while multitasking on o vanety of assignments.

= Prepareinvoices and collect payments,

August 2005 — June 2014
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Education:

Master’s of Business,
Craig School of Business at California
State University, Froone, TA

Bachelor of Architecture,
Califarma State University,
San Luis Obispo, CA

Architeciure Swidy Abroad Program,
Floronca, italy

Licenses:

Srate of Califarnia, Registared Archi-
e, CT04A0

LEEP AP, BD+C

Certified Emergency Service Profes-
sional, Califormia Governgr's Cifice of
Emergency Services,

10 74705

Employment:

Teter: 1999-2014

Jirn Adkary, Architecs: 1998
Darden: 1978

Prafessianal Affiliations:
Aureeniecan lnstitote of Archilecis
Rotary Imternational

Kiwanig Bilingueg
Al Diginer Histancal Sociny

Jesus Pelayo, MBA, LEED AP

Principal Architect

L T'H|dru"ﬁ r1rnjm t |l3|||u-rr3r HJ(Fm-rim'm'r s uHTy cliverse,
ranging from traditional design build 1o fass track buliding
approaches, and ancempassing varying buildng types
across a mltitude of market sectors.

Mir. Pelayo has also had the ppportunity to study interna-
tiorally and trovel acrass the world, gving him a unique
perspective m his client semvice model

Experience (partial):
Energy Sector

Chavron

Bakarshinld Office Headguartare

Tanant Impravements, Various

Concept and Feasibility Studies, Various
Security Enhancamant Projec

Canopy Addition

Parking Expansion Frojoct

Contral Bullding, 17z Gas Flant

Central Building, 13-0, Coalinga
Lontrel Bulding, 56 3-U0% Lost Hills
Laberatory, 5¢ 130

L aboratony, 56 2-22

| al )aratony "%Tur!:,-, S 1a0g

Teairngy Center, Kem River

Data Coantar, Kem Rivar

SV Energy Center, Major Capital Project

Cecidental Petroleum
Tenank Improvemonts, Varlous

Private Sector
Aotna

Fresno Office Campus Ranovation

Kern County Employee Retirement Assoc,
Adminfezration Offica Bullding

Kern Schools Federal Credit Union
Larporate Uffice Tenant and Site Impravements

Buckman Mitchell Insurance
Corporate Office at City Center Park

Tuscan Village
Ciffice Buitding Complex Developmant

®

Brehiteetune,
desgign,
& consulting

FO Bos 201
Dinuba, CA
3478

& S57- TR0

wi hedran-archueam
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©

Jesus Pelayo, MBA, LEED AP HEDRON
Principal Architect arehiteehine,
dagign,
& congulting

Experience, continued (partial):

Industrial Sector
Pararmount Citrus

Acdrirmatration O s and Calsaiseia B |'r||_{|r|rJ

Land ©' Lakes
Cifffice and Facility Renovation

Military Sector
Lemoore Naval Air Station
Hamgar Madiliestion and Additian

US Army Corp of Enginears
Mk Brare Halrl'al}l anicd Wishion O Rspineation

Public Sector
Delano Union School District

Mew Gymnasium and Classronm Buildng
Administration Building Remade!

Campus Masteiplen

Parking Lot Addition

Riverdale Unified School District
District Administration-Community Center

Cutlar-Orasi Lnified Schanl District
Dot High Schogl Office and Classrooms
Falm Elemantany Myit-Purpoge Bidg
Campus Moderlzations, various
Campus Portable Addtions, vanious

Visalia Unified School District
Graen Acres Mult-Purposs Building
Divisadero Multi-Furpose Building
Green feores Locker Room Building
Campui Modemizations, varlous
rAIFI_IJII‘r Prwtabrle .I'-'u‘.lj:.lirnnl AT 1k

Golden Valley Unified School District
Rarchos Middle School Site Masteiplan

California State University, Fresno

Swirnming Facility Complex
FC Boo 301
Dinuba, CA
378

£ 559 TRRM70
wi hadran-arch.oor
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Kole Alexander Devereaux

1512 8, Cottomvood G, Visalia, Callfornia, 94277 | 8599011150 | koleloyes 2020609 mailrom

Objective

For these next few months my Principal Mrs. Durton, ather members of the Founding Team, and |
are golng to bewarking on renewing Sycamore Valley Academy (SVA], and presenting anather
oharter that will begin the new start of the new school named Blue Galk Academy (BOA), Tn order to
da this we have to take the already written information in the old Charter and update it 1o the pew
standards and requirements that already oceur al SVA, Aller we get SVA's rencwal charter done we
will move onto making a new, but similay, charter lor Blue Oak Academy. This objective staris now
and will continue on tor a tew months,

Education

Currently, | am a1 Syeamore Valley Acadeny. This year Lam in the 8% prade and have Mr. Bigler as my
homeroom teacher. | have only heen at SVA for two years, but the thme that | have, | have learned so
much from cvervene including toachers, stall, aides, and even my peors, I weren't for all the werl:
they did and the time they have devoted in helping me throngh my education I would not be where |
am taday. Also, based on all the other schools 1 have been to SVA has helped me improve the most in
terrus of academics and grades. | scademically strive for a challenge to leam or adapl new ways of
doing something. As a resull of whal | have learned, | have been able 1o connect different ideas, and
create “Big ldeas” of lessons we have been studying lately. What | ave learned so far | will carry on
in my education for years 10 come.

Skills & Abllities
PERSONEL SKILLS WITHIN SCHOOLS:

When | am at schoaol, it 15 a thne w express my=ell and show what | can do, From the begging of Uirst grade all the
way toeighth grada, | have alwavs struggled with my writing. Ovor time though the mone | practiced and
practiced | finally got the hang of it. Now | ampraflelent (o wiiting szaajes | ke: argumentathe welting,
persuasive writing, personpal writing, and just writing out informational essays. My writing has helped me by
allowing me Lo leok back on all my work and relating it o other Lopics.

When It cames be helplng out I'm there aceepting any job that {5 given to mes Lhelp as mich as | can bacanse |
crn show o good example, mol only (o e wiache s Sstall, et e my ellow peers, Many of my peers beliove |
ams "Suck up” or "Teachers pet” because of how imuch | help oul, Sometimes thay gel upsel because Tam pul in
a leddership positiom That tells e though Uiat Fam showing el Cas a beadeand prove that ean be trosted,
Vo glad that | have given the chances | have because it has taughit me g lot amd has showed that a good leader
canchange the fumire don't helieve that & change can hagpen inan instant, bor it can definirely he something
we all canwark on
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PERSONAL SKILLS OUTSINE OF SCHOOL:

Nt anly in school, bur oot of school 1 show my skills through anywiy possible. One of Thee ways T hislp
out of school is at my church. With onr low amonnt of leaders we have, we do not always have
somenne who isable o rn the techoology ineur “Tech Booth.” When | noticed that they didn't b
the resources todo i all the time 1 stepped up and created a group called, “Real Life Jr High Tech
Team.” Belng the leader of the group, my joh 1s to make sure that what needs to he covered gets
coversd. Reing o leader is impartant hecaase Lhey are the ones who need w ook over the anes that
they are in chavge of,

Something | love to do is play soccer. | have played soceer for three vears and have enjoved every
year of it 1 have met many different peaple while seeing peaple | already know. When [ am not
playing soccer [ am usually am helping my hrother's coach or doing something to ldll time. | ke
hielping with soccer because it is bath physical and ewotional becanse it provides a challenging while
moving constantly, Doiug this has helped me because 1 have bearned so much. This too occurs in
hasehall. | have been plaving baschall [or two yvears and apain have learncd a lot in terms of physical
strength. [n bath sports if I'm not playing 'm helping, Especially, when it comes to helping in sports
you learn more abont coaching. Coaching ties in to being a leader. In sports a leader shows good
spartsmanship and positive motivation,

LOMMUNICATION:

Communication can be u vital picce inany operation. When someone or something needs something
they rely on whoever pave them the sk, For example, Lamin g group called the 1.5, Naval Sea Cadet
Corps. The Sea Cadet program is a youth program of the Navy. We attend twao days out of the month
1o drillan the veterans building in Visalia, California. Within thar groop [am the ALPO [Assisuim
Lading Petly (Micer.) My job s 1o make swe Uhat my shipmates aoe Tollowing conduct amd get things
dhoane when orders are appointed 1o me, Notonly in the Sea Cadet's bal in my everyday lile | gel
things done because | om wold. When §am told (o pass on the word | immediately do it so the task can
ot donc

Dutside Experiences

Ui the filth grade, i Linwood Elemeniany, | participoied in student council. Along with my other
class mates our job was o plan school events, We planned events like, recess organized games,
parties, and lree days, which wits a day o do whatever we wanted, While at Linwood | got an award
that recognized me s a leader of my class. This is what led me 1o continue 1o help in sehool proups 1o
this very day,

Anather job | have spent a tew years doing is helping my church whenever possible. This past
Chriztmas and the Christmas of 2004 | helped my church wirh “Gateway to Chrismmas” Gatewsay 1o
Christmas is an evenl where family can comeand enjoy different cvenis like a bell performance by
UPHS [University Prepatory High School), Christmas music by differcut people, crcating cooldes for
the kicls, and taking picturcs with Santa himself. The picture booth where they were able to take
pictures with the Clans 1 was able to produce the photos and give them to the families, Another job |
atfer to help with when | can is helping with the little kids, The ages | help with varies from 19 and
2 o 4 through &', | enjoy helping with young kids because | can learo mauch from them and form a
relationship with some [1's nice for me 1o help out with other groups other than home and schoal
because | got 10 meet new people and 2a tolearn many new things.

One last important group [ have been in is the United States Naval Sea Cadet Corps. The Sea Cadet
program is a yourh program of the Navy which varics from ages 10- 16, The goal of our program is to
testyour selves and achiieve Lhings as & leam. Bacluin the summer of 2015 [ went to a Sca Cadet Boot
Campwhich was my tralning that allowed me to contlnue in the program. | have been in the program
feuryears and plan an continuing for a while. Within my division in Visalia, California, Flying Eagles
Squadron, 1am the ALPO (Assistant Leading Petty Officer.) My job is to assist the L0 and the CO
(Commanding OMicer) of the unit. | am also the Color Guard Captain. The unit and 1 do coka guard a
events all around Visalia and around the county. The program overall has taught me more about
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Jocelyn Davila- Gonzalez

1847w Oriole Ava

Visalia, Ca 932m

(559) T99-2995

|ocelyndayliad SE&Epmall com
jdavilagonzalezi@sycamorevalleyacademy.org

Experience
R T

Bullying Prevention Club

@ Alyselland my classmates eame upwith the Wea ofereatmg s club and present ing to ow
peers and other students about the dangers in bullymg . We wanted 1o prevent any andall
hullying m our sehooland spreading Lhe word ol how we canavoid being hurt in a plage we

want to be safe.
04520
Senior Day-

@ Throughout 2015and 2015 | have helped with the annual Senior Day al Mooney Grove
Far k. This evenl s where plenly of ssnions oo to Mooney Grove Park Taor & fun day We as
gudents help serving food, gattingsemors drinks, and hedping the booths that give out

freethingsto the seniors

20052015

Yearly Awards

@ Snce kindergarten |'ve received at |east one award from my classes These would
include V0% alendance , Sudent of the Month, and Clubwinmings

Educsation

Manuel F. Hernandez - Efementary Sohool
Sycamare Valley Academy - Mioble Schoof

Awards
Kindergarten-Middie School

Monthly Awards2006-2016
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SYCAMORE VALLEY ACADEMY

STRATEGIC PLAN
2016-2021

THIRD PLATEAU SOCIAL IMPACT 5TRATEGIES

SANLIARY 28 2016
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STRATEGIC PLAN
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STRATEGIC PLAN s
EXECUTIVE SUMMARY b
2016-2021

2. increase school quality, including developing every child and staff to fulfill
their personal bests;

3. identify ways to serve more students with an emphasis on increasing
diversity and reaching underserved communities; and

4. empower SVA leaders to impact the quality of education more broadly.

At its core, the plan defines what success looks like for SVA, The plan provides focused
direction on how to maximize our strengths and effectiveness as educators, The
Strategic Plan is structured around achieving clear oulcomes for students, instruclional
statf, education leaders, and tamilies:

STUDENTS
1. Comprise a diverse student body, comparable to the demographics of our
community
2. Engage inthe ongoing pursuit of learning and continuous process of growth
3. Are change-makers, leading transformation within their school and community

INSTRUCTIONAL STAFI
4. Demonstrate excellence in curriculum and instruction
5. Report position sustainability and satisfaction

&, Contribute their talents and ideas to improve student culcomes

EDUCATION LEADERS
7. Schools adopt SVA philosophies and practices to accelerate individual
achievemnent and personal development

8. Local education leaders are advocates of SVA's vision and mission

FAMILIES
9. Families partner with SVA to reinforce academic and social lessons in the home

This strategic plan is a blueprint for the tuture, but upon implementation, changes will
undoubtedly be required. Adopting the plan indicates action and accountability, which
will result in the growth and strengthening of this educational institution and
organization. Ultimately, the result is many more children who are positively impacted
by their educational experience, and a community transformed by the collective
contributions of the leadership of this entity, its constituent staff members, and its
graduates.
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STRATEGIC PLAN

PROCESS OVERVIEW
2016-2021

» EDUCATION LEADERS - Local school leaders, district leaders, elected officials,
and education organization leaders
« FAMILIES (secondary?) - The parents and families of SVA students

The core outcomes and core goals generated for Students, Instructional Staff,
Education Leaders, and Families (page 8) became our lramework for strategy design.

Additionally, 3 comprehensive vision (vision statement, core outcomes and goals)
supported the creation of SVA's Theory of Change (APPENDIX D). The Theory of
Change arliculales 5VA's approach o realizing transformalive change in education,
outlining the required foundational components, commonly held beliefs, core
activities, and short-term and long-term outcomes,

3. What's standing in our way?

Before jumping Into strategy generation, we tock time to digest the current state of the
organization and the broader education landscape. Our SWOT analysis (page 10) and
landscape research (APPENDIX A) provided qualitative and quantilative feedback Lo
inform where SVA is strong, gaps in Fmrfunnam;t—: and funn:ﬁunafity, relevant
aopportunities for the tuture, and external threats.

We also discussed and came Lo consensus on Critical Hurdles (page 14), defined as
the set of key challenges that would need to be addressed in order to realize our
common vision and goals,

Collectively, we now understood the reality of our current situation.

4, What actions do we need to take in order to get there?

Strategies define what we nead to accomplish in order to realize cur vision, core goals,
and outcomes. Tactics are how we execute strategies. For each given outcome and
core goal, the Steering Committee brainstormed effective, implementable strategies
to be accomplished over a 3-5 year time horizon, The result was a Strategic Plan Qutline
(page 15).

Upaon finalizing the strategies, the Core Team created sub-committees to brainstorm
the tactical steps needed to elfectivaly execute strategies. The result of their wark is a
full Tactics and Implementation Plan (APPENDIX C) including cost estimates and
financial projections based on growth (page 27).

‘Families were designated a5 3 zecondary area of influence which means it is an area that SVA fs committed to
impacting, but will dedicste less resourees to than the three primary areas of influence (students, instructional
staff, and education leaders), The rationale iz that most of families’ needs will he met by meeting the needs of
their studernis,

[ ¥
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STRATEGIC PLAN R
PROCESS QVERVIEW f.-
2016-2021

5. How will we measure our progress?

Finally, in order for strategic plans to be actionable, there must be a mechanism by
which to measure progress and identify inefficiencies. Key metrics (page 18) outline
existing evaluation systems, as well as additional metrics and tracking methods that will
help infarm understanding of SVA's performance. Some of the metrics included are
also powerful data points to share with key stakehaolders and donors.
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STRATEGIC PLAN T
VISION 2021 t
2016-2021

RE J i AN AL

Over the next three to five years, SVA will be working diligently to impact
students served at SVA, better support, empower, and develop all staff,
and increase presence and leadership in the community to further SVA's
best practices, Within each area, SVA will aim to achieve the following
core outcomes and goals:

STUDENTS comprise a diverse? student body, comparable to the
demographics of our community

STUDENTS engage in the ongoing pursuit of learning and continuous
process of growth

100% of students reach their individual, annual
benchmarks for growth

STUDENTS are change-makers?, leading transformation within their
school and community

Every year, our community and school is made
better by our students’ work

INSTRUCTIONAL STAFF® demonstrate excellence in curriculum and
instruction
We retain 100% of our teachers demonstrating or
progressing towards effectiveness and excellence

INSTRUCTIONAL STAFF contribute their talents and ideas to improve
student outcomes

 Diverse = Racially, ethnically, socio-economically, academically

* Change-maker = One wha idantifies real-world challenges or problems, creates a process by which
to tackle such challenges or prabloms, implements creative, sustainable solutions, and reflects on their
approach and results

? Instructional Staff = Principal/Superintendent, Vice Principal, Teachers and Instructional Aldes
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STRATEGIC PLAN S
VISION 2021 5
2016-2021

INSTRUCTIONAL STAFF report position sustainability® and satisfaction’

100% of instructional stalf are empowered Lo
create work-life balance

EDUCATION LEADERS? (schools) adopt SVA philosophies? and
practices'? to accelerate individual achievement and personal
development

EDUCATION LEADERS (locally) are advocates’’ of SVA's vision and
mission

Local district requires identification of gifted
and talented students and provides avenues to
pursue accelerated learning

FAMILIES partner with SVA to reinforce academic and social lessons in
the home

S Sustamability = Work-hfe balance; able W consistently provide best effont

! Satisfaction = Motivated and supported to continuously improve

® Education leaders - Local district leaders, elected officials, arganization leaders

# Philosophies = Our guiding assumptions, theories, and principles

" Practices = Day-to-day instructional strategies; classroom and school systems

" Advocale = Bepresents SVA's values and goals, either through dialogue, dedsion-making or action
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STRATEGIC PLAN

SWOT ANALYSIS
2016-2021

Ihe SWOT Analysis consists of aggregate feedback from key stakeholders around
SVA's current Strengths, Weaknesses, Opportunities, and Threats. Stakeholder
tfeedback was gathered through nine in-depth conversations with select members of
SVA staff, leadership, and Board of Directors, a two-hour staff meeting and a
community town hall for families and community members.

Aggregaling and analyzing their rellections and insighiﬁ resulied in the following:

STRENGTHS

» Passionate teachers and staff - Teachers and staff members are deeply invested in
the success of SVA, demonsiraled by long hours and extra eflonts to exceed
expectations and further student achievement.

+ Highly respected school leader - Ruth is respected by her staff, the SVA
community, and other local education leaders for her demonstrated expertise,
capabilities, and drive.

* Student-centered experience - SVA focuses on the whole child and celebrates the
individuality of every student creating a learning environment where students feel
free to be themselves.

« Exceptional instructional model SVA's multifaceted instructional approach and
enriching content changes the way students think and is a slandoul amang
traditional public school offerings.

« Empowered teachers - Teachers enjoy the autonomy and high-quality resources
provided, which enable them to develop curriculum, make decisions in the best
interest of their students, and explore prolessional development opporlunilies.

» Collaborative working environment - Stall is supportive of ane another, sharing
resources and best practices; informal mentorships emerge between veteran staff
and new teachers.

= Tight-knit SVA community - The time and energy required to successfully open
and operate a new school engages a community of parents, teachers, and school
leaders professionally and persanally; the result is a learning environment where
students feel known and cared for.

* Happy and engaged parents - Farents report thal their specific needs and the
needs of their children are met by SVA stalf, and parents consistently pursue
uhitue oppartunities to be involved with their child's education,

Fyest GTEEITITIL | VB S0y F K8 e S5 | el et E e
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STRATEGIC PLAN

SWOT ANALYSIS
2016-2021

AREAS FOR IMPROVEMENT (WEAKNESSES)

« Unsustainable teacher workload - Teachers report that the level of customization,

critical thinking, and creativity required to design and execute instruction within
the given paramaters ol the workday and ina way that is transformative for
students is not sustainable.

» Insufficient support for new teachers - Whether new to the profession or to the
SVA instruclional approach, less experienced Lleachers are overwhelmed and
request more guidance Lo help navigate Lthe open-endedness ol instructional
design and teaching strategies.

= Incomplete measure of academic gains - SVA does nat yel have an assessment
system that demonstrates students’ academic achievement in a way that is clear
and compelling and incorporates both quantitative and qualitative data.

« Ineffective or inconsistent implementation of Restorative Justice - Despite
widespread belief in the philosophy and approach, its efficacy of Restorative
Justice is unclear; teachers are unaware of what goes on "behind the scenes” and
parents perceive inconsistencies.

¢ Lack of diversity in SVA network - The currenl network does not reach families in
underserved, Spanish-speaking communities limiting the diversity of students we
serve,

* No organizational reporting structure - The closeness of stalf and collaborative
nature of the school has contributed to informal communications protocal which
results in confusion and inetlicienciss.

« No formal performance reviews for administrative staff - SVA administrative team
operates without clear understanding of how and when their performance will be
evaluated, leading to a lack of clarity on priorities and responsibilities.

+ Varied performance of support staff - Support staff capabilities vary, which
impacts teachers’ capacity and allows for student conflict to more easily arise.

» Ineffective messaging around educational philosophy and approach
Stakeholders without background knowledge on the subject have difficulty
understanding SVA's approach; a potential barrier to reaching new communities
and generating increased demand for SVA.

11
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STRATEGIC PLAN REEA

SWOT ANALYSIS |
2016-2021

OPPORTUNITIES'?

* Promote school leader’s thought leadership and influence - Furthering the school
leader's reputation and engagement in the sector via speaking engagements and
publication will ultimately increases the opportunities for SVA students.

« Share best practices with the broader field - SVA is invested in developing

effective teacher training around a highly regarded approach to curriculum and
instruction; sharing this expertise in the form of workshops, internships, or even a
credential program could be a major area of contribution to the field of education.

» Scale instructional strategies Operating under the belief of "what is good for
gifted is good for all,” SVA could pursue opportunities lo implement the SVA
curriculum, assessment, and instructional approach in other schools Lo improve
the quality of education beyond SVA walls.

* Re-design the teacher role - As & single-site, autanomous school, SVA is capable
of redefining the role, structure, and expectations of the teacher position in order
to promote educator effectiveness and sustainability.

* Open an additional campus - The high application rate and student waitlist
demanstrate a greater demand lor alternative educational options locally.

» Offer secondary education - Developing a K 12 system would allow SVA to better
prepare students lor college and career success and more elfectively impact and
measure long-lerm student outcomes.

+ |Increase extra-curricular and enrichment activities - SVA could continue to
develop opportunities for students to socialize beyond their classrooms, be
present in the community, and apply newly-learned skills in real-world setlings -
all of which expose students to new realities and encourage meaningful
connections.

| believe that @ type of school ke this should oe availabis to all

" Note: Opportunities are polenlally promising oplions, pol recammendations.

12
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STRATEGIC PLAN T

SWOT ANALYSIS |2
2016-2021

THREATS

« Statewide teacher shortage - The combination of impending retirement of one-
third of the teaching corps in Calitornia and the decreasing pipeline ol new
teachers suggests a potential lack of credentialed teachers in the near future.

+ High demand for local talent - A limited pool of local talent has resulted in
increased competition among schools to attract and retain quality teachers.

¢ Uncertainty of Gifted approach for all learners - Gifted education raises the bar
for all students, but without the right supplemental strategies, lower or middle
performing students may be overlooked.

» Perpetuating inequality of school access - SVA's network, communily outreach,
and messaging has attracted a less diverse student population than was onginally
intended in the school's founding vision, which could ultimately perpetuate the
inequality that exists in access to high quality schoals.

+ Potential inability to retain excellent teachers- The range of studant neads as well
as the complexity of designing and delivering a high quality educational

experience has exceeded a sustainable workload for teachers that if not
addressed, could negatively impact teacher retention.

» District and charter divide - Charter schools and public school districts generally
still operate in isolation from ene another; districts are hesitant to learn from
charter schools, and charter schools struggle to build collaborative relationships
with public school district representatives.

« Negative perception of charter schools locally Despite evidence of incremental
increases in the local community's apenness to charter schools, the inconsistency
in charter school performance and lack of general understanding contributes to
negative perceptions.

13
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SYCAMOCRE

STRATEGIC PLAN VLY

CRITICAL HURDLES
2016-2021

CRITICAL HURDLES

The following Critical Hurdles represent the most pressing challenges that must be
mitigated or direclly addressed in order for SVA Lo realice core goals and oulcomes
{Weaknesses and threats from the SWOT analysis have been integrated.)

STUDENT ENROLLMENT SYSTEM - The enrollment lottery and lottery exemptions
result in only a handful of open seats and limited ability to control who has access
to those seats,

UNSUSTAINABLE WORKLOAD: TEACHERS - The level of planning, execulion,
and assessment required ol a given teacher Lo deliver on SVA's instructional
maodel and approach is not sustainable with the current structure and level of
support.

UNSUSTAINABLE WORKLOAD: LEADERSHIP - The school leader's responsibility
to manage day to day operations, as well as refine foundational companents of
the school, leave litlle lime for though! leadership and seclor-level engagement.

INSUFFICIENT LOCAL TALENT PIPELINE - The looming state-wide teacher
shortage, as well as a small local pool of potential teacher candidates results in a
diminished pipeline to meet SVA's future talent needs.

INCOMPLETE ASSESSMENT SYSTEM - Without a more sophisticated assessment
system, designed to measure students’ academic and personal development, we
are unable lo measure progress and demonslrate posilive oulcomes.

INACCESSIBLE SCHOOL LOCATION- SVA's current location is not easily
accessible to all families, particularly families who live in less affluent communities
or with limited means,

SCHOOL FACILITY LIMITATIONS - The quality of the facility inhibits student and
teacher experience and limits the potential opportunities to be offered; the size of
the th:iiit}' limits SVA's capacity to serve.

14
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STRATEGIC PLAN

STRATEGIC PLAN OUTLINE
2016-2021

TRATEGIC PLAN

The following strategies outline the most effective avenues to support SVA's work and
vision for Lhe fulure:

STUDENTS

OUTCOME 1: Comprise a diverse student body, comparable to the demographics
of our community

1.1 Grow the number of available seats to new enrollees and/or diverse students.

1.2 Increase presence and awareness of SVA in more diverse communities.

1.2 Be prepared and able to meet the needs of diverse families.

1.4 Serve diverse students in other schools via partnerships.

OUTCOME 2: Engage in the ongoing pursuit of learning and continuous process
of growth
Core Goal: 100% of students reach their individual, annual benchmarks for growth

2.1 Develop a system to track and monitor academic and personal growth.

2.2 Establish a trustworthy identification process for allocating instructional
resources lo maximum benefit.

2.3 Implement comprehensive social and emational learning curriculum.

2.4 Deliver a robust Restorative Justice student discipline program,

OUTCOME 3: Are change-makers, leading transformation within their school and
community

Core Goal: Every year, our communily and school is made beller by student
projects

3.1 Implement meaninglul service learning.

3.2 Inspire and encourage the natural change-maker within the studenl.

15
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STRATEGIC PLAN R
STRATEGIC PLAN OUTLINE f"
2016-2021

g ek

i

Lt

Core Goal: We retam 100% of our teachers demonstratmg or pmgressmq towards
effectiveness and excellence

4.1 Shift from a basic teacher evaluation system to a developmental system.

4.2 Develop a differentiated, tiered professional development program.

4.3 Refine our instructional supports to empower (gachers and increase teacher
accountabi ||t:,r

s : = - e I ot e i S T b T e =
'OUTCOME 5: Report position sustainability and satisfaction

Core Goal: 100% of mmructmnal m;ai'l' are ampawerad Lo creale wark-hl‘a balance

Core Goal: 100% of instructional staft are motivated and supported to continuously.
improve

5.1 Enhance systems of support.

5.2 Encourage and monitor work life balance.

5.3 Adapt administrative team 1o support organizational growth and improvement,

5.4 Adapt administrative team to support thought leadership.

5.5 Establish succession planning for leadership.

6.1 Improve internal communication and grade |level collaboration.

6.2 Encourage shared leadership.

16
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STRATEGIC PLAN

STRATEGIC PLAN OUTLINE
2016-2021

EDUCATIONAL LEADERS

OUTCOME 7: Schools adopt SVA philosophies and practices to accelerate
individual achievement and personal development

7.1 Influence prolessional development of teachers/administrators.

7.2 Increase awareness within academic communities of SVA's approach.

7.3 Establish 5VA as the Gifted and Talented Education model.

OUTCOME 8: Local education leaders are advocates of SVA's vision and mission
Core Goal: Local district requires identification of gifted and talented students and
provides avenues to pursue accelerated learning

8.1 Increase the number and quality of the relationships with local leaders.

8.2 Write, publish, and present our argument,

8.3 Gain endorsements from education leaders and experts in the field.

OUTCOME 9: Families partner with SVA to reinforce academic and social lessons
in the home

9.1 Equip families to extend student learning at home.

17
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STRATEGIC PLAN
APPENDIX A: KEY FINDINGS
2016-2021

ND PE RESEARCH: KEY FINDINGS
GIFTED AND TALENTED
Origins in CA

The state of California has had some form of gifted and talented education
program since 1961, when it first started to use standardized tests to identify the
top 2% of students. This was called the Mentally Gifted Minor Program.
Lawmakers broadened the program in 1280 to allow individual districts to set
their own criteria for admitlance, and renamed the program Gifted and Talented
Education (GATE).
The state created specific funding lor GATE through a categorical grant in 2000,
while mandating how programs could and could not be structured.

5 For example, programing must be integrated with a reqular schoaol day

rather than being a full time program.

Impact of LCFF

The state never mandated that districts identify or offer programing for GT
students, but rather provided the option and made funding available,

With the switch to the Local Control Financing Formula (LCFF), nearly all
categorical grants were eliminated. Instead, funding is now directed to school
districts with far fewer restrictions. The theory is that each district can use its
money as it sees fit.

The categorical grant for GATE programming was climinated. The state intends
for districts to use the flexibility of LCFF and the accountability of LCAP to create
GATE programs that better fit individual community needs.

o Key Takeaway: This dynamic, however, removes any stale level push lo
encourage schools to run, let alone expand, GT programming.
Particularly in the near term budget constrained environment, GATE
programs will be competing for funding with basic operational ne=ds like
staff and supplies.

Best Practice: State of Minnesota Gifted and Talented Policy

State of Minnesata education policy has become increasingly supportive of GT
programming in the last ten years.
The state now requires that each district implement procedures for identification
ot gifted and talentad students and 1o pravide avenues to pursue accelerated
learning (skipping grades, taking college courses).
The state funding formula also stipulates an amount per student that may anly
be used for identification and pregramming.

o This amount has increased steadily over the past 5 years.
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Total GT funding though is still & small percentage (just 0.2%) of the
overall education budget.
e The Department of Education has a full time GT specialist, as well as a G
advisory panel of parents, teachers and policy experts.
=  While certainly not comprehensive, two factors seem to have contributed to the
policy momentum:
= Open enrollment policy - parents and guardians in MN may enroll their
students in whatever district they choose, regardless of geagraphy or
ather limits. Minnesota was also the first state to have a charter law (1991),
and thus has the longest history of school cheoice and market forces’
impact on quality. Some have argued that this has encouraged districts
and charters to create GT programs in order to keep and attract students.
o Effective advocacy groups - two organizations  Minnesota Council for the
Gifted and the Talented (MCGT) and Minnesota Educators of the Gilted
and Talented with local chapters throughout the state, seem active in
disseminating GT research as well as in lobbying the legislature.

Common Core

«  Concerns wilh CCSS regarding GT students:

Early childhood standards are not developmentally appropriate.
Standards are not rigorous enough for those who plan on attending
selective colleges.

« Schools need to increase rigor for high ability students, CCS5 is a framowork
thal should be used as a springboard Lo enhance gilled talenled education.

« Some districts are using Comman Core implementation as an excuse to phase
out GT programming (example rationale: CCSS requires a different way of
teaching).

« Others site costs associated with implementing Common Core requires cutting
programming; GT programming appears to be a commonly deprioritized
program.

Owverall, high-achieving students are not excelling; their perfarmance is
stagnant from GT pragramming.

TEACHER SHORTAGE

« The California Commission on Teacher Credentialing released a report this year
highlighting the impending lack of credentialed teachers:
o Mearly 1/3rd ol the current teaching corps is approaching retirement.
= This equates to the need for 100,000 new teachers in the next decade.
= Meanwhile, the pipeline of new teachers appears to be shrinking:
53% decline in enrollments in teacher training programs belween 2009
and 2012, Enrollment in 2013 was 26,231,
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o The decline in new teaching credentials issued is not as steep at -26%
between 2010 and 2014.

1. The difference was growth in credentials from alternative training
pathways such as intern delivery models, and lag between
program enroliment and certification.

o 20% of new hires leave the classroom within 3 years.
o 30% leave within 7 years.

New Teacher Certifications in CA
35,000

30,000
25,000
20,000 -

15,000
10,000
5,000

FIESIEIPEEPESTEES

Savrce: Californin Commission on Teacher Certification

« The shortage already seems to be hitting the state.
o CA has more than 21,000 teaching vacancies at the start of this school
year according lo California Teachers’ Associalion (CTA). Edjoin.arg, a
job posting cite, showed 10,400 vacant positions.
o CAis ranked 50th in student - teacher ratio.
5 Many of the vacancies are in poor districts,
o Shortages are most acute in special education, English as a second
language, and science - this is not a change from previous years.
+ The reasons lor fewer young people enlering the profession are nol clear and
have not been robustly evaluated, though commaon hypotheses include:
o A betler econamy gives recent graduales more oplions.
A growing impression that teaching is no longer a stable profession.
1. Attacks on pensions and tenure, calls for measures of
effectiveness, and more testing.
o Low pay relative to cost of living, particularly in areas with high housing
costs.
+ Some believe thal "shorlage” is an inaccurale way lo describe the problem.
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o Unfilled teaching vacancies may be a product of teacher colleges
producing too many of one type of teacher, and not enough of another
(history vs math, elementary vs high school), or not producing teachers
that meat district qualilication requirements. A prablem of inadequate
communication.

TEACHER RETENTION

e The 2012 Annual Metlite Survey of the American Teacher produced the
fch:wmg key findings:

Teacher satisfaction has declined 23 percentage points since 2008, from
62% 1o 39% very satisfied, including five percentage points since last year
- the lowest level in 25 years.

Half (51%) of teachers report feeling under great stress several days a
week, an increase of 15 percentage points over 36% ofteachers reporting
that level in 1985.

Less satisfied teachers are more likely to be located in schools that had
recent declines in professional development {21% vs. 14%) and
collaboration time with other teachers (29% vs. 16%).

Half (51%) of teachers are at least somawhat interested in undertaking a
hybrid role that combines classroom teaching and other responsibilities
in their schoaols or districts.

s The New Teacher Project (TNTP) conducted a study in 2012 Lo study better
understand the mativations of top perfarming teachers in urban schools.

= Thetap three factors (out ol 14 presented to respondents) thal are the strangest
motivators for teachers to remain in the classroom:

“Being able to help students develop intellectually and academically”
“Warking with students who tace economic or social disadvantages”

o “Working in a school thal has a philosophy | believe in and/or colleagues
| respect”

* Only 12 percent ranked “the practical benefits such as summers
off, more time with family and job security” as a factor that has kept
them in the classroom.

« Onthe contrary, the top three barriers (out of 14 presented to respondents) that
have prevented teachers from teaching effectively along the course of their
careers:

“Insufficient time for planning or collaboration with other teachers”
"Having students who are behind academically or behaviorally
challenging”
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“Having students whose out-of-school lives distract from their focus in
school”
« /5% of America's most distinguished teachers expressed plans to stop teaching
within the next five years at their current school, while 60% reported planning to
stop teaching elsewhere within five years,

LCAP

* A new reporting requirement established with the move to LCFF.
A template document to be filled out annually, the state intends the LCAP to be
a long-term planning tool for how a district will address state and local goals
through specific programs, with specific budgets.
¢  While Lhe slale and some policy groups see this documenl as a strategic plan,
its prascriptive nature and inflexible format do not lend itself to being the vehicle
for an effective long term planning process.
« Some details of note:
o+ Charlers, like school districts, are required Lo annually produce an LCAP
o Unlike districts, charters are not required to hold official, public hearings
nor consull wilh a specilic parent advisory panel. However, a requirement
to cansult with all stakeholders does apply.
Charter LCAPs also do not require approval by authorizer or County
Office of Education.
= LCAPs will likely factor into charter renewal process.
= Stale-level accountability rubrics lor the evaluation of schools are
being developed currently and will include some measure of
schools against their LCAP.
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STRATEGIC PLAN

APPENDIX E: STEERING COMMITTEE ROSTER

2016-2021

A

s
4

2015 STRATEGIC PLANNING STEERING COMMITTEE ROSTER

NAME POSITION. ORGANIZATION
Allan Benton Vice-Principal SVA
Jenniter Denham Instructional Coach SVA

Karin Aure Dixon

Board Member (Secretary)

Visalia Unitied School District

VanGroningen

Ruth Dutton Principal/Superintendent SVA
Cristina Juhnsan 172 Grade Teacher SVA
Toby Maitland-Lewis Board Member (Treasurer) Sun Pacilic
Sandra Padilla 1%/2" Grade Teacher SVA
Jesus Pelayo Board Member HEMDRON
Claudia Operations Director SVA

58
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The foregoing amendment to and restalement of the Arlicles of Incorporation
have been duly approved by the Board of Directors,

4. The Corporation has no members.

We lurther declare under penalty ol perjury under the laws ol the State of California that
the matters et forth in this centificate are true and correct of our own knowledge,

Drated:
[INSERT NAME], President

[INSERT NAME]. Secretary
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APPENDIX F — SAMPLE NWEA MAP REPORTS

Achievement Status and Growth Report

! Achigvement Status and Growth Summary Report
i e m]' Janlasha Tarm Tested: ol 2015-20106 Morme Reterences Dels; o b
G Grioe Homeoom Turm Rostereds Fall 2016-2018 Grawih Comparisen Fariods Fad 2045 - Wicter 2018
Summary or projection | Blanst MAWEA Snmpln Diairipi 4.~ Tl of inatrmatian: g‘iﬁﬁ'ﬂm
for one or more [ R Thres Slalsns Fasmastary Optensl Brouping e
classes and schools ] Small Grouy Diwplay: um
Langusga Ussgs Achlverant Stz Crowih i
FAIAS | Weme s e | oomareom |
] Porcariy Dosanad Mol CondBonal Gondliond
Wit wie | BT Pacgs | RTRsgs Rangs | Prejecied Projecied Oeanred Gouen Grown Projics Orous,  Growh
B Wew Ceds Dew | (GRS GLEE] | fh0EM) (e | CMT  Goek Deiih BE  indek Ciowlh | ke Paeowifs
SFOTDV4I0 Flomss, Mchasd 3. 5 1800 |T211-Fd ETETR | 21TER0 I TETEEE | HE L] -] e & e 0 Bl
R0 : . -
:m L] AL syl renll 2 & - "
S OO [ 00
FIRES |
EFHNATE
& wleh | r.ﬁ_." f_im" "
- Maihwsnadics L
el el Vi G o T e A4
- jjimS- | ol grom D g i 45 -
: Proapes becd sl n e
———— Canditional | CobmAr. 6 St 1 |EmsE
Growil Ao : areme—y | Obaeried growin SE 43 l-nat
La LY LIl Coandiihsul grrath rubes L4
20 Tomt ek
W Eminy P =y
Sumemary with @ METT] i
| interactive L_Lial A
quadrant chart =<4 -
m L2
_af amman i
16 IR - ol
1 Asda
& T T 1 T T T &
e 2 b ¥ if =0 1 H pix] i1 LS Ll
L A b oyt L] ] Ar i emmia . #
Description Shiows throo pictures of growth, all based on national norms: projections so vou can
set student gromt b goals, summary comparizon of two Larnes <0 you can evaluats
affarts, and an interactive quadrant chart to vou can visuallze growth comparions.
Applicable Tests MAP, End of Course, and adaptive MAP for Primary Grades tests,
Intendad Audience Instructional coach, teacher, counselor
Required Roles Inssructor; Admintstrator, or Assessment Coardinator
Prior Data Up to 2 years prior
For 52 | MAP REPow) s RLFERENCL Juny 22, 2016 T NWEA
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APPENDIX F — SAMPLE NWEA MAP REPORTS

» ACT College Readiness—The "On Track 24" prajection is the highest benchmark. It is
based on a more stringenl ACT cul score of 24, instead of 22, For details, open the

linking study.

Class Breakdown by RIT,
Class Breakdown by Goal

Destricn: TPWEA Sanmuda Diwfibl toaity Options
Tarm Rosterss: s J01a o1

Tarm Tested:  Tall 2010 2

4

School: SL b Elwvemiiary Soowul
IFatrughor Saka, Fowmanl £
Class: sy 1A}
ERMETT @ SLTRSCT IR TODIPD i Wit B L BOaRIR W T 060 DT
Thee iy n psherihesss by flee dindeid ‘s mamse (18, Barme (3 10] ) vmrsse iy fhen cbeistl RIT score bt wubijest
Fm the l.rh'?.lnll:nﬁ ::_-“ Bwmliciomny A 4 I B Cromin o POP s ol Wi et Gome d 43010 = il
't |
e ; Crvarall ears
. L] [ET I [IIEE] I (R
e R T
Wath sy
i 3 JIE g 13T T 55 Eenermae (1) Lebaai 1211
[Elﬂﬁ subject links . I = A3 & Canen il
|ta the breakdown “_h k. 3 s {140
bygas )
Clitn Brpabilie ax Lt B romach 5 PO vy 68 000 nopmime aomee b Rini T i
srlrjeri o
MAP: Reading Primary Grades Comnen Core 2010 Common Core English Language Arte K12 1010
o - 7 ]
/ £ Srmaiisl
Links to the Learning Continuum
and applicable leaming statements
AL Sl 12T LA et L
w-l
= = - L RAEH] (iR
phater et i ’E e (1381 r
MHE=nE
Description Bath reports show you at a glance the academic dhershty of a class 5o yvou can modify and

focus the instruction for each student.
« DBy RIT=High-level view across basle subjects

+ By Goal-Detailed view for specific goals within each subject

Fesults are limited Lo 250 students per class. For untimited students, use Grade Breakdown
on page 27.
Applicable Tests  MAF, End of Course, and adaptive MAF for Brimary Grades tests.

190F 52 | MAP RerorTs REFERENCE July 22, 2016 0 NWEA
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APPENDIX F — SAMPLE NWEA MAP REPORTS

Student Profile: Next-Generation Report

Teom Tesied: | Bywing 2015-2018%

¢ Vemon Sobrio G

MATHEMATICS
BEM 2 E

Smieme (@219 =215 (@208)

A

COMPARISONS @ INSTRUCTIONAL AREAS @ GROWTH GOALS @

B‘jh Achivestert Bor T o raed 298 Dprndions dmd Algebsnio Thinking SPRING 2017 GOAL Score when set; 303
gkt WA 2013 Horma Sy {Wintar 2016)
o Fugpeens A of Foas 206 wvw

Slate XYZ Achiovomont
Advancad S et w1 spring | 200 Stalistica and Probabiity Past Goals
WWIN 2017 GLOAL Aohsol Boore: 188
On Track ACT Coluge Readingss 1l bt e Goal: 200
24 Projsctsd res o sl lekan in spreg Systams NWOT MET Soore when sal: 192
{Fall 2016)
238  Geomatry
Fdwdrve Syl
Privacy Policy & Terms of e W Foedback o e2018 NWEA
Description When complete, it will show all the data you need to support each student’s growth.

Applicable Tests MAP and adapthe MAR for Primary Grades tests, (Mot Survey tests,)

Intended Audience  Instructional coach, teacher, counsalar

Required Roles [rsrrictor, Adminitrator, or Assessment Coordinator
Prior Data All years prior
430r 52 | MAP RerorTs REFCREMCE July 22, 2018 © NWEA,
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APPENDIX F — SAMPLE NWEA MAP REPORTS

4. Strike a balance:

« Challenge your student—To advance academically, students should strive to go

beyond the typical scores.

« Be realistic—Consider past performance so the goal fits your student’s capabilities.

Student Progress Report

ol SwdentProgress Report

Marous Mg Mpfarenge Dnin ag

Student ID: 100023423

il Commparisss Paried ©o: T Fol

SQor 52 | MAP RerorTs REFCRINCE

Dlshitods WP Tamee
Eo L Bachslor Midds Bohoo
Tiarme Mol sred Fal DOIF-200
Mathematics
ol
T i AT Grtwdn  Parcanlie
Ver Gode {+-3HET Gt Prowiin  Marr
FAIS B amaam 3 i BmuEu
= = - BEHE A TR D00 MDAl
e — S wiE } TESTI0-T1 . 5 ETedfad
= 0 i i | mmaE a8
F- F— e L - - 7 ::“
i R
0ok &zu"m ¥ w st
™ e EME T Fals e &8 AUk Fhas a1 4 211 i %gﬂ
ol e _pll i b L] A TRARS Y Wi 3 Teawmiw : Tr.aie
AT larem Hsan FeT et daan i1 e LR S L Ene
i amatca Goals Pychrmancy - Pl 30103810
Pirut need Cormpen b Byimmy 2004230 rmwter wrd P 13
M A, Thheby Pty
u. T AT RIT G, Pereenils
i Vo et (o1 SWEM  Growih Promesen | Fangs
FAIS B PRIV ) TR
EPE A 205N manas
FRIL B HI-TWE L] 4 XAT B
== . z P T MEINIM =W
s EA ¥’ 2OP-EY a e Eib ]
— 3 B IR ATERE
- T L [CAERC T I
| * b Fa1z 8 TR | L} LT
SPIT 8 VP 182833
T T T T T S | T FaTE
B & THY- 1051 1T-F3-3n
o Fiid & ik T 1] 16 Ak
1AM e, =Ty T A Wi mn mise 1A L - 1242
- il g Diekilede o SOk g DukedAT PR, TTREIN
FaiT vt ey T Lt ik THT Ty
Piagsing Gotls Peckerarcs - Pl 3014-2014
[rieh Eb I Tt a8
Vosabudery Acndablon wel Uve. 022 Lacte® farem Ll
Description Shows a student’s averall progress froem all past terme to the selected term so you
can communicate aboul the student's Cerm-Lo-term growlh.
Applicable MAP, Survey, End of Codrse, and adsptiae MAR for Primary Grades tests.
Tests
Audienoe Teycher, nstructional coach, counselor, student; parent
Requined Inetrictor, Admintstrator, ordstesemont Coordinator
Roles
Prior Data All years prioe
July 22, 20Th

£ NWEA
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APPENDIX G — DIFFERENTIATION AT THE ACADEMIES

““ACADEMIES

Differentiation at

Goal
“Ir:lljhi_'il’

American values)

Goal
{explicit, system-
wide)

| Promise

Students will perform to their ability/ personal best, and reach their patential

Students will perforim to the level of the rigorous Common Core standards,

and exit their K-12 education “college or career ready.”

Free and Appropriate Public Education for all [AKA “FAPE”)

COMMON COHE STATE STANDARDS

[AKA “what students need to know”)

Eridges/ Pathways to Achieve Goals and Deliver on Our Promise =3 =
[AKA “how to cover this material”)

>

Special Needs of students with

Speclal Needs of students who are

1EP's or 504 plans identified as Gifted
Accommodation Differentiating Instruction
*  gxtratime * Acceleration

= changes how
* preferred seating

*  taking breaks

* same objectives
or standards

s pencil grip .
= adaptive technology .
= tasks broken up into

smaller chunks *

+  useof visual or hands-on

fevidls af questioning, TLAL,
universel concept/themes
Depth

Complexity

promptsficons

Movelry

critical and creative thinking

mides ckills, “voice.gnd choice,”
* structured organizers for Independent projects
notes (greater
scaflfolding) 2
The
oo™
Modification Differentiating Curriculum
+ changes what * different assimment * compactingor "testing out”
= different * differentlearning *  skipping a grade ar "grade
objectives or materials acceleration”
standards * slowing the pace of * delivering new/added
introducing new content content {i.e. 3 languare)
*  typically below grade *  speeding up the pace of

level ahjectives/goals

introducing new content
typically abave grade lpvel
objectives/goals

OUR ACTUAL, HUMAN STUDENTS

[AKA "who'my students are” and their individual needs)
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APPENDIX H—HOW SVA WILL BENEFIT STUDENTS, THE DISTRICT, AND THE COMMUNITY

How SV A Will Benefit Students, the District, and the Community

SYCAMORE
VALLEY

AQADEEY

There are currently 24 elementary schools in Visalia Unified. With that many K-6 schools, why
do we need another? Sycamore Valley Academy (SVA) does not offer more of the same, but
something qualitatively different. S\WA offers a challenging and progressive education to
students, school choice and altematives Tor parents, and opportunities for collaboration and
mutual benefit to the district.

Gifted students are not being intentionally neglected at traditional elementary schools, but the
structure at these sites makes frue differentiation difficult for teachers to implement. This
handout identifies some of the problems that our gifted and highly motivated students face in the
current educational system and how SVA can help alleviate these issues. In addition, some
community- and district-wide problems are identified and addressed.

Problem Access to grade-level content only
The lockstep system of our traditional schools predetermines cumiculum by age and
grade. Little or no exception is made for students who are ready and eager to
advance. Academically gifted students sit in classes covering content they already
know on a frequent and regular basis.

Solution Multi-age classrooms, thematic units, a spiraled cumiculum, ability grouping for math
instruction, and project-based learing provide access to above grade-level content,
opportunities for greater depth and understanding, and individual advancement
without restrictions.

Problem Piecemeal Pedagogy
Because chunking information and scaffolding instruction have proven effective with
many learners, this is the dominant form of instruction in traditional schools.
Although "the exceptional mind thrives on complexity and challenge and can process
huge guantities of information at a fime. Schools don't provide information this way”
(Tolan, 1995).

Solution Thematic units and a spiraled curriculum allow students to study topics in-depth and
from multiple perspectives, in ways that leave the complexity and interrelated
characteristics of the topic intact. Project-based leaming affords students
opportunities to pursue interests in greater depth and breadth.

February 16, 2011 Page 1
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APPENDIX K — ILP PARENT/GUARDIAN INPUT FORM

To help us personalize learning opportunities for your student, we are asking for your input and perspective.
Based upon the information you share here and our knowledge of your student, we will set individual learning
goalsin an Individualized Learning Plan (ILP) for your student. The ILP is a structure at our school designed to
ensure that SVA students’ unique ahilities, interests, aptitudes and dispositions are responded to, that

Student Mame Grade SYCAMORE
' ' - VALLEY

ABAGEMYT

Individualized Learning Plan (ILP) Parent Input Form 2015-16

students are seen as individuals and supported in their unique path and development.

In the space provided below, please share Infarmatlon about your student that will help your child's teacher develop appropriate
academic and seclal-emotional goals for the school year, Consider what might not be visible ta his/her teacher: share a view of the
child outside the clagsroom, Respond Lo as many of the fellowing as you think would be helpful.

How your child seems to approach academics or the different academic subjects

Your perceptions about your child's attitude toward school, adults, or peers

Any infermation related o development that the weacher could benefit from knowing (i.e. how the child progressed
through developmental milestones)

If the child has patterns in the way hefshe learns best (i.e. through repeated practice, better auditorily, prefers to work with
others, etc.).

Any known triggers that cause your child distress

Any gred you believe your child could b vulnersble or need support

Any area you belleve your child has special talent or aptitude

Anything clsc you think we should know

Thank you for sharing your Insight abowt your child with our staffl Teachers will have ILF's developed by mid-October, Prograss toward

ILP goals will be shared in trimester report cards (three tmes por year) and discussed in Parent-Teacher Conferances (Bwece a yoar).
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APPENDIX L — SAMPLE STUDENT REPORT CARD

TEACHER COMMENTS *
STUDENT NAME: TEACHER NAME:

F F

W W

N N
e

F F

W W

h) N

F F

W W

S

F F

W W

S S

INDIVIDUAL LEARNING PLAN
GOAL1

Page 2 of 2
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APPENDIX M — PBL-RELATED RESEARCH

215t Century Skills (The Four C's: Communication, Creativity, Collaboration, and Critical Thinking)

“America’s system of education was built for an economy and a society that no longer exists, In the manufacturing and agrarian
economies that existed 50 years ago, it was enough Lo master the “Three Rs” (reading, wiiting, and arithmetic)... What was
considered a good education 50 years aga, however, is no longer encugh for success in college, career, and citizenship in the 215t
century.,, If today's students want to compete in this global

society, however, they must alsa be proficient communicators, creatars, critical thinkers, and collaborators (the “Four C27).7

= Critical thinking has long been a valued skill in society. Today, every student—not just the academically advanced — needs
it. While critical thinking and problem solving used to be the domain of gifted students, now it's a critical domain for every
student,

= Expressing thoughts clearly, crisply articulating opinions, communicating coherent instructions, motivating others through
powerful speech—these skills have always bean valued in the workplace and In public life. But in the 21st ceptury, theza
skills have been wansformed and are even more important today,

= (Cpllaboration is essential in our classrooms because it is inherent In the nature of how work is accomplished In our civic and
workforce lives, Fifty years ago, much work was accomplished by individuals working alone, but not today. Much of all
significant work is accomplished in teams, and in many cases, global teams.

*  |nthe past, Americans perceived creativity and innovation as secandary in our national curricilum, Today, creativity and
innovation dre key drivers in the global economy,

[Preparing 2" Century Students fora Global Society; An educators guide to the four ', National Educational Association,
http:/ fwww.nea.org/assets/docs/ A-Guide-ta-Four-Cs.pdf)

We're faking teaching and learning

’un\[&!{&tgond

Today's students are moving beyond the basica
end embracing the 4Cs — “super alefa” for the 2131 cemury!

GCommunioation

Bl Wouglits, trisling
(R RS S R T B

s AT b s
A iy vy, Rking laaming

Gollaburalion  somow sbgecs & Seciplines
Worsing together fo resch a Tryiag e AgoOEs S
Goal — EoAling Tokent, Grpertiss, B el s Moy D
il orrmrdn i week antipaiticn £ Erardin
T 4 pETE
s P e e e 1l iy, Tl * -
bk b e i) WRARCE A EYCED g
rinla &, bl gt iy a PaATHEREHIF FOR =
pina e = f 28T DouTuRY ol J
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The Rigor/Relevance Framework® is a tool developed by staff of the Internaticnal Center for Leadership in Education to examing
curriculum, instruction, and assessment. The Rigor/Relevance Framewark is based an twa dimensions of higher standards and
student achievement. First, @ continuum of knowledge describes the increasingly complex ways in which we think. This Knowledge
Taxomamy 15 bazed on the six levels of Bloom's Taxonomy: & Evaluation 5. Synthesis 4. Analyzis 3. Application 2. Comprehension 1.
knowledge/Awareness, The secand continuum, created by Or. Bill Daggett, is known as the application Model. The five levels of this
action continuum are: 1. Knowledge in one discipline 2. Apply in discipline 3. Apply across disciplines 4. Apply to real- world
predictable situations 5, Apply (o real- world unpredictable situations. (Daggett BA.D, Willard R., Rigon/Relevance Framework: &
Guide 1o Facus Resaurce: ta [nerease Student Performance. (2014).

httpsfwww leadered com/pdf/ngor_relevance_framework_2014,pdf),

Cuadrant A — Acquisition Students gather and
Rigor/Relevance Framework® store bits of knowledge and information. Students
are primanly expected to remember or understand
thiz acquirad knowledge.

Quadrant B — Application Students use acquired
knowledge to solve problems, design solutions, and
complete work, The highest level of application is to
apply appropriate knowledge to new and
unpredictable situations.

Acouizitien Appllcalicn

Cuadrant C — Assimilation Students extend snd
refine their acquired knowledes te autamarically
and routingly analyze and solve problems as well as
create unique solutions,

&
=
o
o
]
n
&
E
"]

Quadrant D — Adaptation Students have the
campetance to think in complex ways and apply
knowledge and skills they have acguired. Even
when confronted with perplexing unknowns,
students are sble to use extensive knowledge and
skill to create salutions and take action that further
develops their skills and knowledge.

“I created the term ngor and relevance, Relevance makes ngor possible. The problem is that what is relevant to one child 15 not
relevant ta the next child, which iz why the third R - which is relatinnships — is so important, Educators need ta know why their
students are struggling. What conditions are causing that? In order to da that they need to change how they teach. It's important for
educators to know their students. Fducators nead o know what is interesting to them, whather it is foothall, baseball ar the arts,
Those are the ways to engage students.” (Daggett, 2012,

htrp:/fblags.adwesk.orgfedweek/finding comman_ground/2002/01 /rigar relevance relationships an interview with bill dagpetr

Ao}
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APPENDIX N — EVERYDAY EXPLORER LESSON SERIES

EVERYDAY EXPLORER LESSONS [ ValE™

ALALEMY

#1- Class Logs for restroom use

#2- Hallway Lines and Bag Carts

#3- SVA Song

#4- Cafeteria expectations

#5- Lining up

#6- Growth Mindset

#7- Kohlberg's Stages, CORE4, and Honor Code
#8- 4 Options and Flow Chart for Conflict Resolution
#9- STEP (problem-solving) & |-Messages (productive
communication)

#10- 3 Statements of Scholar Etiquette

#11- Bullying, Harassment, Intimidation, Retaliation
#12- Mission, Vision, and Learning OQutcomes of our

school
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_ : SYCAMORE
Everyday Explorer Lessons/Growth Mindsel VALLEY

|10 de\ll!lﬂ-i:l a grnwl'ﬂ rnind:e-l_-"';ie_-w of iﬁi'elligem:e among

ije?lia;e:‘; 6

big Ideas
1. Have students take this quiz to identify whether they have a preset "growth”

[y iy
St ep o) Y o e & or “flixed" mindset of inteligence
Quiz available here: http://mindsetonline com/testyourmincset/stepl.php

students and staff at SVA.

2. Use the "You Can Grow Your Inteligence Arficle” and “The Power of Belied

.}l. Mindset and Success: Eduardo Bncerio” Ted Tatk as resources to discuss how to
affect yourinteligence through choice and practice.
o Ted Talk avalable here: https:/fwww . youhibe.comfwatchEv=pNIdFNoOKXc

3. IntheSvA By, there is a picture baok, Your Fanfastic Flosfic Brain, that is o greal
resource ond a book for middle school leve], Your Amazing Adclescent Brain os
well. Use these to talk about brain parts and functions if you'd like.

4. Sal Khan [of Khan Acodemy] mode o short (123 video about how we aren't
bom smart, but we are bom to leam. That's available here and suitable for all
ages:
https/ fwww . youtube. comfwatch?v=JCBAI2cigA

5. This website is full of great videos and resources relatec to grewth mindset:
hittpsy Aeww mindsetkil.o

Adjust materalk for vour oge of student,

Key ldeas

= Mature versus Nurture

+ Motivation

=  How praise affects effort
e Cgrowth mincset”

¢ ocodemic nsk-taking”

thriatls
Why
Students will take more academic risks, and be more successiul, if they
uvnderstand that they can impact their brain development through conscious
choice. We can be the cause of our intelligence, not just the effect.
metive
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APPENDIX O — DIFFERENTIATED LEARNING EXPERIENCES PLANNING TEMPLATE
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APPENDIX P — SERVICE LEARNING GUIDELINES

Service Learning at Sycamore Valley Academy

Each year, all Sycamore Valley Academy students will participate in one service project. Kindergarten students
will paiticipale in leacher-led communily service, Grades 1-2 will participale in a communily service project
which is driven by student interest and explores an issue more deeply. Students in grades 3-8 will complete
one in-depth service learning project each academic year,

The key difference between service learning (5L) and community service is service plus learning. The learning
is intentional and achieved through student ownership of the project.

Community service - providing time and/or services to existing organizations or groups. Learning may occur,
butis nol the focus, Some examples of community service are; volunteering time at the local senior center,
picking up lrash at a communily workday event, running a canned food drive, or making gifls for patients ata
children's hospital.

Service learning - primary focus is on learming. Students develop a project based on their own interestina
lopic Lthat to which they relate.

Service Learning uses the same design principles as Project Based Learning,

Think ot service learning as a subset ot PBL and apply the best practices of PBL to 5L projects.

Quality 5L Projects emphasize:

Youth volce and choice (must take ownership of the project)
Significant content (aligned with curriculum, relevant topic)
In-depth inguiry {duration and intensity)

# Revision and reflection (throughout project)

Additinnally, good quality 51 projects are age appropriate in subject and scope,

Project Outcomes

Possible outcomes of service learning:

s Awareness -Students learn aboul something significant and share the knowledge (o raise awareness of
the topic.

s Advocacy ~Students speak up for those who cannot speak for themselves [can indode people,
envirenment and animals),

& Action -Students are so motivated by what they Have learned that they want to take action

When asked what they want to do/get out of service learning, students say they want to “make a difference ”
Ask them if they want to raise awareness, speak up for someons/thing as an advecate, or take action.

Some projects may hit more than one outcome, some projects may begin with raising awareness or
advocating and then turn into action once an opportunity is identified by students. Some student interests
may not be actionable, but raising awareness is a worthy goal.

Updated Jarnary 2016
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APPENDIX P — SERVICE LEARNING GUIDELINES

Service Learning at Sycamore Valley Academy

Student Outcomes

What do you want your students to take away from their 5L experience?

Grade Level

SEL Dutcome

Kindergarteners will begin by focusing attention and persevering through challenges as they woark on
their projects. They will demonstrate patience inwaiting tor teedback and will begin to understand
that the reward for a good deed is the good feeling that follows.

182

First and second grade students will recognize that they are part of a community and share
responsibility as part of the whole, Through the lens of relationship, students will begin to discover
hoow they relate to others and the world sround thermn, Exploring the theme of power, students will
begin to ses that they can make 7 difference in their world. Students will begin to develop compassion
for others,

384

Third and fourth grade students will use multiple perspectives o identify the feelings of others, They
will learn to recognize and embrace similarities and differences in others. Students will lsarn to show
respect to others as they deepen thelr understanding of the feelings others experlence. They will begin
to become empathetlc and respectful cltizens.

586

788

Fifth and Sixth grade students will focus on growing an appreciation for diversity. Through this
appredation, they will deepen thelr ermpathy for others and begin w develop @ sense of soclal
responsibility, In recognizing their responsibility to others and the community, students will develop
their communication and problem-solving skills as well as emotional management.

Seventh and eighth grade students will develop awareness of past and present global concerns. Witha
growing awareness of thelr connectedness wo-all of humanity and a developing sense of Justice, they
will become advocates for change.

Updated January 2016
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APPENDIX P — SERVICE LEARNING GUIDELINES

Service Learning at Sycamore Valley Academy

Project design

Three entry points to spark interest for project design:

1. Curriculum. SE projects aften hegin with academic content. &n impartant, meaningful connection is made

hetween a piece of literature, for example, and an issue in the local community. An arganic connection
between the curriculum and the student’s lives helps pique their interest in the content. Look for the classics,

timeless issues of the human condition.

Example: A class read loan Lowery Nixon’s A Family Apart, a work of historical fiction abour a
family separated and children sent away from New York on the Orphan Train, When prompted
to find a connection to current, local issues the class identified homeless children in their
community, then recognized this as an area where they could make a contribution and created
an SL project to help a local homeless shelter for families with children,

2, Current events, SL projects can begin with a current event “ripped from the headlines” that moves the
students to get involved. Looking at world or nativnal headlines for ways in which local needs and issues are
related provides students opporlunities to learn the connection between themselves and others, their local
community and the greater global community, Gaining awareness ot global challenges tosters in the students

a sense of responsibility to take action,

Example: An AP arlicle ran in loday's SF
Chronicle about a lawsuit demanding
lead pipe replacement in Hint,
Michigan (http://tinyurl.com/zmpofa)).
Discussion of this article could open the
door for conversations aboul a number
of topics which could lead to 5L
projects, One possible topic of
discussion is local water supply safety,
A guick Google search finds two
organizations working on this Issue, one
is based in Visalia, Easily could be an
awareness or advocacy projecl. Perhaps
partnering with Community Water
Center to get involved in action. It's an
environmental issue, it's a social justice
issue, it's a personal issue (what about
SVA's well water?) Many options right
in front of you if you and your students
are just reading lhe news,
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3. Connections/friends in the community. Student philanthropy can be a meaningful SL project. When the PEL
best practices are used, the outcomes can be just as meaningful and provide just as much learning as other

Updated Januvary 2016
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A

Service Learning at Sycamore Valley Academy E

types of SL projects. Engagement with a local organization to help fill a need can yield rich SL experiences, but
care musl be Laken to ensure the organization understands SL and that the Tocus remains on learing.
Students can perform a service (such as data collection and analysis) for an organization and may even cover
some academic standards in the process.

Exarmnple: Students wanting to be involved with a Habitat for Humanity build in their
neighborhood offered to calculate materials necessary for the project. They locked at plans for
the house, calculated surface area of walls and figured out how much paint was needed for the
project. They then discovered that much more paint is typically purchased for similar projects,
They learned that volunteer painters waste a lot of paint, and cost a lot of money. 5o the
students identified the need for a tralning program for volunteer palnters, researched and
developed the training, and then trained volunteers.

Project Management

Communication is key - Be deliberate about tracking progress and reflection. Use regular project logs to track
progress. Reflection journals, blogs, and informal check-ins should oceur throughour project. Ongoing
reflection helps to raise questions not being addressed, Identify problems as they arise and encourages deeper
exploration.

Prepare for challenges - Begin with manageable goals, appropriately sized project with appropriate scope for
the age group.

Partner Organizations- When working with outside organizations it is important to educate the partner about
5L when they are familiar with traditional community service. Discuss up front the expectations of student
leadership in the project.

Assess for quality, not quantity - Use PRI best practices and rubrics for assessing 51 projects, Use resources for
projects found on www.bie.org.

Be public about projects! Show off what your class is doing to inspire other classrooms and communicate that
51 is a priority for the school.

Resources®

http://www.whatkidscande.org/ -Whal Kids Can Do is a national nonprofit spreading their message about
the power of what young people can accomplish when given the opportunities and supports they need and
what they can contribute when we take their voices and ideas seriously. The website is full of inspiration and
examples of what kids can do when give the apportunity,

http://littnylc.org/ The National Youth Leadership Litt project website has numerous articles, interviews with
teachers and students, “think about it, talk about it" videos with associated questions, and reproducible

resnurces for use in the classroom.
http://www.greatbooks.org/ For thought proveoking literature to use in the classroom, look to Great Books.

http://ble.org/resources -Project rubrics, logs, and more.
Updated January 2016
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APPENDIX P — SERVICE LEARNING GUIDELINES

Service Learning at Sycamore Valley Academy

Excellent article "Teaching Skills through Service Learning” focuses on 5L in gifted education and includes the
Lable below plus alignment Lo CCSS. hitp:y//giltededucationcommunicalorn.comy/gec-summer- 2015/ teaching-

Steps of Service Learning

Alignment to GATE

Guiding Questions

Students Gain Awareness of
societal challenges.

Students link global and local
challenges.

Connection to Universal
Concepts such as Power,
Conflict, Change, etc. _
Connection to the prompts of
Depth and Complexity,

What larger ideas or themes
reflect the community that you
are a part of? _ _
What patterns exist locally,
nationally and glahally?

Students focus on alocal
challenge and develop process
for service project

Connection to the skills of
critical thinking and prablem
solving.

How can we prove with
evidence that the problem is
relevant?

Students, teachers, and experts
partner to support and execute
service project.

Connection to thinking like a
disciplinarian.

From what perspectives can you
approach the problem?

Students reflect and educate
future service leaders,

Connection to Rig ldeas.

What are the key ideas that |
have learned from my project?

Broaden Your View of Service Learning

Think creatively about areas of interest. A vast array of noble causes exist beyond planting trees and feeding

the homeless,

Some general areas of need with some broad topics of interest and examples

Equity and Justice

Health and Wellness

Sustainability

Arts and Culture

& Spcial equity (age,
gender, race,
sexuality, etc)

& Animal welfare (pets
and unwanted pets,
livestock)

s Environmental
justice {access to
clean water and air
for all, relationship
of poverty and
environmental
health)

& FEducation

* Poverty

® Nutrition (accessand | @
education, school
lunch reform)

|« Health Care ™

® Public health

|&  Immunization

® Fitness L
»

Environment
(wildlife, habitat,
contamination)
Development [infill
vs. growth, ‘green’
development)
Resource
conservation
(energy, water, soil,
recycling, etc)

Food and farming
(environmental
impacts of different
foods)

# Neighborhood or
community
revitalization
through ‘creative
placemaking’ and
beautification

e Access to the arts for

underserved
populations

& Preservation ar
restoration of
historic places

® Cultural competence

and global
dWareness

Updated Jarnuary 2016
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Service Learning at Sycamore Valley Academy 4

Cuick Guide
1. Introduce entry points- Stesr your swdents toward topics to spark interest in pursuing a project
a. Curriculum*=Relate to themes, timeless lscues of the human condition, and/or specific events in
literature.
b. Current Events ~What's going on in the world? How does that relate to us? Direct? Indirect? Similar?
e, Community Orgs —How can we apply the skills/standards we are learning to help an organization whao is
already working in the field of interest?
2. Determineg type of project oulcome- Awareness, advocacy, and/for action. Whal is appropriate for the Lopic and

grade level? Set attainable goals,

3. Look at desired student outcomes =Direct the project to move intentionally toward the student outcomes

desired for your grade level. Quality reflection throughout the project is key.

4. Manage project and time well- Use available tools to keep projects on track and on time. Be deliberate in

cammunications. Keep students moving forward with frequent check-ins,

5. Assess effectiveness —Evaluate the project and evaluate student learning. Were project and student outcames
attained? Were project gnals met in a timely manner? Were any academic standards covered? How can we

irmmprove our next effort?

6. Tell the story- Present to a public audience. Did the project inspire the students or others?

* Service Learning resources will be included in the Curricular Resource Guide developed aver the next 3-5 years as
Indlcated In the draft Strateglc Plan.

Updated January 2016
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APPENDIX R — SAMPLE NWEA MAP REPORTS

Achievement Status and Growth Report
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Description Shiows throo pictures of growth, all based on national norms: projections so vou can
set student gromt b goals, summary comparizon of two Larnes <0 you can evaluats
affarts, and an interactive quadrant chart to vou can visuallze growth comparions.
Applicable Tests MAP, End of Course, and adaptive MAP for Primary Grades tests,
Intendad Audience Instructional coach, teacher, counselor
Required Roles Inssructor; Admintstrator, or Assessment Coardinator
Prior Data Up to 2 years prior
For 52 | MAP REPow) s RLFERENCL Juny 22, 2016 T NWEA
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» ACT College Readiness—The "On Track 24" prajection is the highest benchmark. It is
based on a more stringenl ACT cul score of 24, instead of 22, For details, open the

linking study.

Class Breakdown by RIT,
Class Breakdown by Goal
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Description Bath reports show you at a glance the academic dhershty of a class 5o yvou can modify and

focus the instruction for each student.
« DBy RIT=High-level view across basle subjects

+ By Goal-Detailed view for specific goals within each subject

Fesults are limited Lo 250 students per class. For untimited students, use Grade Breakdown
on page 27.
Applicable Tests  MAF, End of Course, and adaptive MAF for Brimary Grades tests.

190F 52 | MAP RerorTs REFERENCE July 22, 2016 0 NWEA

271



APPENDIX R — SAMPLE NWEA MAP REPORTS

Student Profile: Next-Generation Report

Teom Tesied: | Bywing 2015-2018%
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Description When complete, it will show all the data you need to support each student’s growth.

Applicable Tests MAP and adapthe MAR for Primary Grades tests, (Mot Survey tests,)

Intended Audience  Instructional coach, teacher, counsalar

Required Roles [rsrrictor, Adminitrator, or Assessment Coordinator
Prior Data All years prior
430r 52 | MAP RerorTs REFCREMCE July 22, 2018 © NWEA,
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4. Strike a balance:

« Challenge your student—To advance academically, students should strive to go

beyond the typical scores.

« Be realistic—Consider past performance so the goal fits your student’s capabilities.

Student Progress Report

ol SwdentProgress Report
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Description Shows a student’s averall progress froem all past terme to the selected term so you
can communicate aboul the student's Cerm-Lo-term growlh.
Applicable MAP, Survey, End of Codrse, and adsptiae MAR for Primary Grades tests.
Tests
Audienoe Teycher, nstructional coach, counselor, student; parent
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APPENDIX S — PARENT PARTNERING OPPORTUNITIES

Parent Partnering Opportunities

The following list shows the many opportunities for parents/guardians to fulfill the 30
hour valunteer/participation time referenced in the Parent Partnering Agreement. Next to
each school event, the hour value is listed.

Eal

+  Attend Fall New Parent Qrientation (2 hours)

*  Attend Back to School Night (2 hours)

= Attend Fall Parent Workshop (2 hours)

= Setupand fulfll a recurring, regular classroom volunteer time In your student's class
(value vanes)

*  Juin PTO as a new member (1 hour)

* Volunteer to become a PTO Officer and succeasfully serve in that role far the school
year (30 haurs)

*  Parlicipate in the fall fundraiser (4 hours)

* Complete tasks organized by the PTO (value varies)

=  Attend September, October, Movember, or December PTO Meeting (2 hours each)

= Attend September, Oclober, November, or December Meeting of the SVA Hoard of
Directors (2 hours each)

= Attend Parent-Teacher Conference (1 hour)

*  Participate as a Community Member/ Public Audience for Student Projects (value
vares)

= Attend December Student Performance (2 hours)

*  Other contributions of time for the benefit of the school (value varies)- Talk to staff if
vou see a need vou'd llke to fill,

*  Altend Open House Eveant (2 hours)

= Altend Spring Parent Workshop (2 hours)

»  Setup and Mulfill a recurring, regular classroom volunteer lime in your student’s class
{value varies)

«  Participate in the spring fundraiser {4 hours)

= Complete tasks organized by the PTO (value varies)

* Aftend January, February, March, April, or May PTO Meeting (2 hours each)

*  Aftend January, February, March, April, May, or June Meeting of the SVA Board of
Directors (2 hours each)

= Altend Parent-Teacher Conference (1 hour)

« Participate as a Community Member/ Public Audience for Student Projects (value
Varies)

= Attend April Student Performance (2 hours)

= Complete Annual Parent Satisfaction Survey (1 hour)

»  Other conlributions of ima for the beneht of the school {(value varies)- Talk lo stafl if you see
aneed you'd like to fill.
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Oportunidades de Asociacion de Padres SYCAMORE
VALLEY

STADLNY

-

La siguiente liata damuestra la variedad de oportunidades para padrea/guardianes de
satisfacer las 30 horas de trabajo/participacién comunitaria mencionada en el Contra
de Asociacion de Padres. Junto a cada aventa del colagio, estd listado el valor de hora

Otofio

= Asistir a la Orlentaclon en el Otofio (2 horas)

* Asistir a la Noche de Regreso al Colegio (2 horas)

«  Asistir al Taller para Padres en el Otofio (2 horas)

* Establecer y cumplir un horario de voluntario regular y recurrente en la clase da
au eatudiante (valor varia)

= Afiliarse al PTO como miembro nuevo (1 hara)

=  Oftrecerse a ser Oficial del P10 y servir efectivamente en esa capacidad por &
ano escalar (30 horas)

+ Farlicipar en &l evento para recaudar fondas en el Olofio (4 haoras)

+  Completar tareas organizadas por el PTO (valor varia)

« Asistir a la reunion del PTO en septiembre, octubre, noviembre, o diciembre (2
horas cada una)

+  Asistir a la reunion de la Junta Directiva de SVA en septiembre, octubre,
noviembre, o diciembre (2 horas cada una)

*  Asistir a la reunion de Padres-Profesores (1 hora)

* Participar como Juez Comunitario para Proyectos Estudiantiles (valor varia)

= Asistir a la Presentacion Esludiantil (2 horas)

*  Otras contribuciones de tiempo para el beneficio del colegio (valor varia) — Hable
con el personal sl vé alguna necesidad gue guiera cubrir

Primavera

= Agistir al Evento de Open House (2 horas)

= Asistir al Taller para Padres (2 horas)

* Establecer y cumplir un horario de voluntario regular y recurrente en la clase de
su estudiante (valor varia)

* Participar &an evento para recaudar fondas (4 horas)

*  Completar tareas arganizadas por &l PTO (valor varia)

=  Asistir a 1a reunion del PTQ en enero, febrarn, marzo, abril, o mayao (2 horas
cada una)

*  Asistir a la reunion de la Junta Directiva de SVA en enero, febrera, marzo, abril,
o mayo (2 horas cada una)

+  Asistir a l1a reunion de Padres-Protesores (1 hora)

«  Parlicipar como Juez comunitano para Proyectos Estudiantiles {valor varia)

«  Asistir a la Presentacion Esludiantil (2 horas)

* Llenar la Encuesta de Satisfaccion de Padres (1 hora)

= Otras contribuciones de liempo para el beneflicio del colegio (valor varia) — Hable
con el personal si vé alguna necesidad que quiera acupar

275



APPENDIX T — SOCIAL CONTRACT

LOVHLINOD TVIOOS 4L10C-91080

" ATIYA
JHOWVIAS

276



APPENDIX T — SOCIAL CONTRACT

- A S

Uassuu)) Uoy -

Mg S 1SnAL Joyl Siusuean 1o
Gudeay pup Gurpu Wt Ul S! T

e e e = = e e

277



APPENDIX T — SOCIAL CONTRACT

}JEJUOD)
E_..___L Lnﬁnﬁv.urr?; 1BYTEa) UM SHi0W Wsors iusied

(Wwooisse|o) NOILNILLY it

HODG B AA084 VAT S LI PapTOE 1
S0E]T SEAU LD LOEILLIOHLY & A wlnn )
MEEL UG Roks 1 eiEy .u_“_wa.,
FIPRALIL fARa) .?m_‘.._nm,.q ritmn_

Apzdod
0 yay ioafieep ssnsiy .
ey BUIANg -
A HELSSEIRY ENTRG «
; sanss pajeasbues «
spodesw 15 sBrip Bussy -
EOUBIHN 10 S1E8A]E IC S0Usjom [ROEAL -

.m._. D2 Uaiw o .“_

'SSLIE 5

‘uoluanau) ainbal apon uoieanpg
alj) jo suonE|oIA o sjusweslfie
paubis louoy o] jesnyal Juaisisiad

301440 01 123dId

EAe DSB8 LolelDasy ‘Faajosal

[ - o

nssl _...u..._._. .___....__._. Ul QLIpIESI) Sa310 ._.._,. oAEL

O

ek

'SHSED 150L U| tuaysiund ey sagre Bui|os-Wa ;u.;. Uo pasno)

pue 'saniscd 'gids 5 Juswsbeurw joweysg ol useoldde ang

Sl2yllo SE |jaal 58 Wall ] |Bl2ys h_L 5 AMIOVOY

Algisuadsss Buineusg moy 893 L _F_<__ Jz digu o1 [eokl ino s 3 yimal AITIVA
|BUOSIEd PUE ,.‘._L_tm.u. s&oleld 1BYL JUSWUDIIAUS 3 a.._mtcu__.:uu JUOWYOAS

ple ajes B apiacid 0] 5| 1084000 s jo ssodind 2

278



APPENDIX T — SOCIAL CONTRACT

sjualuaalfe

155 PuUB IEdsy

Aue o dn sojo; of
m.E__,.w_ﬂ_.. nmme.r. 15t0ES)|

nnbal (B3 juaEd

QZEO:ZOE

__,.., _H_ Aasd dn MEOYCL Jo
BIED SE300UD JCIBISUILDY -

Dl nkxd UG S on Ll _..r....mu.._.n

ONIJOLINOW

—

b —4

Buuojuoy pajim =
unireipey ¥ stueap =
sasundsay eaioq =
silislamby leday

divd3y

divd3y

%

l[FEoly suondo dnod
SO STIO0

LIWWOD3d

_MW

sawinaing sedinguy =
reriton % emdos
imiARlUeg sUe
S8 [BCHSA-UON =

ANIW3Y

NOILN3TL1Y

g €Yl | 2R3

dNOdO3d

g

NOILNIAHTLNI

279



APPENDIX T — SOCIAL CONTRACT

BP0 $SBI0 YAS
oy Ag epige pue S£800NS JO) SSIP [|IM |

NOILYINISTN (hicd

F1IVIOFdddY

&

FYADI LN

*

Hoogpue Ajiue, ayj ul
sainpaosold pue hmmﬁ._mum ‘S8|nJ 8y JO [|B MOJ|0} [|IM | 4

$S3D0Ud .
ALI3dONd @

WAO4NI

q

FAIdSNI

‘SUILL 10U ST JeYM Ao1ISBp 10 3B JoU ||IM |
‘s1aylo pue Yasfw o] pun| aq ||im | |

31dO4d

2346 s1 31 esneoady, 346l st jeym Buiop
‘0s Buiop Joj uaijeaow pajess|a ue exey o jng ‘oBajes U
FAXCD Yoee joedsal fjuo jou of sjuspms io) si [eob Ing

‘fucBeieo MO0 © DNILOILSIHSIQ o

THORY Q| Ntoadsm = e s me sy NOILNAAT
f{{j/ &

3 }m__._t. m_ﬁ AN L¥3IL

\ " .'I1IIII - =

280



APPENDIX T — SOCIAL CONTRACT

281



APPENDIX T — SOCIAL CONTRACT

_.ﬁ. _..___”_.U_.. .‘_.] JQ_ __ = Vu V_M._,m__(ﬂ
Aeld Joopy _r”_..;m__u PL

Wd G 8 - Ald OB
SACYEHD 1¢

%%@
qo

alll| HoDg T MorUS
'feld 00PN A00pL|
N DT - e O |
..._.__:,r__ _ :v_,_ =Tel __J

mmw_.ﬁm 1Ppuny

OQUIS Aoty

(P S

JONPUNDLIY 248 4d
AV g X3 gn10 ONOH
AINOIW IHL 40 H=HGTd X3

APSDLITT -

SSCIM0SeY LEUBN

bulsh ole sempadsis] sEginy -

seap Buies .

IS -

Guie] Ysiy [eriss|ai| -

SEsp| EUlBpUG -

BUpeg-=cs -

S5 EIE 8818 -

ALY Jiepesy pue UDjjErdald -
Hy CHI5 v 40 Sli=vH
SNINEYT 3014438
sdidl a1did

e L W

SSINTWOSIMY E

NI S 40 S30YeD
SINY3L 518 CdS
3SCUd 2 AM1304d
338 DNITI3dS
5008 3HI4031LIvE
TONCCD IN3ANLS
Sl¥ve3eld
8M=3q02

SqNY AUPPRS

ME
sie0|dg ioemng
Wwigps Agacy
HooqEal
{UOCIESE S 10 @2Ie) spiy
peidiudn soLeng
STEILER
SISO LG |30 Bl
LUE _ Bdl :.__U__J
spods peius
ajesy|
*.. (4] u.,.m FE= e __...?.u

"G S3AVAD

SANJ29

/
|

.

282



APPENDIX T — SOCIAL CONTRACT

L ifemoazoaiq
— Iy} ul sjgejIenE 3ie

‘Aq uanig g _ saljddns pspeau ||y
w jges ol |2 oy sa1] yduinp|

__ _ syl U Jes| syl BugH,
__ fes| pejede|
jo ¥oeg o1 Adde pue

i i ade} ssiured sniq (|1ey B
Hdin| .
gl ¥NOA m_wmm.qgozxu,q._ _ slolesfs B uo sweu .ﬁm_
— | oue 1sil) s 1USpnis 14 ‘7
Juspnis o1 emb
_Qu:ﬂu.& Py LH.l_”_mﬁ_mm oS dLe MELMOoq NG [II4 *|
auy a5 noh fuolzapm LoD

S0 01 BND I SdaLS¥ 1SNr
(xel) MIIM Tt | F\\.}.

‘BuinB snod soed zsesid os ‘peaiassp Ang pue pameisaq AinjuBnolyl 2q o) sanes
44V1S 301440 # NIWAY P 9 A 9

asalf] JUEM Ba\ UEaIojUa) Zyoads pUE SNBIUN SIYL UM Wsyl ssudins o) awn syl sieul
(Xew) WIIM M3 | -

LM BNIOD JUSPNIS B YOJED NOA LSLM '0g ‘B8p0 ) JoUoK Jno puE sanea #3800 ina

SLSMVIO3dS ¥ S3dIV iGi oedssl ja ainyno e sloweid sM Moy jo ped Big e sisjy] Blsiafes au uf 8ay] ydwny)
(xew) M3IM H3L T » 2yl 0] PEPRE 20 1M 1BY} SWEY S JUSpris sy} yim jes) Bupuodsaiioo €
SHIHOVIL WOOHSSYT1D

Sney | UsaE RWHeog YoBD "Sswieuidoeq | HSIM O, peRrUcsied
siuapms BuniB Ag soeuac cocb sBpamousoe ap

3341 HdWNIYL VAS 3HL

283



APPENDIX T — SOCIAL CONTRACT

'sloe uonuamaju paseassul Ansnl ‘pasoucy

1001 e spuswesiBy dreday peuBis Jopue Eoiea S5 oS S
'SHGIING 1T9YJE UED JEL JBMOC [0 S0UBJE Jusia)lp & sey uonde
LpED ‘peiedpnipe S| 10MeUan syl 0] asuodsay [exifio] B moy u
STI0UD E SIUSDMS Maje G} (3Pl SuondD) Jntd S USSSIED 85N BN

WRBIRRD W S50

JOLINOW
BiosaloisaneyaLydinsipmMmm |2 alol wes
YWISIBAUM] SDEL CUSSL] B S8iphS j2I§uss pue Buspwaseal @
jo snuaws Jossajold pue jaskug suydiosi anjeic)sey
1y} [0 iopal] ‘Ussseen) Loy Ag pedojesep saopoeid
pue sapiouud sy jo yo paseq s asgenl Boos 0 wesis ing dlVd3y

USSSEr]) U0y - JSALKINASUOD 99 ’%
Qb JUSWUUWICD [EUGLIIZUODUN WD ST 8ACT], £

123413

T33O SNOIIdO dNO4

papzal 8| s waleBius |5 jass|

fﬂ. HaigeILnGse (o yeLm s e pue suondo) 4 a0 JuSssld . —

aiaf ateldodde v Sanbay | m&mnoﬁm_m.w_ _ﬁa_mol_ 35M e

suchn|oEal B silelsal e jusuiaiBy .zﬂmmm snoiaid Jo
peuBis sinbal M sioilioz i woh Wslsa ..m.ﬂ s n&mmﬂ 3 20UBIBIEN v __....“_ NI m N_
el o) S 2y seidiuud pIHOD YUK IS0 «
Iy aEdsl oy moy Jopsuaido 5 HaHEIRR BL L e
s sl ot ani] g oSS
(e h ] | (=B L prd
uieBe UoHSanT) UDSE! pIM U XSy mrd%ﬁ@w.wﬂumﬂwmﬁm “

o pEscdE s
SN 0 USRS SHL Y L) HEat s
LSy puE =il b poed B o) Seiby

UGS FUEMOL B
13750d FIH0D 24 SSURLEIEY «

NOIINTLLY

_ +E1EDIOL O} PESL SYEUS o
. M\) eRUOn-ShE SR - d

SUDT SnIafaa SU) B

op uonce el 4 E pUe Lonsann
UCRIS DS S} %38 Ueieyag

=d)) BUigans 10U &0e S rspuiLs,

e - Lo pLE fegiad (Bnsn S0 L)

193|C3Y 0L MOH

(G0N
OOOFZ,OI JIJ. SHINIWEY

s [ERAEN

284



APPENDIX T — SOCIAL CONTRACT

285



APPENDIX T — SOCIAL CONTRACT

286



APPENDIX T — SOCIAL CONTRACT

287



APPENDIX T — SOCIAL CONTRACT

FLOE _ENSM J3lwadn

wiea [ Asuop [] pef []

LOUM, - Buoswas ssiw | sy [

snours [ | oewssuez [ pan [] pequg []

snojzel ]

fpusyy [] Aibue []

sjdced sayio i Buieq a1 []

snosue [ ]

iesdn []  Abury ]

ioyp - auoawos day o yuem e [

sucfe Suisgaeyy [ |  wee| o foves [ ]

peiowa [ | pesseudep [] ryfel ] peforue [ ]

snomeu [ Addeu []  pes []

Aldd¥ LYHL TV ADIHD

TONIM33d NV |

ANIL

3190

-JNYN

NY

O4SNO043y

288



APPENDIX T — SOCIAL CONTRACT

289



APPENDIX T — SOCIAL CONTRACT

2L0Z 15NoNw -d31%adn [ LHNWYMHS A NAdIr A3 31000

R R N Nl N N NN N N N N R N R N E N RN

eeseesceees (JGATIHIVY S| DNIONYLISHIANN TILNN AJIHYTID 2 L¥IddY eeseeserese

[11d2121d plnos noj

| 3L lem nod eyl Buldes nod sy,

‘T NOSY3ad

11 Jajaad pinom |

Rod LB M 221,

‘L NOSH3d

sssssssesss (IOATIHIV S| DNIONYLISHIANN TILNN AJIHYTD ? L¥3dIY essssssssss

i [} d2paad pinos noL

R FE AR E AR FE R SRR AR SN T AR FEE PN Y AR FE ARSI RN AR FE AR P A RPN AR P Y
P E AR FE AR FER ARSI FA R FET AT AR PN AR F IR AT AR FE AR PR Y AN AR Y

| UDLM |23 nodk ey Buldes nof Jeay |,
‘T NOSH3d
; Jdaiaad pinos |
nod Laym EEIN
‘F NOSH3d
O O) PUE S8 WY B 220 0 1DU00 Ul saiped sy SaA1LD 345434 . 5 . P
. EEITET O Ja ,_.a__dm_ FM Y O S0y SWE O
apnf pue pamo||ol 2 83800)d 81U} sunsus o) 2 ol 8 Jolepaw ayl Bupeyig ; . vu s o ; vu i
Ul anonep 10U | pue Buimos-wagold uo pasnoo) £818 (s Suinp Bume PeieQY dulsa =1 iU J0 Wliss) W Of
pue Buuouiw jo sssooid SIyp pUB SSLUEY SS3UL MO|I0) 1BYL SUDIEIRDS Qs fna "Spam WL dl _ﬁ._:o U m:_c_m,_m__
‘poois s pUns [Ba) Jeyeads au) pue BUIpURISIE pUNSaNaILDE JaUSIS||BL) S8 INSUS ol V4 q,_o_nf SUL n_fm}:ﬂ:mid \,_».Eﬂm_m_&oﬂ
siyfnoysbunes) Ney Busssidxe swiny eye) seiped sy se (Buipuelsiapun n_ﬁﬂonm_&om al mc_:m._.m,__ o :o_ﬁ Ul 0,

slejsUOWSp 0} Worq leadas Jo) oUW o) wswsinbal sy 'UoRppE U

(Bluswaies-|) sbuesy ssaidie o sbenbue saonposd jo asn sy jdwod

peplaoid sewel sousiUes Byl sEe00)d PRINIONNE B MO0} SUCHEIpSW ’
2INSUS O] 1SISSE [ENSIAE 5111 10IIUOD 21BIpaLI O] pasn &0 0] 81 INORUELY SIL \. mmz<w_ u_ Zo_n_.<_ ﬁ_m z

290



APPENDIX T — SOCIAL CONTRACT

2L0Z L5NoNY -d31¥adn

NISSw Y2 NOWY A3 ILOND

(R N R N Y N N N NN R NN N N N N E N N R E NN NN ]

EreaRrsaETERTRTER

ErrETaETERSTARTERTIR Y

ERrFETTFEYARSTSARTAR Y

alnpeubis

alneufis

aurgeubis

aurgeubig

SHNH3LLYd
FAILISOL

AoNU0n aimng juassd pue oiyues Jussaad sy anosal o) Aepoy o] sa0Be am ued siowmeyag aaysod aymads yeym

ilHDIY OQ» ANV NVY1d DNIMOTIO4 3HL HONOH O1 334DV | ‘TYO4343HL

1SNd1L a11Ng ANV 3DVIANYAO JHL Ji1vd3d OL 341530 | 'SNOILAV JAILYDIN AN HOJ ALNIFISNOdS3Y IMVL |

R R A R B R I R R I T A R I I R A I T I R R A I R R N S R R R R I S T R R I B S O

SHEALLYS
FAILFEIMN

S20IU0D S pashed sloiselag aanebau aoads 1y

”HOLYIdIW

AL

‘S3INVYN

‘3lvd

t_«ﬁ sl E s{uaweabY Jo
U QUL U Sl 1T,

EsEaBsARTARLAER AR

ERrEAERsAE rAREER S

.
[
L}
*
[}
L}
*
L}
Ll
Ll
[
Ll
.
L}
.
.
L}
.
[
L]
L
L}
Ll
L
.
Ll
.

%
\0 ININIFADOV adlVddd VAS

291



unisindxg « Uoijaiosio 8

g Buofivo ag v Buuoyiuay @

MY ) pUEDD MBleN SOUBDUSHY jo!

JOLINOW

uofjdo posa) |5 8 s Auo jubnos 2q
(1A MEINE) Loisinda JJpUe UoisUsdsns
NS0 3] _._._._.E._. S5UE h.m__.: _.ﬂ___ .,.“_.ﬂ____:nu_“._
05 80 A2 UOUBIDEN B 10 peaUE 128 SuE

=

WIOOISSE|D £ Py Ul auer sastiodsal (2160 Buinbuo puE astEy 3o

FESSaEmeens cE s e s e =

dlvVd3d

»,
&
13A31321340 SR e e
JH1 1V SASNOdSIY 1vV2I19201 A isan e LINIWNODO3d

padoEnan 2q || 2B LoD ICBLEg [ENpApPY| UE

APPENDIX T — SOCIAL CONTRACT

FUE SIBDCUBYELS |[& UJIM DaSSTISP 2g [ [Slioiveysa ‘
Lwajaoed at| Buinujued o) s80usnbasUes pUB 303 —
|3 BB Wnsnd Sy Urenepnt o pejanpucd

aq Al (wa4) steheuy JoneLag [BUoRaUn 4 W 101NBYSC

WEigcid ag 10 SLIDNBARGLL U] Gl Haye| ‘ _ﬁ_ DOQ .@Mﬂ

20 (| oo yidap Ul eaw e juied sy

10B1U0N)
Juaied olewony .
=

e

AITEURE S P ] ST AT
0 DRSS 0SS SEuPRIEN UB SN PR NBLED = o e e o B L T T

‘upliuanisiu asnbad apoy) woleanp3
ay) jo sucnejoin Jo siswsalbe =
paufis Jouoy o) jesnjed jusisisiad -

301440 01 103dId

a1 SUldiesip a0 |

E..w.q..__ ..q..ﬁ:#.._ U= B SE LONS WL BSL0-310
h..._..: (0 EEIUEIEUR SIS L
- saouate apisino 1o &

¢

i

1

i

]

I

1

"

_ A
' Jayio Agissod pue Jeydes; siojedsiu
i

I

[

]

i

]

I

i

LY

NOILNIAYILNI

Allug) uspnis epnioul few suedioizd
a/ialt Jnaeysg ubinong) jwapnis
Jeddne o peiayieh sie sIspoUENES

€ ddll

292



APPENDIX T — SOCIAL CONTRACT

293



APPENDIX U — TEACHER EVALUATION FORMS

294



APPENDIX U — TEACHER EVALUATION FORMS

295



APPENDIX U — TEACHER EVALUATION FORMS

296



APPENDIX U — TEACHER EVALUATION FORMS

297



APPENDIX U — TEACHER EVALUATION FORMS

298



APPENDIX U — TEACHER EVALUATION FORMS

299



APPENDIX U — TEACHER EVALUATION FORMS

300



APPENDIX U — TEACHER EVALUATION FORMS

Tha Acadamias Walkthrough Feadback Chacklist Teacher Timia_ Data

Activity

= 20% or mora of studants appropriataly engaged In academics! on-tagk.
0 A0-90% of students appropriately engaged in academics! on-task.

U Fewer than B0% of siudeniz appropriately engaged in academics/ on-tazk.

J Students are using materiatsicumriculum for leaming effectively and as the teacher planned.

J Students are not using materials appropriately for lsaming.

O Studens are showlng disrespect to our school property,

O Students’ need to feel safe s being met in this classoom environment,
U Studenis’ need io teel sate may not be met in this classrmom environment due o lax classroom management.

O Students do not feel safe in this classroom environment due io lack of classmom managemeant.

U Teachar talk is honed far the audience, positive rappon biw teacher & studants, mulual respect evidant
i Teacher talk may be losing some of the students (above or below their “level") muotual resped evident.
U Mutual rezpact 2 not evident in the interaction beiwesn teachar & studenis.
< Instruction is high qualily: wel-explained/modeled. interaciive, engaging, ingpiring, likely to be retained, likely io cauze students io fee!
curious, taacher has command of tha contant, leaves studants abla to make sensa and maaning of tha matanial,

QA Instrustion is medioore:  leacher has himited command of the gontent, imited explanation and modeling is provided, but
students may not be able o make sense and meaning of the matenal afler this leaming experence, retention of miormabon in
doubt.

O Instrection is poor assignad  not explained or modeled, disinterast is svidant in sludents, matedal is unlikely (o be
retained, leacher does not have command of the content, students may nol be able o make sense or meaning of the
meterial or retain .

d Instruction or asslgamant (& struciurad to anabla studants to achava their personal bast/axcaliancs.
O Instruction or assanment structure does nol provide enough scalfolding to enable students (o achigve their personal
bestaxcellence.
U Currigulum compacting andion differentigtion s evident in lhe lesson, the malenals, o the aotivity,
4 Curriculum sompacding and/or differamtistion is not avident in the lesson, the matarials, or the activity,
- Studentz understand why the content they ans lsarning [s imponant (see the relavance or understand the accountabiiity ted to the
objectivea),

O 1 is unclesr if students understand why the content they are leaming & Importent (see the relevence or understand the
accountability tied to the objective).

4 Stwdems appear disconnected from the reason why they are lgaming this coptent (do not sec the relevance or
understand the accountability tied to the objective).
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o Classrocom iz orderly and tidy, enabling grealest focus on lesson contént and maximal achievement on assignments.

dJ Classroom iz genarally orderly, but some deorder may cavse distrachen for students and impact achievement/accouniabildy on
Aasignmeants

o Classroom 15 disorderdy and untidy, causing distraction from lesson content and reducing achisvemant or feachsr's abilty
1o hold stedoats accountable on assgrmants,
W Tescher usas CELS o formatively sssass, and when necessary, adjus! lesson while leaching

o Temohe was nol pbserved using CRUS to lormatively sssessiadiust wiils fsaohing,

o Mgty of sthucdien s shov scadome ooibuseesm sod @ posstivi  fspostion o school
& Magonty of students show a positve disposdion toward school,

0 Maponty of students show a nogative disposiion loward schog),

O (machor uend prompts of dopth and complasdy in tho keaon
Cr vni purpose of the lessonfachivity did nof ead tssf i the use of the pompts of deptn ana compss ity
3 1 aacher was not absanynd using prompts of dapth and compiaxty In this lessaon. Bt kesson or dffarantition could have
Davan improvan with this
o 1t s apparant that students are balng haeld to Bigh academic standars in thair assignmants and thara arm egomue sxpectaliong for atidant
performance (grade level standand minimum, differemizied - advanced where appropriate to studeant ability)
O Academic standarde and expectations for student performancs are standards-based {grade level standard minimum),

O it is unclear at the time cbsarved whather learning objectvesfassignments ara standards-based,

3 Students appear o be working on tasks below grace level standard minimum.

UStudents are accountable to learn/complete work, and feedback loops in the classroom are observed fo suppor high achievemant
[ 1t is unclear it the time observed whether studants are being held accountable to learn/complete work, orwhether they are receiving
necessay feedback o mako progross,

DSmdents am hold accountable to display approprents school bahaver and respact toward othors

HStudents are not being held actountable to displey approprate echool behavior and respect toward otherns.

d Studants interact postively with one anather in 1his classraom community, so that thie class fasls ke mambars of the same team
L Studants intaract positivaly in this classreom, bul tha class fall (ke a gioup of individuals, sense of communily could be improvead
O Studants did nat Imaract posiivaly or demanstrate a sanse of community during the tima obsanead.
W There is evideaca, aithar in the time obsarved or on the walls, that this classroom s utilizing the professional devalopment provided by SWA for
thie year's content area focus (Lucy Calking Writing + Word Waorkivocabulary), or pror year's PD. Teacher may even ba pioting promising

rrateraliatratagias for future school-wids Implamantation.

0 I'nera Is avidance, aithar in the time obzarved or on the walls, 1hat this classroom i uilizing the prefessional devalopment providad
by SVA for this year's conten! area focus (Lucy Calking Writing + Word Work/Vocabulary), or prior year's PD.

dJ Thera i no evidence, eiherin the time cbserved or on the walls, that this classroom is wtilizing the professional

develnpment provided by SVA for this year's content aren focus (Lucy Calking Writing + Word Wark/Vocabulary), or prior
year's PO
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APPENDIX W — WHOLE SCHOOL REPORT CARD

Whole School Report Card - Spring 2015-16

* Enrcliment growth considerations/determining
SVA's value added/ impact over time
% of Students New to SVA (first year):
-15- 28%
-2nd- 1 2%
-3r- 16%
-4 30%
context 5. 28%
-4 355
-7 19%
-B- 14%

* The NWEA MAFP norms were changed between
2014 and 2015, The 2015 norms are a point or
two higher acress the board

324



APPENDIX W — WHOLE SCHOOL REPORT CARD

SVA 2015-16 Trimester 3 Whole School Report Card

%% Met or Exceeded on CAASPP in 2016 scores

Grade
3
4

k3]

i
T
a

Charall Average

ELA

Math

% Met or Excesded on CAASPR in 2015 scores

Grade

7
a

Owverall Average

School-wide Average Srowth

Par Grade Lave|

FLA
33
64
ar
81

+5

NWEA Measures of Academic Progress "MAP"
computer-adaptive, CCSS-aligned, nationally-normed interim assessments
Grade MAP Assessment- FLA Our Narm/ +/=/- | OurScora
Score | Target Target Last year-
Score Spring |
K Poggione/Rook 156.7 158.1 14 159.4
1 lohnsanfPadilla/Cazarez/Yada 177.2 1775 -3 1773
2 lehnson/Padilla/Cazarez/Yado 128.1 138.7 1.6 191.3
Whole School +/- Average 1.1 +1.2
Grade MAP Assessment- Qur Marm/ =] - /=1
Mathematics Scare | Target Targat Last year-
Seore ‘Spring
K Poggione Rook 158.6 159.1 -5 161.9
1 lohnson/Padilla/Cazarez/Yado 179.9 1808 -9 178.5
2 lohnzonfPadilla/Cazarez/Yada 187.4 192.1 -.7 192.2
Whaole School +/- Average -2.2 +.B

_

hiath

a8
54
23
54
20

33

+7
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326



APPENDIX W — WHOLE SCHOOL REPORT CARD

327



APPENDIX W — WHOLE SCHOOL REPORT CARD

328



APPENDIX W — WHOLE SCHOOL REPORT CARD

329



APPENDIX W — WHOLE SCHOOL REPORT CARD

330



APPENDIX W — WHOLE SCHOOL REPORT CARD

331



APPENDIX W — WHOLE SCHOOL REPORT CARD

332



APPENDIX W — WHOLE SCHOOL REPORT CARD

333



APPENDIX W — WHOLE SCHOOL REPORT CARD

334



APPENDIX W — WHOLE SCHOOL REPORT CARD

335



APPENDIX W — WHOLE SCHOOL REPORT CARD

336



APPENDIX W — WHOLE SCHOOL REPORT CARD

337



APPENDIX W — WHOLE SCHOOL REPORT CARD

338



APPENDIX X — SYCAMORE VALLEY ACADEMY 2016 LOCAL CONTROL ACCOUNTABILITY PLAN
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